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THE MAJOR PURFQSES OF THIS STUDY WERE (1) TO ENRICH THE
EXISTING ELEMENTARY GUIDANCE FROGRAM THROUGH THE USE OF
RESIDENT COUNSELORS, (2) TO FROVIDE THE OFPFORTUNITY FOR
SYSTEMATIC RESEARCH CONCERNING THE ELEMENTARY GUIDANCE
SERVICES OFFEKRED, AND (3) TO EVALUATE THE FUNCTIONING OF
RESIDENT COUNSELORS IN AN ON-GOING ELEMENTARY GUIDANCE

" FROGRAM. RESIDENT COUNSELORS WERE ADVANCED GRADUATE STUDENTS

AT OHIC UNIVERSITY. SUMMARIES OF THE ACTUAL COUNSEL ING
CONTACTS MADE IN THE SCHOOL DISTRICT AND REACTIONS OF
FRINCIFALS AND TEACHERS TO THE FROGRAM AS A WHOLE ARE GIVEN.
A SAMPLE OF THE ACTIVITY LOGS KEFT BY THE COUNSELORS IS ALSO
INCLUDED. A SPECIFIC STUDY CONCERNING WORK WAS CESIGNED TO
ASSESS THE VOCATIONAL. KNOWLEDGE, ATTITUDES, AND VALUES OF
ELEMENTARY SCHOOL STUDENTS. SOME OF THE RESULTS WERE-~(1)

'ACADEMIC ABILITY AFFEARS TO BE A FACTOR CONTRIBUTING TO

OCCUFATIONAL KNOWLEDGE, (2) WHITE COLLAR AND WOMEN'S
OCCUFATIONS ARE HELD IN HIGHER REGARD THAN ARE BLUE COLLAR
OCCUPATIONS, AND (3) MISINFORMATION FREQUENTLY INFLUENCES
CHILDREN. EVALUATIONS OF THE ENTIRE PROJECT AND ITS SUB-FARTS
ARE INCLUDED. (SK)

A ———

bR

e e




» - T A s ———— N ——

- .

T T St ———

U.S. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

F‘ .;: - Gt i " T

, THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
i PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
: STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

FOSITION OR POLICY.

A FINAL REPORT O THE
RESIDENT COUNSELOR PROJECT
IN THE SOUTH-WESTERN CITY SCHOOLS
IN CONJUNCTION WITH OHIO UNIVERSITY

ED012933

Subnmitted to

The Ohio Department of Education
Division of Guidance and Testing
751 Northwest Boulevard

Columbus, Ohio

June 30, 1967

By

The South-Western City School District
3708 South Broadway '
Greove City, Ohio

Paul C. Hayes, Ph.D. James R. Rudder, Director
Superintendent Pupil Personnel Services

CG 000 409




PREFACE

This report is presented to the Ohio Department of Education,
Division of Guidance and Testing, for the purposes of reviewing
the Resident Counselor Project which was in operation in the - .
South~Western City School District, Grove City, Ohio, during the
166~67 school year.

The individuals who contributed most to the success of the
program were Miss Darla E. Coakley and Mr. Thomas J. Hummel, the
resident counselors. The continued interest and assistance of
Mr. Reece Chaney, a doctoral student at Ohio University and a
former resident counselor, has been most helpful. .

The classroom teachers who participated in the "World of
Work" units should receive special commendation for their
enthusiasm and the competency with which they incorperated the
units into their curricula, The teachers were: Mrs. Charlotte
Bapst, Miss Anna Barry, Mrs. Dian Bowsher, Mrs. Marie Campbell,
Mrs. Edna Harvey, Mrs. Nancy Johnston, Miss Kay Mullenix, Mrs.
Linda Rife, Mrs. Carroll Sexton, and Mrs. Peggy Vicars..

Mr. James Rudder, Director of Pupil Personnel, has been
a constant source of support and encouragement as well as an
efficient administrator of the program. Special recognition must
be given to Dr. Paul C. Hayes, Superintendent, and Mr. John 1.
Bott, Assistant Superintendent, for their dynamic leadership
which has enabled the South-Western City School District to
become one of the most progressive in the nation.

Mmmmwwmwwwamxmm .

James A. Frost
Project Supervisor
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ELEMENTARY SCHOOL GUIDANCE APPLICATION AND PROPOSAL
(1966-67)

School District__South-Western City Schools County. Franklin
3798 South Broadway

Address Grove City, Ohio 43123 cCity X X Ex. Vil.__Local_ _

Telephone Area Code . 614 Number 875-2318
Person to be contacted regarding application James Rudder; Director

Title of Proposal:__ Enhancing and Enriching a Program. of Elementary

School Guidance Through the Use of Resident Counseélors.

Summary of Proposal

This proposal outlines a plan for thesecond year of a program
which utilizes advanced graduate students in elémentary school
guidance; from Ohio University, for the purpose of increasing the
scope and depth of the program of elementary school guidance in
the South-Western City School District, Grove City; Ohio.

Purpose of Project

l) To continue to develop and evaluate a program of super-
vised residentships as a means of enriching an on-going program
of elementary school guidance. 2) To explore new approaches for
improving the preparation of elementary counselors through actual
on the job experiences as residents. 3) To carry out an intensive
evaluation of certain aspects of a program of Elementary School
Guidance.

Proposal Submission and Assurance of Compliarce

1. I hereby apply for approval of this elementary school guidance
project as described in the attached project proposal.

2. The Assurance of compliance with Title VI of the Civil Rights
Act of 1964, dated__June 15, 1966 applies to the application
submitted herewith.

PROPOSED BUDGET

Personnel Costs .$ 33,033.89
(Signature). ~ ) Testing Costs 3,672.90
Superintendent or Executive Materials Costs 2;802.97

Head submitting Application Misc. Costs : 666.00
. TOTAL Project Budget §$ 40,175.76




IA

The South~Western City School District is located in the
south-western quadrant of Franklin County and is made up of
almost all of Franklin, Jackéon, Pleasant, and Prairie Townships.,.
Located within the boundaries of the South-Western City School
District are the villages of Harrisburg, Darbydale, Urbancrest,
New Rome, Lincoln Village, Galloway, Georgesville, Briggsdale,
and the city of Grove City. The area to be served is suburban,
.semi-rural, and rural.

The total school population is approximately 14,500
extending from kindergarten through gracdie 12. There are about
8,500 children in grades kindergarten through grade 6. The
dist;ict has eighteen elementary schools with a populafion

ranging from 65 to 1,000 pupils per school.

IB

THE NEED FOR THIS PROJECT

l. The guidance procgram in the elementary schools of the
South-Western City School District has developed to the
point that additional staff members are needed. Funds for
this purpose from the City School budget are limited.

2. With a background of productive experience in elementary

school guidance, the South-Western City School District




staff is prepared to develop and evaluate the use of
graduate residents as a means of enriching the guidance

program.

3. There is a need to continue residentships in elementary

school guidance, to provide cooperative supervision of the
work of the residents between the District and Ohio University,
and to continue assessing ‘the results of this cooperative
effort. The University is prepared to assign two guidance
certified, advance graduate students specializing in
elementary schcol guidance to this project. The South-Western
District staff is prepared to provide these residents full
time experinece in an established program, to use the
cesidents to enrich this program, to supervise the expanded
service provided, and to assist with a critical evaluation

of their work.

4. The potential of such a proposal as a pilot project in school-
university cooperation for counselor education, program
enrichment, and research is very promising. The residents
will bring to the program fresh ideas and insights which
the experienced counselors, the teachers, director of pupil
personnel services, and the other pupil personnel workers in
the South-Western program can help to test through field

try-out and research.
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PROJECT PURPOSES OR OBJECTIVES

1. To demonstrate the enrichment of an existing elementary
guidance program through the use of advanced graduate
residents who will be assigned by Ohio University. (The

District's staff and the counselor education staff of

N
AN

Ohio University will cooperate to effect this program.)
2. To have the residents function in the elementary guidance

program described in the South-Western City Schools’®

revised Handbook of Elementary Guidance.

3. To facilitate a systematic program of local studies of
elementary guidance services including evaluation of part
of the school district's elementary school testing program
through the use of research facilities available through
Ohio University and/or the Scuth-Western City School District.
4. To ¢ritically evaluate the potential for school-university
cooperation to implement program enrichment by incorporating
the residentship concept in an on-going elementary guidance

program.

IT B

1. cCan the South-Western City Schools and Ohio University

continue to effectively cooperate in a school-university

-3




enrichment program for an on-goin§ elémentary guidance
program?

2. Can this proposed plan of enrichment continue to provide
a means to implement fresh ideas and approaches into
elementary guidance under controlled conditions of
research and field try-out?

3. Can advanced graduate students serving a year's resident-
ship as staff members build productive relations with
pupils, parents, and staff ? Will the resideqté in the
second.year‘s program be able to build this productive

Q.

relationship?

4, Can these advanced graduate students serving a year's
residentship as staff members also function effectively
as members of an on-going pupil personnel service team
which includes psychologists, speech and hearing therapists,

nurses, and visiting teachers?

" III A
THE PROJECT
1., Two full time residents will be assigned to the South-

Western City Schools staff as counselors in elementéry

schools. Their selection and assignment will be cooper-

1 ~ atively effeected by the staff of the District and the




counselor education staff of Ohio University.
2. These resident counselors will function in a program

described in the revised Handbook of Elemgn@a;g Gu;dque,

While the basic concept of the resident's assignment is
envisioned as functioning in the program described in thg
hgndbook, certain areas will be selected for enrichment

of this basic program.

a. Planning and communication between members of the
guidance team will be emphasized.

b. Counselors in residency will keep a daily log of
activities,

C. An instrument developed in 1965 for use with the staff
in a building to identify areas where the program in
progress needs strengthening will be revised and used
to continue evaluating the program. Services identified
from the first year as desirable will be enhanced, those
indicated unimportant will 5e scrutinized and an effort
made to evaluate their role in the program.

d. Specific areas identified in (c) above will be selected

and a plan for enrichment developed. An example of the

type of enrichment planned is to develop a sequential

presentation of the "World of Work" through the primary




grades. This would be based upon planning included
in the first year of the project.

e. Recommendations resulting from studies carried out
during the first year's program will form a nucleous

for research studies that will be designed cooperatively

with the consultant staff from Ohio University. It
is anticipated that greater emphasis may be placed on

tﬁe'analysis of stereo tapes. Each resident may be

RPN

_expected‘to prepare a detailed case study of the develop~
'ment of three separate counseling situations; these would
inc}qde any taped interviews that were conducted.

f. Mr. James Forst, elementary .counselor, will be responsible
for the impiementation and direction of the project and
the immediate supervision of the residents. He will ﬁe
directly responsible to the Director of Pupil Personnel
Services. of .the South-Western City Schools. Specialists-

in elementary school guidance and other consultants.

from the staff of Ohio University, will cooperate with
Mr. Frost. The consultant staff from Ohio University

will devzlop the evaluation report of the project.

3. Services to pupils, services to staff, and services to

parents and community will be provided by the residents, as
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by the other elementary school counselors in the District.
4, Implementation and direction of the project and supervision
of the work of the residents will be primarily the respons-
ibility of Mr. James Frost, who is to be assigned one-half
time for this purpose and one-half time as a counselor in
the project. Certain staff members of the Ohio University
Department of Guidance and Counseling (Consultant names é
will be submitted in the fall.) will periodically visit the

District, consult with the Pupil Personnel Director and Mr.

Frost, observe the residents, hold conferences with the
residents, and assist in their growth on the job. The
consultants from the University will make recommendations,
as they see fit, to the Director of Pupil Personnel of the
District.

5. A systematic program of local studies deemed desirable and
possible, with the added staff, will be planned and conducted.
This research may entail studies of the pupils and their
needs or studies of environmental circumstances which have
an impact upon pupil adjustment or studies of the developmental
effects of the elementary school guidance program. University
consultants will assist in the planning and conduct of such

studies. University resources for assisting with these
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studies (computers, the time of additional graduate
students and the like) will be put at the disposal of the
District at minimum expense.

Timing: The project will start approximately four weeks
prior to the opening of the school year ir September, 1966.
However, preliminar§ planning will be begun well in advance
of this date. In fact, sucn planning began late in March,
1966. The project will run for at least one year. It is
planned that, should NDEA monies not be availahble for more
than one year, the District and the University will extend
every effort to continue the residentships, at least to the
extent of one resident.

Resources: The facilitiés of the South-Western City Schools

and the Guidance Training Laboratory of Ohio University.

III B
PROFESSIONAL STAFF
1. Mr. James Frost, elementary school counselor of the District,

will spend one-half time in direction of the project and the

immediate supervision of the residents and one-half time as
? a counselor in the project. Mr. Frost's qualifications are

8 as follows:
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M». Frost's guidance certificate is number 4K3999.

He has 42 semester hours of graduate training. He

has seven yeérs experience in guidance, four of these

as an elementary counselor. His salary is $10,480.50

per year,
From the staff of Ohio University, specialists in elemgntary
school guidance will assume responsibility for supervision
in cooperation with Mr. Frost. Dr. Dean L. Hummel, and
other Ohio University staff members will serve as consultants
to the projects. Their names will be submitted in the fall.
It is important to0 note that the program in this Dist;ict
is a team project involving a number of persons, who are, in
a real sense, resource persons of great importance for the
success of this proposed project. Additional professional
staff would, of course, include two resident elementary
counselors assigned by Ohio University.

2. The consgultative or resource staff will consist of members

of the Pupil Personnel Department, including:

Q. Director

b. School Psychologists

A e Radi i R EAC S it ¢ Byl G bt o
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C. Visiting Teacher

d. School Nurses
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e. Speech Therapists
f. Elementary Counselors
Other members of the resource staff are:

d. Building Principals and Curriculum Consultants

h, Staff, Guidance Training Laboratory, Ohio University

i. Teachers in buildings being served by the residents.

SR e g %yl et

Elementary gﬁidance in this school district is developmental
and implemented by the team approach, Because of this
philogophy any staff member in the District who could prbvide
a8 necessary service would bhe expected to participate, even
though they are not included in the above list.

3. Clerical and other

One secretary - full time or two half time secretaries.

I1I C
Materials
A stereo tape recorder and stereo tapes would be utilized so
that intervievis and conferences of residents could be trans-
cribed, A typewriter and office supplies would be needed for
the secretary and the resident counselors., Various tests,
inventories, books and professional materials (see budget

outline) would also be needed to implement the program.
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III D

PHYSICAL FACILITIES -
Office space~facility designed for privacy and having at
least 60 square feet of floor space would be available in
each school serviced by the resident counselors. Where
the counselor moves from building to building the facility
may be shared with another special teacher or teachers.
Additional facilities would involve utilizing classroom

or_large group instruction space as necessary to the program.
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Professional Staff

$ 10,480.50
6,267 .50

7,500.00

$ 24,248.00

“Clerical Staff

$ 300.00

_3,837.00

$ 4,137.00
Retirement

$ 2,909.76

402.89

71.24

$ 3,383.89

Consultative

$§ 1,125.00

140.00

$ 1,265.00

Project Director and Counselor (12 months)
Resident Counselor 1 (school year plus 20 days)

Resident Counselor 2 (school year plus 20 days)
TOTAL

Staff

Accounting 2 $25.00 a month

Secretary (full time 12 months)

TOTAL

12% of item 1 total

10.5% of item 2

26¢ per $100 of items 1 and 2 for Workmens
compensation and Disabled Workmens Relief
TOTAL

Consultant staff from Ohio University

30 consultant days @ $75.00 pei: day
Keypunch operator @ $4.00 per hour

TOTAL

Total‘personnel costs

§ 33,033.89

T
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TESTING COST (Includes testing to be done in buildings served by
personnel participating in this project. * will
indicate tests to be included in a district wide

study.)

$ 2,149.25 * Ohio Survey Tests, grades 4 and 6

183.10

588.39
16.80

108.00

16.00

21.60

193.05

396.00

$ 3,672.19

2,240 children at $1.00 per child

Science Research Associates '"What I Like to Do"
Inventory, grades 4, 5, and 6 at $.30 per child
for 2,030 children.

Iowa Test of Basic Skills, grades 3 and 5 at
$.50 per child for 1,378 children.
Manuals for Iowa Test of Basic Skills

Harrison-Stroud Reading Readiness Test, grade 1
$+25 per child for 700 children.

Durrell Diagnostic Reading Test (For limited
diagnostic use).

Henmon Nelson Test of Mental Ability (for limited
diagnostic use).

California Test of Mental Maturity, grade 6 for
650 children at $.38 per child.

Lorge Thorndike Intelligence Tests, Multi~Level
A-H Form 1

TOTAL
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IV C
MATERIALS - Office Supplies
Copy or second sheets, typing paper, ditto paper, mimeograph
paper, stencils, dittos, typewriter ribbons, copy holder, legal
pads, pencils, (black, colored) Dri-Markers, writing pens, sfaplers,
staples, carbon paper, paper clips, manilla fblders, manilla
pocket files, alphabetized dividers {file cards), alphabetized
divider file, pencils {(machine scoring), erasers, steno notebooks,
stamp pad, dater:
$ 175.00 TOTAL
PROFESSIONAL SUPPLIES (materials)
$§ 104.00 SRA Guidance Service (3 subscriptions).
292.00 Tape Recorder.
41.70 Recording Tape,
31.35 Professional Books.
2,151.92 SRA materials for "Our Working World" grades 1,
2, and 3 for a pilot study. This includes esti-

mated cost for grade 3. The price is not yet
available.

$ 2,802,97 TOTAL
MISCELLANEOUS CQOSTS
$ 216.00 cConsuitant travel 15 days at 9¢ a mile (160 mi.)
100,00 Project Director travel.

200.00 Resident Counselor travel.
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$ 125.00 Telephones.

25.00 Telephone extensions.

$ 666.00 TOTAL

EVALUATION

1. Report prepared by the guidance laboratory at Ohio University.
The evaluation report will be developed under the direction.
of the consultant staff of Ohio University.

2. Evaluative instruments {to be developed £or teachers, principals,

and parents). For this part of the evaluation, instruments

developed for last year's project will be revised and extended
in the foliowing manner:

a) The teacher survey of counselor functions will be
revised to permit an analysis of responses from beginning &nd
experienced teachers as well as teachers who have had guidance
courses and those who have had none, An attempt will be made
to continue cooperating with Warren Local Schools.

b) Form I used to evaluate pupil understanding of
standardized tests will be revised for use with groups of

parents who will be given an interpretation of test results.

c¢) An evaluation of individual parent contacts will be
made. The counseling contact card will furnish this information.

d) Each research study will be evaluated. For example,

BT A A 3 4 KR 1B A o M
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the "World of Work" units will involve building evaluative
material, this is now in progress.

e) BAn end of year evaluation of the guidance program
will be done by teachers and principals, this will be used
to evaluate the year's program and help establish targets
for future counselors.

f) The monthly counseling experience summary sheet and
daily log will be analyzed to see if there are indications
of role differences as result of change in counselor or both
pPrincipal and counselor in a school. The previous year's
log would be used as a basis for comparison.

Director's report of meetings dealing with the problems and
planning as it occurred during the year.
Residents will maintain a counselee referral record card.

A daily log of activities will be kept by the residents.

Tkl AN BN NG BT\ e B W e ks i P r e Y b




STASHOL R s S huidaips i

. o — ee e L e o e e P e e A R A 5.
- PV PNy

18
DESCRIPTION OF PROGRAM OPERATION

In many respects, this report will become an addendum to
the project report that was made in 1965. The effectiveness of
the original project was sufficient that a decision was made in
March, 1966, to request extension of the project for another year.
Application for the extension was approved and the new resident
counselors were employed in May, 1966.

Many studies that were initiated in 1965, provided a rich
potential for further research. However, if the resident experience
was to enabl? the new residents to feed new ideas into our program;
care had to be exercised not to limit the project by preventing
them from trying their ideas.

Because of the University's sﬁmmer schedule, incoming
residents were unable to report until five days prior to the
opening of school. 1In order to facilitate planning, the project
supervisor from the school staff visited the residents on the
Campus. Mr. Hummel attended an Ohio Survey Test meeting sponsored
by'the Division of Guidance and Testing during the summer at The
Ohio State University.

ORIENTATION ACTIVITIES
Orientation activities were for descriptive purposes quite

like those carried out the first year. The sequence was altercd

R st o B o PR D T Tba I TV b st S W Tl O st s L s AP P S A 15 (s
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somewhat because of the summer graduation date at the University.

Initial Orientation -~ Talks with the residents were begun
before they reported into the district. These centered about
their personal problems of establishing a residence in the community.

The over-all pupil personnel program was discussed and the
organization of the department was outlined. The relationship of
the department was outlined. The relationship of the various
specialists were considered together with problems that could
ordinarily be anticipated. One specific problem, for example,
was the communication difficulty that exists among speciﬁlists
working in a building., Some factors that contributed to this:
were the size of the district, the assignment of specialists to
schools that were several miles apart, and space problems that
required these people to share facilities, Thus, they were
scheduled for alternate days in é building.

Program Plapning - The revised Handbook was used to establish
guidelines for the program. The ways in which the guidelines had'
been utilized in the various schools during the past year were
considered. In this way, new counselors were able to visualize
the uniqueness of the counselor's role in each school setting.

It was during this period of the orientation that the

residents began to come to grips with transforming ideas from

P S T s L AP R N P ahos 3 -
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training to the reality of the work situation,
The system~wide test program was reviewed and the counselor
role considered. Experience from the previous year indicated

role would differ from one school setting to another.

L Y W o MO < PRI P TARI P cro e = 63

Time was devoted to the relation of various special programs
in the schools to the counselor. Record keeping necessary to
maintain order in daily work when moving from one building to
another was also considered. An overview of the status of the
guidance program, and the related role of the éounselor in the
various buildings, enabled the new personnel to begin clarifying
their understanding of program structure. After these areas

had been discussed, it was possible for the new residents to

organize methods for implementing their ideas into the basic
program. |

The residents were introduced to the principals of the
schools where they had been assigned. Their office facilities
and supplies were reviewed. Two schools were to have counselors
on the staff for the first time, and new offices had to be
established.

There was special consideration given to steps that could

be taken to introduce the counselor in the new buildings. The
counselor also spent some time with his pPrincipal to gain better

perspectives concerning the expectations each Principal had for
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the program.

Case Conferences - During orientation, time was spent
reviewing the kinds of referrals counselors received during
pPrevious years. The ways in which counselors worked with pupils;
parents, other members of the pupil personnel team; and teachers
were discussed. Specific cases from previous years were also
considered. Tapes made by counselors during the previous year
were reviewed.

The past years of experience in the elementary school showed
the necessity for establishing rapport with pupils and staff.
That this must be accomplished by constant formal and informal
contacts became a focal point. To put this another way, the
counselor can not isolate himself in an office and operate
effectively. The use of group work was considered. The ideas
shared involved methods for structuring groups, problematic
situations which lend themselves to group work, and also the
flow of pupils from individual counseling to groups as compared
to movement from groups to individual counseling.

Referrals - Two types of referrals were of concern. First,

those pupils referred to the counselor, and second, those pupils
who needed to be referred for special services within or outside

the school. A referral system, satisfactory to the building
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principal, had to be.established and the procedure decided on
communicated to other staff members. If the procedure was to

be informal (no papers to fill out) teachers should know it.

If it was formal, they must know how to make the refe;;ale
The resideqt counselors had to be informed concerning the role
of other specialists such as the schcol psychologists, social
workers, visiting teachers, nurses and other special teachers.
In many buildings, the counselor comrdinated the utilization
of special services. It was often necessary for the counselor
to clear obstacles for other specialists who wére not regular
building staff members. The above statement included communication
with the child so that there was understanding concerning what
was happening. Children who were informed could be expected to
be more cooperative.

Administrative and Staff Relations < Elementary counselors
worked with several administrators. Each school was an autonomous

unit reflecting the philosophy of the professional staff. The

sensitivity and versatility of the counselor to the needs and
expections of the staff determined the effectiveness with which
he was able to work. One important guideline was to never compare

activities in one building with those of another.
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Professional Growth -~ The counselor's responsibility to
attend professional staff meetings, PTA meetings, as well as
other community involvements was considered.

The central Ohio location of this district gave an opportu-
nity to meet and talk with many visitors. There were opportunities
to speak to professional and lay groups. Studies reported in
later sections of this report were completed by those participating
in the project together with others from the consultant staff,
graduate students, teachers, and other specialists from the
local staff.

Special Problems -~ The location of this District enables
the counselor to utilize many community'resources. The residents
had to become familiar with these resources. In.ﬁost cases,
referrals to outside agencies was a result of parent conferences.
The importance of conducting a conference was considered. Many
parents who viewed the counselor in a helping non-authoritarian
role called the school and requested to see the counselor.

Throughout the school year, weekly meetings were held to
plan and discuss the on-going program. Monthly meetings were
held with the staff from Ohio University. Several Saturdays
were used to complete work on special projects. Tapes were

made and shared during after-school meetings. Some tapes were

reviewed by the consultant staff..
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Communication -~ Each year, the importance of this becomes
nore evident. The counselor must be.an expert in comnunicating.
The elementary counselor must carry on meaningful communication
over a greater spectrum than most people in the school setting.
The type of communication is most crucial, and must be conducted
in a non-authoritarian atmosphere. Training and academic success
in the University setting counts zero if the pProfessional
- counselor who is produced can not relate to, and be sensitive to,

the communicative tolerances of those with whom he works.
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DESCRIPTION OF METHODS USED TO EVALUATE THE PROJECT

The description of the project contains an evaluation
section. The numbers below refer to a particular part in the
evaluation section of the proposal.

1. This report was prepared by the consultant staff from
Ohio University. The report is one of the sections of this
report. (Refer to the Table of Content.)

2. Sections 2a, b, and d of this evaluation referred to
studies reported on by counselors in the project. Conclusions
and recommendations were made for each study reported. 1In
addition to suggestions £rom the consultant staff, Mr. Reece
Chaney, a doctoral student at Ohio University, should be
credited for his work in designing the evaluation procedure
used for "World of Work" materials, as well as time spent.
carrying out the evaluation and preparing the report. Dr.
Charles Harrington of the consultant staff from Ohio University
was statistical consultant and prepared computer programs for
the various studies. (Refer tr the Table of Content.)

2¢s A summary of information (including parent contacts)
from the counseling contact cards was prepared by each resident

counselor. In order to portray the counselor's contacts over
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the year, these summaries were prepared for each quarter. A
composite of all contacts was placed after the quarter reports.

In this report, the summaries were, for purposes of
identification, labeled Counselor I and Counselor II. Area
1V, Nature of the Problem, was overlapped so that only educational
or personal-sccial types of problems were totaled. Many times
these judgments were debatable.

This does not represent every contact the counselor made
during the year. Contacts made as a result of responsibilities
in the test program were not included. No attempt was made to
balance the total from each area of the report. This, then,
represents a minimal report of contacts for each counselor for
the periods defined above. (See pages 27 through 31.)

2e., The end of year evaluation was accomplished by
asking a sample of teachers and the principals of various
schools to respond to three quespions. Eight prinicpals and
thirty-two teachers responded.

The questions and a summary of the reaction to ‘.each question

was prepared and follows below.
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I Contact
w/Pupils

Referral 27
Voluntary _ 9
Called In_11
Group Work_4

s
*

SOUTH-WESTERN CITY SCHOOL DISTRICY
COUNSELING CONTACTS 1966-67

Counselor I
First Nine Week Summary

IT Number of IIT Grade Level
Interviews {Preface groups w/G)
1. 17 Kdg, 1 4. 8
2. 13 l. 3 5. 9
3. 19 2. 11 6. 13 and G4

3. 2 Spec. 5

IV Nature of Problem V Referrals

A. Education 22 A. Reading Consultant

B. Personal-Social 24 B. Speech Therapist 1
C. Nurse 7

VI Parent Co

D. Psychologist 7
E. Social Worker 5
F. Outside Agency

nferences VII Teacher Interview

A, School

36

2

B, Telephone 2

C. Home 0

SECOND NINE WEEK SUMMARY

I Contact IT Number of III Grade Level

w/Pupils Interviews (Preface groups w/G)
Referral _37 1. _20 Kdg. __2 4. _ 9
Voluntary_ 9 2. 12 l. 4 5. _10
Called In_ 9 3. 23 2 12 6. 16 and Gl2
Group Work 12 3. 3 spec. 0
IV Nature of Problem V Referrals
A. Education 8 A. Reading Consultant

B. Personal-Social 37 plus 12 in groups B. Speech Thzrapist

C. Nurse 4

D. Psychologist 3

VI Parent Conferences VII Teacher E. Social Worker 2
A. School 12 Interviews F. Outside Agency
B. Telephone 4 49

C. Hdome O

e S S Bl (R AN AT WP




28

Counselor 1
THIRD NINE WEEK SUMMARY

I Contact IT Number of IIT Grade Level

w/Pupils Interviaws (Preface groups w/G)
Referral _ 35 1. _19 Rdg. __ 0O 4, 9
Voluntary 7 2, _16 1. 2 5. _10
Called In 13 3. _40 2. 11 6. 13 and G25
Group Work 25 3. 6 Spec. 3
IV Nature of Pioblem V Referrals
A. Education 22 A. Reading Consultant
B. Personal-Social 33 plus 25 in groups B. Speech Therapist

C. Nurse 1

D. Psychologist 2
E. Social Worker 1
F. Outside Agency

VI Parent Conferences VII Teacher Intgrviews
A. School 8 : 48

B. Telephone __3

C. Home 0

Fourth Nine Week Summary

I Contact IT Number of IIXI Grade lLevel
w/Pupils Interviews (Preface groups w/G)
Referral 13 ‘ 1. 17 Rdg. _ O 4. 4
Voluntary 17 2, 9 1. 8 5. 8
Called In 9 3, _42 2. 8 6. 5 and G29 .
Group Work 33 3. 6 _and G4 Spec., .
{
IV Nature of Problem V Referrals ’
A. Education 20 A. Reading Consultant ______
B. Personal-Social_l9 plus 33 in groups B. Speech Therapist
C. Nurse 5
D. Psychologist 1
E. Social Worker 2

F. Outside Agency

é VI Parent Conferenceg ' VII Teacher Interview
: A. School 3
B. Telephone __ 2 49

C. Home
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Counselor II
First Nine Week Summary

I Contact IT HNumber of IITI Grade lLevel
w/Pupils ' Interviews (Preface groups W/G)
Referral 52 1. 43 Kdg o 0 4, 6
Voluntary _16 20 __23 1, 5 5. _24
Called In __3 3. 5 2, _12 6. __8
Group Work _O . 3. _12 Spec. _4 :
IV Nature of Problem V Referrals 3
A. Education 16 A. Reading Consultant g
B. Personal-Social _58 B. Speech Therapist g
C. Nurse 3
D. Psychologist 12
E. Social Worker 3

F. Outside Agency

VI Parent Conference VII 'Teacher Interview
A. School 6 80

B. Telephone 3

C. Home

Second Nine Week Summary

I Contact II Number of III Grade Level
w/Pupils * Intexrviews (Preface groups w/G)

Referral 45 1, 24 Kdg . 0 4. 10
Voluntary _10 ’ 2, 18 l. 10 5. 7
Called In O 3. 13 2. 9 6. 10
Group Woxrk _O or more 3. 9 Spec.__0
IV Nature of Problem V Referrals
A. Education 37 A. Reading Consultant
B. Personal-Social _38 B. Speech Therapist

C. Nurse 4

D. Psychologist 9

E. Social Worker 9

F. Outside Agency

Vi Parent Conferences VII Teacher Interview
A, School 19 : 72

B. Telephone 13

C. Home 0

* Contact less due to time for
group interpretation of tests.,
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Third Nine Week Summary

I Contact II Number of
w/Pupils Interviews

Referral 50 1
Voluntary 16 2. i8
Called In 10 3

Group Work _8

IV Nature of Problem
A, Education 37
B. Personal-Social 10

VI 2arent Conferences
A. School 12
B. Telephone 10

C. Home 0
Fourth Nine Week
I Contact II Number of
w[PuEils Interviews
Referral 60 1. 40
Voluntary _15 2. 25
Called In 50 3. 60

Group Work 4

IV Nature of Problem
A, Education 41
B. Personal~Social 38

VI Parent Conference
A. School 8 .

B. Telephone 17

Co Home 0

5 o Stes s e ey seix 4

\'4

A,
Be.
C.
D.
E.
FO

VI

IIT Grade Level
(Preface groups w/G)

Kdg, O 4. 17 and G4
1. _5 5, 12
2e 4 6« 22 and G4
3. 12 Spec.__ 4
Referrals

Reading Consultant
Speech Therapist
Nurse 1
Psychologist S
Social Worker 11
Outside Agency

I Teacher Interview
120

Summaxry

\Y

A.
Be.
C.
De
E.
Fo

III Grade Level !
{Preface groups w/G)

KDG. ___ 2 4, __13
l. 7 5. 9
2. __6 6. 13 and G4
3. __11 Spec._ 14

Plus 50 sixth gradexrs for
pre~junior high

Referrals

Reading Consultant
Speech Therapist ___

Nurse

Psychologist 10
Social Worker 1C
Outside Agency 8

VII Teacher Interviews

129
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COMPOSITE
I Contact II Number of IIT Grade lLevel
w/Pupils Interviews . (Preface groups w/G)

Referral 319 1. 211 Kdg. 5 4, 70
Voluntary 99 2. 50 1. _49 5 89
Called In 103 3e 122 2. _73 6. 118
Group Work 86 3. _65 Spec.__ 30
Plus all pupils in 3, 4, 5, '
6 and Spec. for test interpretation
71 different groups.
IV Nature of Problem V Referrals
A. Education __ 223 A. Reading Consultant -
B. Personal-Social _332 B. Speech Therapist 1

Ce Nurse 35

D. Psychologist 53

E. Social Worker 43

Fo Outside Agency 8
VI Parent Conferences VII Teacher Interviews

A. School 70
B. Telephone 43
C. Home 0
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QUESTION l. hat are some of the desirable features of this
year's program (things you feel should be continued)? Starred
(*) items were mentinned by four or more respondents.

Principals

Counseling with individuals.

Counseling with groups.

Conferences with teachers.

Conferences with parents.

i Good communication between counselor and staff.

Assistance witﬁ the test program.
Teachers
Counselor really cares about students referred.
Counselors improve student-teacher interaction by helping
the teacher get more insight into the character oif the
pupil,
* Counseling with individuals.
* Interpreting tests to pupils and parents.
Communication with teachers.
Assist teachers with the test program.
* Counseling with groups.
% Counselor visits classroom and explains his role to the

children.
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Counselor increases the individual attention given a child.

Teachers and pupils looked upon the counselor as a friendly
capable person available to assist with problems.

Counselor available to consult with teachers.

QUESTION 2. What are some the Programs that you feel should:

be modified or eliminated?
Principals

Spend more time working with pupils and teachers. Help
teachers administer and record tests.

Test directives are confusing, the counselor should take
over-all responsibility for the test program.,

Too many things to do-~leaving too little time in the
building.

Meetings should be alternated or schedules should be
alternated to provide that the counselor does not
consistently miss one building.

Teachers : ;

More time for classroom observation, espectally when students

resent going to the counselor.

Too much paper work.

I
T
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Counselors schedule such that because of meetings and days
not in session actual time spent working in certain
buildings was curtailed.

* Curtail time spent testing and thus gain time for counseling.

N v . . ~ e cer wy R TR le fdie o ele 3 A, Y
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* Counselors should be involved with testing only by request
of the teacher.
The counselor should have at least one conference with
each pupil.
The more aggressive child is more likely to be referred to
the counselor. However, withdrawn children may be more

in need of help. Could efforts be made to help this

latter group?

QUESTION 3. What specific recommendation would you ﬁake for
improving next year's program?
Principal
A more detailed plan for screening pupil problems. Are all
problems unique to the individual? Are there problems
common to the group?
More time in the building, better scheduling,
Activities involving the counselor with all students, maybe

not labeled guidance.
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suggestions to increase teachers and other school personnel's
sensitivity to the pupil's need for counseling.

Set up a schedule for individual conferences with pupils,
this would help avoid interrupting classrooms. |

Provide orientation time for new personnel to practices in
a particular building.

Reduce the outside committments of the counselors, to enable
him to concentrate efforts on working with pupils and
starf.

Teachers

The guidance program should include a student council, to
help pupils develop leadership, express their ideas and
listen.

The success of this project rests with the counselor, his
personality, professional competency, and desire to
work in the elementary setting. The program will
vacillate to a degree as long as there are constant
changes of personnel.

There should be scheduling for pupils the counselor sees on
a continuing basis.

Extend efforts to acquaint parents and pupils to this program,

establish a better understanding of its purposes.

P T . R e v
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Get teachers more information about the different facets of

the program, we can't use it if we don't know about it.

* Free the counselor to assist the teacher in working with

more pupils. Let teachers administer tests.

* Counselors should be full-time in a building to adequately
communicate with teachers and parents and do follow-up
work with pupils. |

* The counselor needs enough time to work with pupils on a
continuing basis. A pamphlet to read isn't too

effective, it may only increase frustration.

Parents should be involved so that permission is given for
counseling. The counselor should meet the parents
or visit the home.

counselors should visit each classroom in September to help
pupils understand the guidance services available to t

them.

Counselors should be able to return test scores to teachers

more promptly.

Specific time set aside for teacher conferences. |

Summary The desirable features of the program that were most ;

often mentioned included: 1) Counseling both group and individual,
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2) Communication with staff and parents; and 3) Interpretation
of tests.

Suggestions concerning needed modifications in the present
pProgram included: 1) Services in a building such as increasing
classroom observation of children, adjusting downward time spent
on testing to increase time spent working with children; 2)
Restrict the involvement of the counselor--let him counsel; 3)
Increase the scope of the program so the counselor would talk
with each child during the year.

Suggestions for improving the program included; 1) More
time in a building; 2) Limit the counselors' duties so that he
has more time to spend with pupils; 3) The counselor needs time
sufficient for follow-up; 4) Pupils being seen by the counselor

over a period of time should be placed on a regulzr schedule to

facilitate planning.

2f. An inspection of the logs, counseling experience summary
sheets, and gqmments from the end of the year evaluation from
teachers and principals was done. The guidelines for the program
a5 . outlined in the Handbook seemed satisfactory. Comparison of
last year's resident counselor's logs to this year's logs indicated
that the differences were due to counseior personality rather than

to any feature of the resident counselor pProgram.
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Perhaps the teacher who wrote on her evaluation that as long
as there were changes in personnel there would be differences in
the specific things done in the program summed it up nicely.

The staff in each building was better informed concerning
the‘resident Program and the accompanying yearly change in
personnel than they were the first year. This appeared to help
the counselor integrate himself into the school more quickly than
when the program was nat understood as well. The personal
Qualities'bf the counselor emerge as the greatest deterrent to
successful implementation of the program. The factor most import-
ant in building working relations with staff, pupils, and parents
is communication.

Regardless of the extent of training and level of academic
success, it can not be used until successful communication is

established.

3. This section of the report deals with activities designed

to contribute to the professional growth of the elementary

counselors in the District. After completing pre-school orientation,

staff meetings were held after school at least once a week. 1In
addition to this, the staff supervisor met with the residents

individually, as necessary, to discuss their individual prohilems
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as they occurred. Many times, an entire meeting was devoted to
considering the implementation of new ideas. The staff super-
visor was always available by telephone to discuss an immediate
problem. As the year progressed, contacts routinely increased
and decreased concurrently with the on-going program. Tapes of
counseling interviews were also played and discussed, some of
these were submitted to the consultant staff for comment.

Once each month, the junior, senior, and elementary counselors
met with the Director of Pupil Personnel. This permitted a
sharing of problems that occurred at each level of the school
sequence. Each month, the consultant staff from Ohio University
met with the project personnel either in the District or on tﬁe
campus at‘Ohio Uhiversity.'

The elementary counselors also attended'sessions conducted
by other District programs who invited specialists to the
District as consultants.

There have been opportunities for the residents to become
familiar with various community agencies such as Child Welfare
Board services, Children's Mental Health Center, and Buckeye

Boys' Ranch.

e
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4. This section of the evaluation was to contain a summary of
counselor contacts. A report of this information was placed in

Section 2c with the report on parent contacts.
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5. This section contains the activity logs for the two resident
counselors,

TéM HUMMEL
ORIENTATION

The program at South-Western City Schools schedules the
resident counselors tc start their work ten days before school
opens and end- their work ten days after the end of the regular
school year. Since I did not graduate until the 29th of August,
I was present for only five days. This cut down on the amount
of formal orientation I received.

During this rather brief period, the other resident and
myself became acquainted with the elementary guidance program
of South-Western City Schools and gained some insiéht into the
part we would play in it. These few days were spent mainly with
Mr. James Frost. He gave us information on the structure of all
pupil personnel services and the nature of our role in thesze
services. We discussed research projects for the year and our
responsibilities in these projects.

It should be mentioned that while we learned about what our
responsibilities would be, we were also told that we Qould have
considerable latitude in the planning and executing of activities

which were important to us.
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I was introduced to many people during these first few days.
I met the.director and some of the members of the pupil personnel
staff, and I was introduced to the principals and many of the
teachers at the schools I would be servicing. The principals
answered questions and usually showed me about their buildings.

The above activities, combined with the regular meetings
which all personnel attended, £filled the few days before school

started.

THE SCHOOL YEAR

Obviously, the main function of a counselor is not to
meticuously record everything that he says and does. For this
reason, that which follows is not a complete histo.y of my
activities from September 1966 to June 1967. I am quite sure
that poor memory and in some cases omissions have qaused this
record to be something less than complete. The reader should
be aware of this fact and not believe that if a particular
situation is not listed in this account that such a situation
was never encountered by the counselor.

September

September 7 - 9, 1966 ~ School started on September 7, 1966.

My first job was to become better acquainted with staff and




students. I spent a great deal of time talking with teachers
and visiting with children at recess and lunch. I began to

organize and read interview records left by the previous

counselor. I tallied referrals made by each teacher to see who
seemed to be active in making referrals. At Finland, I saw a
first grade repeater who would not stop crying. I observed a

child in the classroom. :

September 12 -~ 16, 1966 - In the schools that I was in for the
first time, I continued the activities of the previous week.
Also, I started visiting classrooms in order to introduce
myself and explain my role to children. Eventually, I visited
every classroom in every school. I saw several children who
wanted to come and talk. These first conferences seem to have
been a result of my visitations. At South Franklin, I saw a
child who was being beaten up and his antagonists. I contacted

the parents of the abused child.

September 19 - 23, 1966 - Organized Ohio Survey Test materials

and began orientation. I talked to teachers about this test

and visited each fourth and sixth grade classroom with OST
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materials. Information blanks were filled out'on the answer

sheets. I also saw a few children.

September 23, 1966 - I attended the All Ohio Guidance Comference.




September 26 - 30, 1966 ~ The orientation and administration of

OST took seven work days.

+ober 3 - 7, 1966 - I finished the administration of OST.

For classroom grouping purposes, I administered the Nelson Reading
Test to nine sixth graders at Finland Elementary and to a third
grade class at Darbydale. I had several self referrals in the
schools. Teachers referred four children. I talked to teachers
about:students with.whqm I was working.

October 10 ~ 14, 1966 - I organized the materials for ITBS. I

conducted the orientation for ITBS, visiting each third and
fifth grade classroom. Administration of ITBS followed. I
talked to teachers concerning ITBS. I talked with only a few
teachers and pupils concerning matters other than testing.
October 17 - 21, 1966, I wrote growp guidance materials for
testing. Orientation and administration of ITBS was continued.
The ITBS total testing time was eight work days. I did little
individual work with students and teachers.

October 24 - 28, 1966 -~ In some of the sixth grades, 1 helped

with the administration of the California Test of Mental Maturity.
I helped some teachers with the administration of the alphabet
cection of the Harrison-Stroud. Referral of students from
teachers and principals picked up in Darbydale, South Franklin,

and Finland.
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October 28 - I attended the Central Ohio Teachers Association.

October 31, 1966 -~ November 4, 1966 - I helped teachers with

administration of the alphabet sectior of Harrison-Stroud. I %
saw each teacher who had a child with whom I was involved.
NOTE: The amount of time devoted to testing sharply decreased
after the end of October. Accordingly, it was possible to
see more children, parents, and teachers. With the exception a

of Urbancrest, I was probably averaging seven interviews a day

with children.

Novembexr 7 ~ 11, 1966 -~ Individual conferences were held with

approximately twenty children. Alsp, I had teacher conferences.
One of the girls I was working with at Finland seemed as though
she might profit from a group experience (Social Skills Group).
I received an OK for the group idea from the principal.
November 9 - I attended a meeting with Dr. Foster.

November 11 - I attended the Elementary Guidance Conference.

November 14 - 18, 1966 - I had a discussion with the social

worker. Also, I discussed the group idea with teacherw.
Interviews were conducted with Prospective members for the

group. The first group session was at Finland. I conducted

individual conferences and teacher and principal conferences.
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November 16 - I attended a meeting with Ohio University staff.

November 18 -~ Parent Conference Day.

November 21 - 23, 1966 - I conducted individual conferences and

teacher conferences. Also, I had a group session at Finland.

November 28 to December 2, 1966 - I conducted approximately

seven individual conferences per day. I saw teachers concerning
children and had a group session at Finland. I discussed the
group idea with the principal and teachers at Darbydale. Also,

I met with prospective members of a Darbydale group.

December 5 - 9, 1966 - I prepared materials for the OST interxr-
pretation. I conducted a group session at Finland and Darbydale.
Also, I conducted individual conferences and teacher conferences.
December 12 - 23, 1966 - In this time prior to the Christmas
vacation, I spent most of my time seeing individual children. ,
groups of children, «fd teachers. The number of individual
interviews ranged from about three to twelve per day. I contacted
several parents by phone concerning their children. I spent
time calling parents for our parent sample in the estima’.e study.
I talked with principals concerning the scheduling of test
interpretation meetings for parents.

December 15 ~ Attended Ohio University meeting.

December 19 - Attended meeting with Dr. Hill.
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January 3 - 6, 1967 - I consulted with the staff psychiatrist.

I conducted individual conferences with children, group meetings,
and teacher conferences. I also talked with principals about
their schools' performance on standardized tests. I passed the
results of the test along to the teachers and gave interpretation
where appropriate.

January 9 -~ 13, 1967 - Test results were given to teachers. I

conducted an interpretation meeting with Darbvdale teachers.
Interpretation of test results to students was conducted. Group
and individual counseling was continued. I visited third, fourth,
£ifth, and sixth grade classrooms in all schools to interpret
test scores. Total t.ime involved was 16 - 20 hours.

January 16 - 20, 1967 - I interpreted tests to students and

conducted a parent meeting at night. Also, I made a ‘Presentation
at the Darbydale PTA meeting. I had only a few individual inter-
views and only casual contact with teachers occurred.

January 23, 1967 - Test interpretations to students and parents
were conducted. A group session was held. I had individual
conferences with children.

January 24, 25, and 26, 1967 - I attended GATB.

January 27, 1967 - Teachers' Workday

e e e o
.
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January 30 to February 2, 1967 - I discussed cases with social

worker and conducted test interpretations with students: I

alsc conducted parent interpretations. I conducted one group
session and approximately four individual interviews per day.
Also, I conducted a teacher conference and two parent conferences.
February .3, 1967 - I attended GATB workshop.

February 6 - 10, 1967 - I was giving thought to starting more
groups. I met with the principals at Urbancrest and Finland.
World of Work materials were secured for fifth-sixth grade
combinations at Darbydale. I held approximately five individual
conferences per day. Two parent conferences and a teacher
conference were conducted. Group sessions were conducted.
February 9 - Ohio University meeting.

February 13 - 17, 1967 -~ I ended a Social Skills group at

Finland and interviewed prospective members for three new groups
at Finland. I "called in" some sixth graders at Urbancrest for
individual conferences and met with a group at Darbydale. I
conducted one parent conference and approximately six individual
conferences per éay. Consulted with staff psychiatrist.

February 20 - 24, 1967 - I started three groups at Finland and

interviewed prospective members for a group at Urbancrest. The

Darbydale group continued. I met with fifth~sixth grade
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combination at Darbydale to discuss World of Work unit. I
conducted approximately five individual conferences per day .
I administered Youngstown self-concept scale to fifth-sixth

grade combination at Darbydale.

March 6 - 10, 1967 - I started interpretation of self-concept
scale to class. I met with five groups and conducted individual

interviews. Group guidance: testing at Urbancrest sixth

grade.

March 10 - South-~Western Education Association.

March 13 - 17, 1967 ~ Group guidance: testing at South

Franklin and Darbydale. I met with five groups. I started some
after school work a* Franklin Village. This lasted for five
weeks. I had individual interviews of approximately five
students per day. I finished the interpretation of self-concept
scale. I talked with the social worker and staff psychiatrist.
I had three parent conferences, one by phone.

March 20 - 24, 1967 - I administered California Test of Mental

Maturity Long Form to three South Franklin third grade classes.,

I also met with five groups and had several individual conferences.

I had casudl teacher conferences.

March 27 ~ 31, 1967 - I administered the self-concept scale to

the sixth grade at Darbydale. I obtained World of Work materials
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for a sixth grade class at South Franklin. I conducted about
four individual conferences a day. I started working with
data which was returned from Ohio University.

April 3 - 7, 1967 - I met with groups and had individual inter-

views. I worked on research data, (NOTE: From this point in
the year on, I found myself spending much time on research data.
Eventually, I .spent about 40% to 50% of some weeks on research.)
I started working with groups of two children. The Darbydale
group started showing progress. I interviewed members of a
group of underachievers. 1Idea came from a fourth grade student
at Darbydale.

April 4 - Warren Local for lunch.

April 5 -~ Day of personal business.

April 7 - Parent Conference Day.

AN

April 10 - 14, 1967 - I talked with teachers about group idea

and met with six groups and several groups of two. Conducted
individual conferences, approximately four per day. I saw a
group of four third grade boys at Finland. I also had casual
teachei contact and worked on research data.

April 17 - 21, 1967 - Seven groups met with me and several

groups of two. I conducted individual contacts, about four a
day. I worked on data. (NOTE: Counseling tapered off near

the end of the year, plus I ﬁave grouped some of the children.

S memawoaad
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These two factors have caused interview numbers to drop.}

April 24 - 28, 1967 -~ Discussion was held with social worker.

I met with six groups and conducted individual conferences.
I nad a parent conference by phone. I helped with field day

at South Franklin and worked with data.

May 1 - 5, 1967 - I spent two days writing reports. Met with
all groups, had several individual conferences.

May 8 - 12, 1967 ~ I worked on reports, met with groups, and

saw individual chlldren. Only casual contacts with teachers.
Had two parent conferenceS. Started seeing a boy at South
Franklint I attended a meeting at Children's Mental Health

e

concerning this child's behavior.

May 15 -~ 19, 1967 - I worked on written reports. Saw groups
and individual children. I had one parent conference.

May 22 - 26, 1967 - Most of my time was spent in writing and

group and individual counseling.

May 29 to June 2, 1967 - Writing and counseling. I had few
contacts per day with children. Began to organize materials and
records for the close of school.

June 5 - 8, 1967 -~ Saw a few students, wrote reports, closed

records, and said good~by.

R R TN oS
-




SUMMARY

As one can readily see from the log, the majority of my
time was spent in three areas: counseling, group and individual;
testing, orientation, administration and interpretation; research
activities, including writing. Of these, I feel my experience
in counseling to be invaluable.

At Scuth-Western, I was given freedom to try new counseling
techniques and to use my own ideas. I feel this is a- definite
strong point of the resident program. This year was both

profitable and enjoyable.

NOTE: I have not tried to list the numerous contacts.l
had with Jim Frost, but this does not mean they were insignificant.
I feel that my work with Jim was an extremely important part of
my experience. Acs for me, I cannot think of anyone better suited
te guiding resiéent counselors than this man. His honesty,
personal warmth, and sensitivity to feelings, allow him to make

many significant contributions to the growth of inexperienced

counselors. And most important, he gave me the right to make a
mistake, freedom to err. It is understandable why Jim will

always have a warm place in my memories of this year,
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DARLA COAKLEY

Monday, August, 29, 1966
AM. Orientation with Mr. Frost
P.M. Visited Alton-Hall and Stiles and met principals.

Tuesday, August 30, 1966
AM. Meeting with Mr. Frost
P.M. Visited East Franklin and met principal.

Wednesday, August 31, 1966
A,M. Visited West Franklin and met principal.
P.M. Meeting with Mr. Frost.

Thursday. September 1, 1966
A.M. Orientation of new staff at Norton Junior
P.M. Meeting with Mr. Frost.

Friday, September 2, 1966

i A.M. Meeting with Mr. Frost, then visited East Franklin
5 and met new teachers. Had lunch with new teachers
3 and Mr. Garrison.

1 P.M. Visited Alton-Hall and met new teachers.

Tuesday, September 6, 1966
A.M. Full staff meeting at Pleasant View. After orientation
went to West Franklin for lunch with staff.
P.M. Met with staff at Stiles. Talked with different
teachers informally after staff meeting.

Wednesday, September 7, 1966
Organized home office at West Franklin, put up bulletin
board, familiarized myself with various tests we were expected
to give, got oriented to the school, and talked individually
with some of the teachers.

Thursday, September 8, 1966 ,

A.M. Discussed placement of child with Mr. Bast; met with
seven teachers to arrange a time to meet their children:
talked with Mrs. Speice concerning reading test she
wants given.

P.M. Meeting with Mr. Frost.
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Friday, September 9, 1966
Met with ali the teachers individually and arranged a time
to meet with their children; studied tests we were to give;

talked with speech therapist-=-in general, became familiar
with the school.

Monday, September 12, 1966

A.M. Met with seven teachers individually to arrange a
time to meet their children, did some office work
P.M. Counselors' meeting with Mr. Rudder.

Tuesday, September 13, 1966

A.M. Met with twelve rooms of children to introduce
myself and explain my function.
P.M. Meeting with Mr. Frost.

Wednesday, September 14, 1966

AM. Met with fourteen rooms of children to introduce
myself and explain my function.

P.M. Scheduled Ohio Survey Tests. Met with Mrs. Deiringer
to discuss some pupils she had tested.

Thursday, September 15, 1966

AM. Met with seven rooms of children to introduce myself

and explain my function. Gave the Gilmore Oral Reading
Test to five children.

P.M. Met with Mr. Frost to discuss project on working world.

Friday, September 16, 1966 '
A.M. Met with eleven rooms of children to introduce myself
and explain my function.

P.M. Talked with one little girl who was referred by her
teacher.

Monday, September 19, 1966

Prepared fourth and sixth grade students at West Franklin
for Ohio Survey Tests.

Tuesday, September 20, 1966
A.M. Tested students at West Franklin

P.M. Prepared students at Stiles for Ohio Survey Test
Evening -~ Attended PTA
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Wednesday, September 21, 1966
A.M. Tested students at West Franklin
P.M. Tested students at Stiles

Thursday, September 22, 1966
Tested students at Stiles entire day.

Friday, Ceptember 23, 1966
All Ohio Guidance Conference

Saturday, September 24, 1966
All Ohio Guidance Conference

Monday, September 26, 1966

A.M. Prepared students at Alton Hall for Ohio Survey Test.

P.M. Tested at Alton Hall. Met with Mr. Kahler, Miss Gill,
Mrs. Mentier, and Mr. Bast to discuss available social
services. Met with Mr. Frost and West Franklin
teachers to discuss "work" project.

Tuesday, Septembexr 27, 196€

Tested at Alton Hall entire day. Met with Mr. Frost and
Mr. Green about Iowa Basic Tests.

Wednesday, September 28, 1966

A.M. Tested children who were absent for sections of
Ohio Survey Test.

P.M. Gave and scored ten Hermmon-Nelson IQ tests for sixth
grade teachers.

Thursday, September 29, 1966

AM. Gave and scored four Gilmoxre Oral Reading Tests.
P.M. Counseled two children referred by teachers and

one child referred by przncipal. Scheduied Iowa
Lasic Tests.

Friday, September 30, 1966

A.M. Counseled nine voluntary referrals--mainly scholastic
problems.

P.M. Met with a parent concerning child previously counseled.
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Monday, October 3, 1966
A.M. Counseled two referrals. Gave five students
intelligence tests.
P.M. Cieaned out files and did some back clerical work.

Tuesday, Cctober 4, 1966
A.M. Met with four rooms of students to introduce myself.
P.M. COunseled three students. Oriented third grade for
- Iowa Basic tests. Met with Carol Dieringer to dis-uss
two students.

Wednesday, October 5, 1966
AM. Met with five rooms of pupils to iatroduce myself.
'~ Gave five IQ tests. Talked with three referred
students.
P.M. Observed a special class so I could work with two
counselees. Met with staff; met with Mr. Frost.

Thursday, October 6, 1966
A.M. Gave and scored six Gilmore Reading tests. Met with
"~ parent who asked fcr a conference concerning her child.
P.M. Met with teacher concerning room problem. Talked with
~ one referred student.

Friday, Octobexr 7, 1966
A.M. Talked with four children. Filled out two psychological
referrals and straightened out files. ”
P.M. Conference with principal. Straightened out mix-up
and placed student in special class. Talked with
teachers about Iowa test.

Monday, October 10, 1966
Oriented and admipistered first section of Iowa Basic Test
to all third and fifth grade groups at West Franklin.

Tuesday, October 1ll, 1966
A.M. Administered sections to children who missed parts
of the Iowa Basic Test.
P.M. Talked with one referral. Met with Mr. Frost.
Evening ~ Attended PTA

ot
-
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Wednesday, Cctober 12, 1966
A.M. Finished up Iowa tests at West Franklin. Delivered

tests to East Franklin and conferred briefly with
each teacher involved.
P.M. Talked with four students.

Thursday, October 13, 1966

A.M. Talked with four referrals. Observed one first grader,

Will talk with him next week.
P.M. Held four intervieWS'with teachers concerning their

referrals.

Firday, October 14, 1966
AM. Talked with five students, two parent interviews,
- met with principal.
P.M. Finlshed up Iowa tests, delivered tests to Alton Hall.

Monday, October 17, 1966
A.M. Talked with one referral. Conferences with three
' teachers. Picked up needed answer sheets from
Richards Avenue, took to Alton Hall.
P.M. Staff meeting.

Tuesday, October 18, 1966
A.M. Talked with three students. Two te iwcher conferences.

P.M. COnference*wzth princlpal. Read professional literature

on school problems.
Wednesday, October 19, 1966
AM. Talked with two students, one teacher conference.
P.M. Administered CTMM to all sixth grade students.

Thursday, October 20, 1966

A.M. Talked with five students. Coordinated tests to send in,

P.M. Two teacher conferences. Pupil personnei meeting.

Friday, October 21, 1966
A.M. Talked with seven students. One parent conference,
P.M. Three teacher conference. Conference with principal.

Monday, October 24, 1966
A.M. Talked with one student. Observed one referral.
Gave and scored eight Henmon~-Nelson IQ tests.
P.M. One parent conference and one teacher. conference.
' staff meeting.
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Tuesday, October 25, 1966
A.M. Gave and scored an IQ test. Had five individual
conferences with students.
P.M. Talked with principal. Had four teacher conferences.

Wednesday, October 26, 1966
AM. Had four individual conferences with students and
two teacher conferences.
P.M. Conference with peincipal. Meeting with Mr. Frost
and Mr. Rudder.

Thursday, October 27, 1966
A.M. Had two individual conferences with students. Conference
with three teachers.
P.M. Gave and scored six IQ tests. Meeting with Mr. Frost.

Friday, October 28, 1966
Attended Central Ohio Teachers' Assocation Meeting.

Monday, October 31, 1966 ,
A.M. Had four individual conferences with students. Talked
with a parent. Had two teacher confarences.
P.M. Helped in office during Hallowmen Party. Staff meeting.

Tuesday, November 1, 1966
A.M. Had two individual conferences with students.
Observed two students. Conference with principal.
P.M. Had three teacher conferences. Gave and scored three
IQ tests. Prepared OST interpretation list..

Wednesday, November 2, 1966
Observed screening procedure for West Franklin of Work sample..
Had three individual conferences with students. Had four
Teacher conferences. Prepared OST names for interpretation
list.

; Thursday, November 3, 1966
4 Had: three individual conferences with students. Had three.

teacher conferences. Prepared OST interpretation list. Talked
with principal. Counselor's meeting.
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Friday, November 4, 1966
A.M. Had four individual conferences with students. Talked
with principal. Conference with psycholoegist,
P.M. Had conference with a teacher. Prepared list for OST
interpretation.

Monday, November 7, 1966
A.M. Had one individual student conferences. Had four

teacher conferences. Interpreted test to teacher.
P.M. Fixed hulletin board. Met with Mrs. Bowsher.

Tuesday, November 8, 1966

A.M. Had five individual student conferences. Had four
teacher conferences. Interpreted tesgt: to .teacher,. .

P.M. Talked with principal abouvt students.

Evening, Served on.panel for discussion at PTA at Alton Hall.

Wednesday, November 9, 1966
Screened five students for World of Work Project. Had

conference with principal. Had two teacher conferences.
Observed neurclogically impaired class,

Thursday, November 10, 1966
Had three individual student conferences. Talked with

principai. Had three teacher conferences. Gave and scored
six Henmon-Nelson IQ tests.

Friday, November 11, 1966

A.M. Had two teacher conferences. Did background work on
three referrals.

P.M. Elementary Guidance Conference at Tipp City.

Monday, November 14, 1966

A.M. Had four teacher conferences. Gave .and scored Nelson
Reading Test. Did back book work.

P.M. Reviewed tests to select one for experimental study.
Did background work on students.

Tuesday, November 15, 1966

Had seven individual student interviews. Had seven individual
teacher conferences. Talked with one parent.
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Wednesday, November 16, 1966
Entire day at Ohio University

Thursday, November 17, 1966
Had three individual student conferences., Had three teacher
conferences. Had two hour conference with social worker
about students we both are seeing. Conference with
principal. Background work for parent conference.

-

Friday, November 18, 1966
A.M. Had thirteen individual conferences with parents.
P.M. Had two teacher conferences. Had one principal
conference. Talked with speech teacher.

Monday, November 21, 1966
A.M. Had three individual student conferences; also group
session. Had three teacher conferences.
P.M. Talked with remedial reading teacher. Had a parent
conference. Gave and scored four IQ tests. Did book
work-~-£filled out referrals.

Tuesday, November 22, 1966
A.M. BRad seven individual student conferences. Had four
teacher conferences.
P.M. Had conference with Mr. Rife. Meeting with Mr. Frost.

Wednesday, November 23, 1966
A.M. Had four individual student conferences. Had four
teacher conferences. Talked with principal and social
worker.
P.M. Observed neurclogical class. Prepared OST labels for
dissemination.

‘Monday, November 28, 1966 :

AM. Had one individual istudent conference. Obsgerved one
student for counseling later. Observed a first grade
in World of Work. Had four teacher conferences.

P.M. Did back paper work. Had staff meeting.

Tuesday, November 29, 1966
A.M. Had five individual student conferences.
P.M. Had two teacher conferences. Talked with Mr. Rife.

A A Gom e
i A

0
{ *s\«?q}




i B o o - 3 —— o oAbl

6l

Wednesday, November 30, 1966
A.M. Had one student conference. Had four teacher confer-
ence. Observed third grade in World of Work units.
P.M. Worked on OST scores, went to Stiles to pick up gummed
- labels.

Thursday, December 1, 1966 :
A.M.  Had three individual student conferences. Gave and
~ scored IQ test. Had parent conference. Had three
— teacher conferences.
P.M. Conference with principal. Counselors' meeting.

Friday, December 2, 1966
A.M. Had conference with principal. Had two student
~ conferences. Observed one student in room.
P.M. Had four teacher conferences. Filled out three
~ social work referrals and other social worker services.

Monday, December 5, 1966
A.M. Had three individual student conferences, Had four -
teacher conferences. Conferznce with principal,
conference with remedial reading teacher, conference
with sncial worker.
P.M. Disseminated Iowa interpretation. Staff meeting,
Talked with two parents.

Tuesday, December 6, 1966
A.M. Had eight individual student conferences. Had seven
" teacher conferences. |
P.M. Information gatherad for OST. Meeting with Mr. Frost.

Wednesday, December 7, 1966
A.M. Had three individual student conferences. Administered
“What I like to Do" inventory. Book work.
P.M. Had two teacher conferences. Called parents for OST
prcject. :

Thursday, December 8, 1966
Met with Title I and Dr. Foster eatire day.

Friday, December 9, 1966
A.M. Had five individual student conferences. Called . parents
for OST. Conference with Mrs. Dieringer.,
P.M. Conference (phone) with Mr. Sullivan. Conference with
Mr. Garrison. Had three teacher conferences.




62

Monday, December 12, 1966
A.M. Background for casework. Observed class. Had
three teacher conferences.
P.M. Had one student interview. Gave "What I like"
inventory. Conference with Mrs, Dieringer.

Tuesday, December 13, 1966
A.M. Had four student conferences. Gave one "What I Like"
inventorYe ‘
P.M. Had four teacher conferences. Called parents for OST

Wednesday, December 14, 1966
A.M. Had one student conference and two teacher conferences,
Had leng conference with Mr, Sullivan, ‘
P.M. Conference with Mr, Mills. Worked on referrals; gave
part of "What I Like" inventory; called parents for
OST. Went to Alton Hall.
Thursday, December 15, 1966
Spent entire day at J. C. Sommer for conference with
University people,

Friday, December 16, 1966
A.M. Had seven individual student conferences. Had two
teacher conferences. Observed class.
P,M. Called parents for OST. Had interview with principal.

Monday, December 19, 1966

A.M. Had five teacher conferences, had one student interview,
Worked on World of Work Project.

P.M. Meeting with Dr. Hill and others.,

Tuesday, December 20, 1966

A.M. Met with Monterey staff and Dr. Hill,

P.M. Tests to Franklin Heights. Conference with principal
at Stiles over Iowa, panel for PTA, possible group
project,

Wednesday, December 21, 1966

A.M. Had five individual student conferences and two teacher
conferences. Observed and talked with Special Education
class,

P.M. Called parents for OST interpretation, Talked with
social worker. Talked with Mr, Sullivan. Meeting with
Mr. Frost.
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Thursday, December 22, 1966
A.M, Had five individual student conferences. Conference

with two teachers. Conference with principal.
P.M. Phoned parents, worked on ITBS results, Christmas
program.

Tuesday, January 3, 1967
AM. Had six individual student conferences. Had four
teacher conferences.
P.M. Conference with principal. Worked on interpretation
sheet of 0ST for teachers.

Wednesday, January 4, 1967
A.M. Had four individual student conferences. Had conference
with Mr. Sullivan and Mr. Mills. ‘
P.M. Had two teacher conferences. Worked on OST interpret-
ation sheets for teachers.

Friday, January 6, 1967
A.M. Had six individual student interviews. Had six teacher
conferences. Interview with principal.
P.M. Worked on OST interpretation sheets for teachers, picked
up OST material from J. C. Sommer.,

Monday, January 9, 1967
A.M. At Richard Avenue observing test interpretation.
P.M. Gave three Henmon-Nelson IQ tests and scored. Had
two teacher conferences. Worked on test interpretation
and schedules.

Tuesday, January 10, 1967
A.M. Had seven individual student conferences. Had four
teacher conferences. Conference with principal.
P.M. Arranged test interpretation. Went to pupil personnel
about tests. Attended Stiles PTA as group leader for
program.

Wednesday, January 1ll, 1967
AM. Had three individual student conferences, Had four
teacher conferences. Conference with social worker,
P.M. Parent conference. Picked up test material, organized
schedule, and saw all staff. '
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Thursday, January 12, 1967
A.M. Had three individual student conferences and four
teacher conferences. Conferred with principal.
P.M. Filled out psychological referral. Worked on
interpretaticn schedule, saw all teachers, phoned, etc.
Evening ~ Parent meeting, J.C. Sommer

Friday, January 13, 1967 ,
A.,M. Had four individual student conferences. Had five
teacher conferences.
P:M. Conference with principal. Conference with psychologist.
Scheduled interpretation of tests; arranged all Adetails.

Tuesday, January 17; 1967
Interpreted Ifowa and OST tests to West Franklin pupils.
EVening -~ Parent meeting at Richards Avenue

Wednesday, January 18, 1967
Interpreted Iowa and OST tests to West Franklin pupils.
Conference with social worker.
Evening - Parent meeting at Finland

Thursday, January 19, 1967
Interpreted OST and ITBS to West Franklin pupils. Conference
with principal, conferences with two teachers. Parent
interpretation meeting 1:30 P.M. at West Franklin.

Friday, January 20, 1967
A.M. cConference with principal. Conference with new
social worker - Mrs. Butler
P.M. Interpreted OST and ITBS to East Franklin children.

Monday, January 23, 1967
A.M. Interpreted scores of ITBS and OST to east Franklin.
P.M. Had conference with principal. Had two student confer-
ences. Had one teacher conference.

Tuesday, January 24, 1967
A.M. Had three teacher conferences. Had conference with
principal. Arranged test interpretation schedule for
~ Stiles.
P.M. GATB training workshop.




K Ty

TN TR R R TR PR

AN TR T TR Y
4 N

65

Wednesday, January 25, 1967
GATB training workshop
Evening - Parent meeting at Darbydale.

Thursday, January 26, 1967
GATB training workshop
Evening - Parent meeting at East Franklin

Friday, January 27, 1967

AM. Flled'naterlals, talked with all teachers involved
in World of work.

P:M. Had conference with remedial reading teacher, conference

with three teachers, conference with psychologist.

Monday, January 30, 1967

Interpreted OST and ITBS test scores to pupils at Stiles.
Had conference with principzl.

Evening - Parent meeting at South Franklin.

Tuesday;, January 31, 1967 )
AM. Interpreted OST and ITBS test scores to pupils at
Stiles.

P.M. Had one individual student conference, two teacher
interviews, principal conference.
Evening - Parent meet:ing at Stiles.

Wednesday, February 1, 1967

Interpreted OST and ITBS tests to pupils at Alton Hall
Had one teacher confeéerence.

Thursday, February 2, 1967
AM. Interpreted OST and ITBS tests o pupils at
Alton Hall.

P.M. Had one student conference, two parent conferences,
Principal conference. Parent meeting at Alton Hall.

Friday, February 3, 1967
GATB Training Workshop

Monday, February 6, 1967

Interpreted OST and ITBS test scores to pupils at Prairie
Lincoln School.
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Tuesday, February 7, 1967
A.M. Organized, explained experimental IQ testing program
to participating teachers. Had eight student confer-
ences. -
P.M. Had six teacher conferences and conference with principal.
Disseminated OST school reports to teachers and explained
them.

Wednesday, February 8, 1967
A.M.. Organized, explained experimental IQ testing program
to participating teachers. Had five individual student
conferences.
P.M. Gave and scored Otis IQ test. Had four teacher
conferences. Had conference with principal.

Thursday, February 9, 1967
Met all day with Ohio University consultants.

Friday, February 10, 1967
A.M. Had six individual student conferences and one group
conference concerning tests.
P.M. Had five teacher conferences and a Principal
conference. Worked on social work referrails.

Monday, February 13, 1967
A.M. Had five individual student conferences and six
teacher conferences.
P.M. Had a parent conference. Coordinated experimental
tests for third grade.

Tuesday, February 14, 1967
AM. Had nine individual student conferences.
P.M. Had four teacher conferences. Worked on test inform-
ation for IQ tests.
Wednesday, February 15, 1967 ’
A.M. Had five individual student conferences, zonference
with Mr. Sullivan, and conference with principal.
P.M. Had two teacher conferences. Worked on test data.

- .
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Thursday, February 16, 1967
A.M. Had five individual student conferences and two parent
conferences.
P.M. Had two teacher conferences. Met with Mr. Wills of
Franklin Village.

Friday, February 17, 1967
A.M. Had nine student conferences and conference with principal
P.M. BHad conference with social worker on all mutually
served pupils. Had four teacher conferences. Set up
aroup session for next week.

Monday, February 20, 1967
A.M. Had four student conferences and five teacher conferences
Talked with psychologist and principal.
P.M. Cleaned files, worked on IQ tests. Talked with four
parents by phone. Gave and scoréd an IQ test.

Tuesday, February 21, 1967
A.M. Had ten student conference and conference with sccial
worker.
P.M. Had eight teacher conferences. Filled out psychological
referrals. Met with Mr. Frost after school.

Wednesday, February 22, 1967
A.M. Had eight student conferences and two teacher conferences.
P.M. Had conference with principal, and conference with Mr.
Sullivan. Caught up on paper work.

Thursday, February 23, 1967
A.M. Had eleven student conferences.
P.M. Had three teacher conferences and principal conference.
Had conference with Dr. Driscoll.: Explained test
comparative sheet to fourth and sixth grade teachers.

Friday, February 24, 1967
AM. Had six student conferences. Had one group session
(Eive girls)
P.M. Had conference with principal, social worker, Miss
Alban, Had two teacher conferences. Filled nut
psychological.

Monday, February 27, 1967
A.M. Had seven student conferences and principal conferernce.
P.M. Had four teacher conferences. Did necessary copywork
for IQ tests.
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Tuesday, February 28, 1967
A.M. Had fourteen individual student conferences.
P.M. Had two teacher conferences. Had conference with

principal and parent conference.

Wednesday, March 1, 1967
Attended project conference at Hospitality Inn~--was part

of group speakers in the PM

Thursday, March 2, 1967
A.M. Had ten individual student conferences, one group

session, conference with principal.
P.M. Had three teacher conferences and Counselors' meeting.

Friday, March 3, 1967
A.M. Had seven individual student conference and one group
session.
P.M. Had seven teacher conferences and principal conference.

Saturday, March 4, 1967
¥Mr. Frost and I graded third grade IQ tests.

Monday, March 6, 1967
A.M. Had eight individual student conferences. Had seven
teacher conferences.
P.M. Completed paper work. Had conference with the principal

Tuesday, March 7, 1967
A.M. Had seven individual student conferences.
P.M. Had eight teacher conferences and phone conference with
social worker.

Wednesday, March 8, 1967
A.M. Had six individual student conferences, six teacher
conferences.
P.M. Had conference with social worker. Helped in office
when Mr. Mills had to leave.

Thursday, March 9, 1967
A.M. Had seven individual student conference, and one group
session. Had conference with principal.
P.M. Had four teacher conferences and conference with L. Gill.

Friday, March 10, 1967
SWEA Meeting
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Saturday; March 11, 1967
Mr. Frost and I graded third grade IQ tests.

Monday, March 13, 1967
A:M. Had nine individual student conferences and six teacher

conferences.

P.M. Sat in on orientation of Teen Tutorial program. Talked
with Reéece Chaney about World of Work Unit. Staff
meeting.

Tuesday, March 14, 1967
A.M. Had six individual student conferences.
P.M. Had five teacher conferences. Sat in on orientation
of sixth graders for junior high. Had conference
with principal. '

Wednesday, March 15, 1967
A.M. Had twelve individual student conferences. ,
P.M. Had six teacher conferences. Had conference with

principal.

Thursday, March 16, 1967
A.M. Had eleven individual studert conferences.
P.M. Had five teacher conferences and principal conference.
Sat in on orientation of sixth graders for junioxr high.

Friday, March 17, 1967 (Conference Day)
A.M. West Franklin -~ conference with two teachers; conference
with principal, worked on case study.
P.M. Stiles - conferences with five teachers; conference with
principal, organized tests in filing system.

Monday, March 20, 1967
A:M. Had seven individual student conferences. Administered
four sections of Metropolitan Achievment test to six
third graders.
P.M. Had eight teacher conferences.

Tuesday, March 21, 1967
A.M. Had nine individual student conferences.
P.M. Had four teacher conferences and conference with prin-
cipal. Rescored two PMA IQ tests.

ERIC

Aruitoxt provided by Eic:
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Wednesday,
AM,

POM.
Thursday,
A.M.

.PoMo

Tuesday, March 28, 1967

A.M.
P.M.

Wednesday,
A.M,
P.M.

Thursday,

A.M.
P.M.

Friday, March 31, 1967

AOM.
P.M.

Monday, April 3, 1967

A‘.M.

P.M..

Tuesday, April 4, 1967

A.M.{

P.M.
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March 22, 1967

Had ten individual student conferences, one group
session, and conference with principal.

Had conference with clinical psychologist, six
teacher conferences and met with Mr. Frost.

March 23, 1967
Had twelve individual student conferences and phone
conferences with social worker and psychologist..
Had two teacher conferences and lengthy conference
with principal. Had parent conference.

Had ten individual student conferences.
Had six teacher conferences and parent conference.

March 29, 1967

Had two individual student conferences and gave
Metropolitan to third graders. Had conference with
social worker, Mr. Sullivan, cadet principal.

Had six teacher conferences.

Maxch 30, 1967
Had thirteen individual student conferences.
Had four teacher conferences and principal conference.

Had eight individual student conferences.
Had five teacher conferences and principal conference.

Had seven individual student conferences, four teacher
conferences. Had phone conference with social worker.
Virote note to send with record for transfer. Worked
on bulletin board and on tapes at J. C. Sommer.

Had seven individual student conferences and six
teacher conferences..

Gave and scored Henmon-Nelson IQ test. Had conference
with. principal and worked on tapes for Ohio University.
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Wednesday, April 5, 1967
A.M. Had ten irdividual student conferences and three teacher

conferences.
P.Ms Had principal conference and parent conference. Did
paper work on sociogram.

Thursday, April 6, 1967
A.M. Had ten individual student conferences and three
teacher conference.
P.M. Had parent conference and principal conference.
Counselors' meeting.

Friday, April 7, 1967
A.M. Had ten individual student conferences.
P.M. Had four teacher conferences, parent conference, and

principal conference.

Monday, April 10, 1967
A.M. Had eight individual student conferences and seven
teacher conferences and one parent conference.
P.M. Paper work--tests for Mrs. Swor, Sociogram for Mrs.

Vicars.

Tuesday, April 11, 1967
AM. Had ten individual student conferences.
P.M. Had six teacher conferences, phone conferences with
_ social worker and clinical psychologist. Paper work.
Evening =~ Served on panel at Alton Hall PTA

Wednesday, April 12, 1967 :
A.M. Had seven individual student conferences and seven
teacher conferences.
P«M- Finished achievement test and scored. Had phone
conference with psychologist and parent conference.

Friday, April 14, 1967
A .M. Had eleven individual student conierences.
P.M. Had two group sesssions. Had four teacher conferences.

Monday, April 17, 1967
A- .M. Conference with Mr. Frost, with four students, and
with three teachers.
P.M. Conference with parent and with principal.
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Tuesday, April 18, 1967
" AM. Had eight individual student conferences and five
teacher conferences.
P.M. Conference with principal and phone conference with
psychologist, child study, Mr. Frost. Worked on report.

Wednesday, April 19, 1967
" A.M. Had nine individual student conferences and four
teacher conferences.
1 P.M. Conference with principal and phone conferences with
$ Hummel and K&hler. lReports and back paper worke.

Thursday, April 20, 1967
AM. Had eleven individual student conferences.
P.M. Had four teacher conferences, principal conference,
conference with Dr. Dane and one with Elizabeth Butler.

Friday, April 21, 1967
A.M. Had seven individual student conferences and five
teacher conferences.
P.M. Had long conference with principal. Observed special
class and worked on records.

Monday, April 24, 1967
A.M. Had ten individual student conferences.
P.M. Had seven teacher conferences. Staff meeting.

3 Tuesday, April 25, 1967
: A.M. Had ten individual student conference.
P.M. Had eight teacher conferences, principal conference,
and phone conference with social worker.

Wednesday, April 26, 1967
A.M. Had eight individual student conferences and five
teacher conferences.
P.M. Had conferences with principal, psychologist, clinical
psychologist, and parent. Observed neuro impaired
class.

Thursday, April 27, 1967
A.M. Had eight individual student conferences and egesven
teacher conferences.
P.M. Had conference with principal. Filled out psychological
referral. Conference with social worker. Parent
conference scheduled, but didn*t show.
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Friday, April 28, 1967
A.M. Had eleven individual student conferences.
P.M. Had six teacher conferences and principal conferénce.

Observed Arbor Day assembly.

Monday, May 1, 1967
A.M. Had nine individual student conferences and four
teacher conferences.
P.M. Conference with principal. Met with Mrs. Bowsher
about the World of Woxk.

Tuesday, May 2, 1967
A.M. Had eleven individual student confererces.

P.M. Had six teacher conferences and principal conference.
Filled out psychologist referrals. Met with Mrs. -
Johnston about World of Work.

Wednesday, May 3, 1967
A.M. Had seven individual student conferences and eight
teacher conferences.
P.M. Gave part of Metropolitan Achievement test. -Had
conference with principal and parent conferénce.
Watched sixth grade play with school.

Thursday, May 4, 1967
A.M. Hsd nine individual studont conferences and three

teacher conferences. .
P.M. Had conference with principal. Wrote referral to
CSC. Counselors' meeting.

Friday, May 5, 1967
A.M. Had ten individual student conferences and three
teacher conferences.
P.M. Had conference with principal and phone conference
with psychologist. Took tour of East Franklin area
with principal.

Monday, May 8, 1967
AM. Had seven individual student conferences.
P.M. Had seven teacher conférences. Gave and scored
Metropolitan Achievement Test.
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Tuesday, May 9, 1967
" A.M. Had nine individual student conferences.
P.M. Had six teacher conferences and principal conference.

Wednesday, May 10, 1967
"A.M. Had nine individual student conferences.

P.M. Had four teacher conferences and principal conference.

Thursday, May 11, 1967 |
A.M. Had twelve individual student conferences. R
P.M, Had four teacher conferences and principal conference. ;
Had parent conference at school and parent conference
with social worker and parent at Curriculum Center,
Also, met with Dr. Dane.

Friday, May 12, 1967
A.M. Had eleven individual student conferences.
P.M. Bad four teacher conferences and principal conference.

Saturday, May 13, 1967
Mr. Frost, Tom Hummel, and I worked on Ohio University

prOJects.

Monday, May 15, 1967
A.M. Had eight individual student conferences.
P.M. Had seven teacher conferences, principal conference,
’ and psychologist conference--explalned Frostlg visual
perceptlon materials.

Tuesday, May 16, 1967
A.M. Had ten individual student conferences.
P.M. Had nine teacher conferences and a -parent conference.

Wednesday, May 17, 1967
A.M. Had nine individual student conferences.
P.M. Had four teacher confer=nces and principal conference.

Thursday, May 18, 1967
A.M. Had tén individual student conferences, four teacher
conferences.
P.M. Had conference with principal and psychologist.
" Attended personnel meeting.
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Friday, May 19, 1967

A.M.

P.M.

Observed in one classroom. Had ten individual

student conferences.
Had six teacher conferences and conference with principal

Monday, May 22, 1967

‘A.M.

P.M.

Had nine individual student conferences and five
teacher conferences.

Had conference with principal. Met with Mr. Frost
at 2:00 to assimilate materials for World of Work
report.

Tuesday, May 23, 1967

AOM.
P.M.

Wednesday,
AGMQ
P.M.

Thursday,
A.M.

P.M.

Had thirteen student conferences,
Had eight teacher conferences and one conference
with principal.

May 24, 1967

Had nine individual student conferences.

Gave and scored CTMM Short Form IQ Test and had five
teacher conferences.

May 25, 1967

Had ten individual student conferences and four
teacher conferences.

Had conference with principal and with psychologist.
Wrote notes to include with children's folders.

Friday, May 26, 1967

AM.
P.M.

Had nine individual student conferences.
Had conference with principal and seven teacher
conferences.-

Monday, May 29, 19567

A.M.
P.M.

Wednesday,
A.M.

P.M.

Had eight individual student conferences.
Had five teacher conferences and conference with
Principal.

May 31, 1957

Had two iddividual student conferences, three teacher
conferences and conference with principal.

Gave and scored seven metropolitan achievement tests
to Special Education class. Also went to Pleasant
View high School to pick up tests. Had conference
with Mr. Sullivan and met with Mr. Frost after school.
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Thursday, June 1, 1967
A.M. Had five individual student conferences and two
teacher conferences. Observed emotionally disturbed
classes at Georgesville.
P.M. Counselors' Meeting.

Friday, June 2, 1967
A.M. Had ten individual student conference.
P.M. Had five teacher conferences and principal conference.
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A STUDY OF THE FUNCTIONS OF THE ELEMENTARY
COUNSELOR: TEACHER PERCEPTION COMPARED TO
COUNSELOR PERCEPTION

PURPOSE - This study was carried out in order to determine if

teachers who had counseling services were in agreement with counselors
concerning some selected areas that relate to the counselors' function ;

in the guidance program, b

LIMITATIONS - The study was limited to a sample of elementary teachers
from the South-Western City Schools where elementary counselors were

members of the staff. The elementary counselors were those from

the South-Western City Schools and the Title I program of the Columbus
éity Schools.

SIGNIFICANCE ~ A study was completed during the 1965~66 school year.
This study was designed to compare the point of view regarding
counselor role among teachers'working in schools where a ccunselor
was on the staff to-those of teachers working in schools where no
counselor was on the staff, In view of the continued concern of

many educators regarding an elementary counselor‘'s role, it seemed
appropriate to study the functions of counselors working in elementary
schools.

PROCEDURE - An instrument was devised by revising items from the

previous vear®s study and the addition of items as a result of
comments received from teachers, counselors, and principals. Items

used in the "Elementary Guidance Program Function" sheet were placed

in Pigurxe 1.

T - AR o o Tt e s




78

l. Flexibility in the counselor‘'s program so a2s to meet varying
conditions.
2. Amount of time counselor is scheduled for each building.
3. Counselor's understanding of the school community.
4. Amount of time spent for individual counseling, .
5. Cooperation with other specialists (e.g. school psychologists,
nurses, etc,) '
6. Counselor's communication with the teacher and others after a
chiid has been referred.
7. cCounselor's ability to communicate with parents,
8. Flexibility of counselor's time schedule.
9. Time spent coordinating and assisting teachers with the
standardized test program.
10. Counselor's knowledge of child growth and development.
1l. Orientation of sixth graders to the junior high school program.
12. Counseling with groups of pupils to help them better understand '
problematic situations. :
13, Communicating information to teachers concerning pupils' needs. ;
14. Helping teachers identify and make proper referrals of children
who need special help beyond what the building staff can provide.
15. Conferring with parents at the request of the teacher or prinicipal,
16. Assisting teachers to interpret cumulative record information to
parents.,
17. TUtilization of counseling service for children.
18. Assisting teachers to prepare and present to classroom groups
information concerning:
a. Sex Education
b. Mental Health
c. Social Relations {Use role playing, sociometric devices,

. etc.)
d. Study habits, manners, honesty, ¢*c.
e, Concepts dealing with Our Working world.
£f. Tests
19. Prepare and participate in case studies.
20. Counselor availability to teachers and pupils (i.e. assigned

to the school staff rather than Central Office.)

FIGURE 1

ITEMS THAT WERE PLACED ON THE ELEMENTARY
GUIDANCE PROGRAM FUNCTION INSTRUMENT
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A five point scale was devised and arranged as a continuum
from, More Important (A) to Less Important (E). On the
scale, C was to be considered Average. Figure 2 shows a
summary for the cover sheet of the "Elementary Guidance
Program Function." This furnished information about

the respondent concerning (1) teaching experience, (2)
guidance courses completed, and (3) years of experience where
a counselor was on the staff.

In September, the survey was distributed to a sample of
one hundred and eight teachers in eight schools. Eighty-one
teachers responded (75%). Of the eighteen counselors incluéed
in the study, all responded.' The survey has been repro§uced

beginning on page 93,

ANAL?SIS.QF_DATA = The responses from all teachers were compared
to counselor responses using the chi-square (xz) technique. 1In
order to further analyze teacher responses, they were subdivided
according to teaching experience. Three levels of experience
were identified: (1) those with over five years experience,

(2) those with two to five years experience, and (3) those who

were in their first year of teaching.
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@
THE ELEMENTARY GUIDANCE PROGRAM FUNCTION
School Summary
Teacher 81 Counselor 18
Experience 1 year 20 2~5 years 32 Over 5 yr.__ 29

Grade taught presently KX 7 1 9 2 15 3 19
4 7 5 14 6 7 Sp. Ed. 3

- College Guidance Courses you have taken:

Teachers only (51% had two or more)
59 l. Tests and Measurements
1 2. Individual counseling

2 3. Group counseling

78 4. Child psychology

56 5. Child growth and development
1 6. Occupational Information

21 7. Guideance Principles

8 8. Social Work

16 9, Child Study

19 10. Other

Indicate the approximate number of years a counselor
has been on the staff where you have taught _2.5 years (average)

FIGURE 2

A summary of informétion from the cover sheet of the
Elementary Guidance Program Function
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The discribution of observed responses in the (xz) table
was in many cases clustered in two rows of three cells
producing a 2 X 3 table while for other items the distribution
spread over the scale to produce a 2 X 5 table,

Cells with small expected frequencies made it necessary
to perform an exact test for these items. Items significant
at the .05 level are identified with asterisks. However, an
item significant at the .05 level, on which the exact test
showed no difference, will not be discussed. The results of

the chi~-square analysis for all items are reported in Table I.

ANALYSIS OF ITEMS * - Item 1, Flexibility in the counselors'

program so as to meet varying conditions.,

p ]

A B

Counselors 15 3

Teachers - All 36 25 1
Over 5 yrs. exp 13 7
2-5 yrs. 12 12

T 9O

The x2 tables for this item showed the responses were
limited to cells A, B, and C. Thus, teachers and counselors
were essentially in aéreement, Teachers were more conservative
in their judgment of this item than were counselors. It could

be conjectured that teachers wanted the schedule to flex when

¥ The items that show teacher-counselor combinations of
gignificance will have a table of responses for significant
combinations beneath a statement of the item.
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they needed the counselor's service, but stable sc that they
could depend upon a schedule being followed.

Item 2 -~ Amount of time counselor is scheduled for each

building.

A B C

Counselors 13 3 2

2 Teachers - 2-5 yrs. 7 8 12
3 New 4 8 8

Item 2 was not significantly different for all teachers.
"Responses of counselors compared to teachers with over five
years of experience and new teachers differed significantly
for this item. This difference occurred because of the more
conservative responses of teachers in the A, and B, and C §
cells. Considering the treatment combinations, teachers in §
the 2 to 5 year category made more responses in the A cell 2
than did the other two groups. Thus, the differences noted :
in the other two combinations were offset when all teachers
were considered. |

Item 5 - Cooperation with other specialists

B A D
Counselors 15 3 0 O
Teachers - All 35 25 19 1
Over 5 yrs. 11 11 6 0
2-5 yrs. 16 8 8 0
New 8 6 5 1
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Responses to Item 5 were primarily limited to cells A,
B, and C with one new teacher response in cell D. Teachers
felt this item was of greater than average importance but

teachers were more conservative than counselors in their

evaluation of its importance. First year teachers appeared
to see less need for cooperation among specialists, as
observed by the more equal distribution of responses among
cells.

Item 6 ~ Counselors' communication with the teacher and

others after a .child has been referred.

’ A B C
Counselors 18 0 O
7 3

Teachers ~ Qver 5 yrs., 19
The difference found was one of degree of importance.
This significant combination led to the alternatives that
{1) expe:ienged teachers weire not as concerned about
communication as counselors or (2) counselors communicated
in a manner that kept this from becoming a concern to

teachers.

Item 38 ~ Flexibility of counselor's time schedule

A B C D

Counselor 12 4 2
Teachers ~ All l6e 35 22 2
New 1l 13 6

———
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This item was significant when =211 teachers were compared
to counselors, even at the .01l level. An examination of the
various treatment combinations indicated that new teachers
contributed mainly to this difference. An inspection of the
other groups indicated there were no significant differences.
It might be inferred that new teachers were unfamiliar with
the role of the counselor as it was understood by other staff
members. Once again, teachers were more conservative in
estimating the-importance of this item than were counselors.

Item 11 -~ Orientation of sixth graders to the junior

‘high school program.

A B C D E

Counselors L0 6 2 0 O
Teachers -~ all 15 17 29 5 6
2-5 yrs. 5 7 11 2 4

New 2 6 9 2 0

For this item, 2~5 year teachers and new teachers
contributed mainly to the difference. Differences indicated
by new teachers were more evident and were significant at the
+01 level. The continued conservative response from teachers
can be noted. This is the first item where “eachers have
felt there was a least important area of function for the

elementary counselor.
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Item 12 - Counseling with groups of pupils to help them

better understand problematic situations.

A B C

D E

Counselors 6 11 l1 0 O
Teachers -~ All 12 27 27 5 4
2=5 yrs. 5 7 14 2 2

Teachers in the 2-5 year experience level contributed
primarily to this difference. An examination of chi-square
values in Table I for various treatment combinations

indicates the other groups were not significantly different.

Differences were significant at the .0l level betwzen
counselors and teachers with 2 to 5 years of experience.
Item 18a -~ Assisting teachers to prepare and present

to classroom groups information concerning sex education.

AB C D
Counselors 25 6 3
Teachers -~ Over 5 vrs. 137 7 O

O |t

There were no significant differences among the various
treatment combinations except for teachers with over five years
experience. Since teachers in general agree with counselors,

we might assume that an experienced teacher was more aware
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of the need for sex education than any other group including

counselors. They also felt a need for assistance.

st i T P T
Y S 2o Sl e st g s g0t RN i fush, v'lﬁc!/;n v
- Y

. - TR xRl g T S g ) grrt, W o 0y et 27 s 4 s
lC S . . o P

K 3 . s e 2 e

4 &




- A a e v s e e - 4 AE e aad v e E v e

87

Item 18b -~ Assisting teachers to prepare and present

to classroom groups information concerning mental health.

A B C D E

Counselors 8 7 3 0 O
Teachers - All 12 15 34 7 2
2-5 yrs 3 9 12 4 1

New 2 4 12 0 O

This item elicited the most divergent opinions between

counselors and teachers thus far obserQed. Although experienced
teachers were not placed in the akcve table, an examination

of Table I revealed the opinions of this group conformed more
closely to the other groups of teachers than to counselors.

This led to the speculation that: (1) teachers felt they were
now provided adequate assistance; or (2) teachers see no need
for this type of information; or (3) teachers felt counselors
could not provide adequate assistance; or (4) counselors

should not become involved in classroom presentations or

preparations.

Item 18c ~ Assisting teachers to prepare and present to
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classroom groups information concerning social relations.

M

A_B _C D B
3 Counselors 9 6 2 1 0
3 Teachexrs -~ All 8 21 36 4 3
3 Over 5 yrs. 1 7 12 2 2
; 2~5 yrs. 4 8 14 2 1
: New 3 6 10 0 O
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The chi-square obtained for thé comparison of responses
for counselors and all teachers was significant beyond the
1 percent level for this item. However, when the various
treatment combinations were considered, new teachers responded
more nearly like counselors than did the other two combinations.
Teachers with over five years experience differed most. The
conclusions that recently trained teachers were more aware of
the value of using sociometric techniques in the classroom
than were teachers who received their training a few years
ago should be considered.

Item 18d - Assisting teachers to prepare and present to

classroom groups information concerning study habits, manners,

honesty, etc.

) , _ A B C D E
Counselors 9 6 3 0 O
Teachers ~ all 11 23 32 3 3

2=5 yrs _ 4 7 15 2 1

For this item, an inspection'of the various treatment
combinations indicated the major difference was contributed
by 2-5 year teachers. It might be inferred that teachers
recognize the importance of providing this type of information

for pupils. Perhaps teachers in the 2-5 year experience
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group felt campetent to prepare and present this information
themselves.

Item 18e -~ Assisting teachers to prepare and present to
classroom groups information concerning concepts dealing with

our working world.

A B C D E
Counselors 5 8 5 0 0
Teachers - 2-5 y¥s. O 8 17 2 2

Differences were highly significant among teachers with
2 to 5 years experience and counselors. However, this difference
while pronounced followed the same pattern as responses from new
teachers. Experienced teachers (over 5 years) were more like
counselors.

Item 20 - Counselor availability to teachers and pupils.

A B C
Counselors 115 2 0
Teachers ~ New 7 5 4

Although teachers in general were in agreement with
counselors on this item, there was a difference for the new
teacher-counselor combination.

Opinions were not polar but rather new teachers were more

conservative in their feelings.
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SUMMARY AND CONCLUSIONS - This study has shown a large measure
of agreement among the elementary teachers and counselors.

For many items, where differences were found, opinions differed
in the levels of choice between average and most important.
Counselor functions that were most in question cénéered about
Item 18.

Items 1, 2, and 8 referred to program flexibility, time
in a building, and flexibility of the counselor's time schedule
while in a building. It was concluded that there was no wide
divergence of opinion, rather teacher opinions were more
conservative than those of counselors.

Opinions elicited for items in 18a through 18f produced
greater differences than in other areas. However, there was
not enough infénmation available to produce an adequate
interpretation of the meaning underlying this area of divergent

opinion,

RECOMMENDATIONS, - It appears that most of the functions included

in this study are acceptable to teachers. However, a questionable
area of function has been identified. It concerns the area of

“assisting the teacher to prepare and present in the classroom."




This must be studied more thoroughly so that some meaningful
interpretation can be given the information gained thus far.

A more in depth study of the role teachers see for the
counselor in orientation activities is recommended, This study
should also include deteimining teacher understanding of
problems faced by pupils and parents when the move to junior
high school occurs, or when a need for other orientation
programs arises.,

Teacher responses to an item concerning group counseling
indicates a careful, continued evaluation of the effectiveness
of this technique must be continued by counselors. More
effective communication with teachers may be a key to enhancing
this tool for helping children solve problems.

There are many guidamce programs in operation where a
counselor is part of the staff. Further studies should focus
more clearly upon the activities of counsélors presently
working in elementary schools. Moreover, further research
is needed to determine the extent to which counselors with
different levels of experience share‘z;ggg,with teachers of
similar experience. It is no longer a problem of searching

for a role, rather it is a time foyr evaluating the effectiveness
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of activities in which elementary counselors presently engage
themselves. 1In this manner, an approach to effective delineation

of the role can get under way. It may never be completed.
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SLEMENTARY GUIDANCE PROGRAM FUNCTION

Please complete the following:

Check (x)

Teacher Administrator Counselor

Experience 1 year 2 to 5 vears over 5 years

Grade taught presently K 1 2 3 4 5 6
College guidance courses you have taken:

1, Tests and measurements 6, Occupational
Information

l

2, Individual counseling
7. Guidance Principles
3. Group counseling

8. Social Vork

|

4. Child psychology
9. Child Study

RN

5. Child growth and development
- 10. Other

|

Indicate the approximate number of years a counselor has been on

the staff where you have taught

L

This is a list designed to assess the relative importance of various
factors in the eleﬁentary guidance program. These factors are based
on teacher comments from last year's survey as well as principals
evaluation and the counselor's log.

These results will assist the staff and administration in adjust=~
ing'the elementary guidance program activities. Your cooperation
is greatly appreciated,

Teachers familiar with the present program should make responses

based upon their experience,

Teachexrs not familiaxr with the program should respond in texms

of their concept of what the program should encompass,

Q
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Please use the five point continuum from

More Less
Important Average Important
A B C D E

Cirxcle a letter to indicate the relative importance of various factors
of the program,

l. Flexibility in the counselor's program
so as to meet varying conditions, A B C D E

2. Amount of time counselor is schedﬁled
for each building. A B C 9 E

i
v
N
E('
.
2
3
.
i
.
e.‘»
-
3
S:‘
1
>
.
>
X
$
5
£
2

tAE T

iy

jad

3. Counselor's understanding of the
school community. A B C D E

A AL

4. Amount of time spent for individual
counseling, A B C D B

5. Cooperation with other specialigts-
{e.g. school psychologists, nurses, etc,) A B C D E

: 6. Counselor's communication with the
{ teacher and others after a chilild hac
] been referred., A B (o D

o

7. Counselor's ability to communicate

with parents. A B c D E
8, Flexibility of counselor‘'s time schedule,. A B Cc D E
9. Time spent coordinating and assisting
teachers with the standardized test
program, A B c D E
10. Counselor's knowledge of child growth
and development. A B C D E
11, Orientation of sixth graders to the
junior high school program. A B C D E

12, Counseling with groups of pupils to
help them better understand problematic
situations, _ A B C D E




13.

14,

15.

16,

17.

i8.

19,

20,

Communicating information to teachers
concerning pupils’ needs,

Helping teachers identify and make proper
referxals of children who need special
heip beyond what the building staff can
provide.

Conferring with parents at the request
of the teacher or principal.

Assisting teachers to interpret cumulative
recdrd information to parents.

Utilization of counseling service for
childxen, -

Assisting teachers to prepare and present -
to classroom groups information concexning:

a. Sex education

bes mental health

c. social rxelations (use role
playing, sociometria devices,
etc.)

d. study habits, manners, honesty,
etc,

e. concepts dealing with our werk-
ing world :

fe tests
Prepare and partieipate in case studies,
Counseloxr availability to teachexs:and

pupils (i.e, assigned to the school staff
rather than Central Office),

95
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THIRD GRADE MENTAL MATURITY TEST EVALUATION

PURPOSE - This study was institutéd in order to evaluate several
mental maturity tests and present the results to the Pupil
Personnel Council. The results were used to aid in the selection

of a mental maturity test for third graders in the district.

LIMITATIONS -~ This study was limitéd to administering a test
to a classroom group. Therefore, it can not be inferred that
a group taking any test was randomly selected other than the

randomness of the class.

PROCEDURE ~ There were two main areas of concern: (1) the test
selected should be aéceptable to teachers with respeét to
administration, scoring, profiling, and interpretation, as well
as the confidence a teacher placed in the scores reflecting
her perception of a class, (2) standardization procedures reported
by the test maker.

This report is concerned with the areas mentioned under
(1) above.

Four tests were selected, long and short forms were used

when available. Teachers were asked to rank their pupils
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according to the performance they would expect on a mental
ability test. The-teacher was asked to administer one of

the tests selected for study. She was asked to give her
impress;ons of the events-related to preparing for and aémin-
istering the test. Each teacher was asked to score and
profile one of each of the tesis selected. Each teacher was
asked to give her impressions regarding ease of scoring and
profiling.

The Lorge-Thorndike Intelligence Tests were administered
to'the third grades at Monterey Elementary School. The Level
A, Form 1, verbal and non-verbal battery was used.

The actual testing time was sixty~two minutes. The verbal
battery was given before recess {(thirty-£five minutes actual
test time) gnd the non-verbal (twenty-seven minutes) after
recess. The test administration took the morning, The teacher
and counselor administered the test in the classroom. Children
were able to follow directions with very little difficulty.
They had more difficulty with the non-verbal section..

The scoring time was approximately two hours for a class

of thirty~one pupils. The tests provided verbal and non-verbal

et i 5 e e
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raw scores, age equivalents, grade equivalents, grade percentiles,
a verbal and non-~verbal IQ and a total IQ.

Several features of this test deserved mention. A
reusable multiple test booklet which can be used in grades ..

three through thirteen was used. {Consumable test booklets

were available for grades K - 2.) The tests were concurrently
normed with the Iowa Tests of Basic Skills. Special Percentile
Norms for IQ levels provided a percentile score in each of the
Iowa Test of Basic Skills, skill test according to abilitf.
When used together, the tests could be appropriate for use
in special education classes as well as in a regular classroom.
Some limitations of this test are: the manual was bulky

and difficult to use as the norms for grades 3 through 13
were included. It was easy to lose your place and discover
you were using the wrong norm table. While machine scoring

- was available, the tests were hand sccred. The company made
no provisions for any type of profile that could be used for

xecoxding purposes when hand scoring tests. One could be

designed provided sufficient clerical help was available to
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prepare the profile.

The California Long Form, Test of Mental Maturity was
given to a class of third graders in West FranKlin Elementary
School. Level I, 1963, revision was used. The actual testing
time was thirty-seven minutes for the non-language séction
and thirty minutes for the language section: A total of
sikty-seven minutes were necessary. The administration of
this test should be spread over two mornings. The test was
administered by the teacher in the classroom. Scoring
and profiling time was about fifteen to twenty minutes for

each child. Booklets for this test are consumable.

Both forms of the California Test produced a verbal
and a non-verbal score as well as a total. Teachers

pointed out difficulty experienced in profiling this test

because of the small size of the marks on the profile sheet.

Bookleéts for this test are consumable.

The Primary Méntal Abilities Test was given to a class

. E lC
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of third grade pupils at Stiles Elementary School. The edition
Tevised in 1962 was used. Time required for this test was

over one hour. It should be given on two successive days.
Scoring and profiliﬁg required about twenty minutes.

Booklets for this test were consumable.

The Otis Quick~Scoring Mental Ability Tests, Alpha Form;
were given to a class of third grade pupils at West Franklin
Elementary School. There were two scores; one verbal, the
other non-verbal. The last copyright was 1939. About forty
minutes actual work time was required. Scoring and profiling
required about five minutes per pupil. Booklets for this test
were consumable.

The Otis Quick~Sccring Mental Ability Tests: New Edition,
Alpha Short Form, copyright 1954, were given to a third grade
class at West Franklin Elementary School. This test yields a
verbal and a non-verbal score. The verbal teést requires ten
minutes and the non-verbal test requires twelve minutes. Test
booklets were scored and profiled in about five minutes per

pupil. Booklets for this test were consumable.

I S S TS S T
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ANALYSIS OF DATA -~ A teacher interview checklist for tabulating
opinions regarding third grade tests of :mental abilities was
prepared and placed in Figure 1. A summary of opinions from
the teacher interview checklist gave the following information,

The opinion of the language and/or reading level ranked the

Lorge-Thorndike and California Test of Mental Maturity (both
forms), as good. The Otis (both forms) was considered adequate.
Teachers preferred a test that gave both verbal and non-verbal
measures. Administration time and directions were considered
suitable for all tests. Teachers questioned the value of long
forms of a test. Scoring of the California Short Form, the
Lorge~Thorndike, and the Otis Short Form were preferred.
Teachers, in general, saw no great value in preparing profiles,
Everything considered, the Otis Short Form, California Short

e

form, or the Lorge-Thorndike were preferred. The above sequence

Iy o — -
D21 T oy SRR S

of naming does not indicate order of preference. Some teachers
indicated they might be biased toward the California Short Form
because of familiarity with the instrument. i
Each class member was ranked by the teacher prior to giving :
the tect. The teacher was asked to estimate the rank for a
pupil according to where she would expect him to place on the

|
test, The mental ability test raw scores and the composite f
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TEACHER INTERVIEW CHECKLIST FOR TABULATING OPINIONS REGARDING
3rd GRADE TESTS OF MANUAL ABILITIES

Name .of Test Administexred SUMMARY
I. General Opinions:
A. Was the language used apbropriate and did it correspond to the

reading level of the students tested?

1. C™M Good  Adequate Poor
2. Lorge~Thorndike Gond  Adeguate Poor
3. Otis Good  Adegquate Poor
4., DPMA Good  Adequate Poor

B. Opinions regarding tests measuring only verbal and reading ability
as opposed to tests measuring verbal and non-verbal ability:
1. Like verbal only test
2. Like verbal, non-verbal tests
3. Points in favor of both but prefer verbal only test
4, Points in favor of both but prefer verbal, non-verbal _X
5. No opinion
Also attempt to get reactlon on the Otis which gives verbal and
non~verbal results from two sets of directions applied to a single
set of pictures. Like X Dislike No Opinion
II. Was administration time suitable? Yes X No ' Comment
IIX. Was manual of directions clear cut and easily understood? Yes_X No
IV. Were directions to students clear and easily understocd? VYes X No
V. Is the long form of a test worth the extra time required beyond the
short form of the same test?

A. CTMM Yes No Uncertain X
B. Otis Yes No X Uncertain
VI. Scoring (Rank from easiest to most difficult)

A. CTMM-CH® 2 3 4 5 6

B. CTMM~Long 1 2 3@ 5 6

C. Lorge~Thorndike 2 3 4 5 6

D. Otis-SF 2 3 4 5 6

E. Otis-Long 1 23 4 5 6

F. PMA 1 2 3 406 6

ViI. Determine the pupil profile felt to be most helpful by having
teacher rank from the least to the most helpful. Indicate if teacher
3 feels profiles in general are a waste of time by checking here

T e T I T Bk AP ERTYTY TP A by R et e .

A. CTMM~SF 1 2 3@ 5 6
B. CTMM~-Long 1 2 B 4 5 6
'C. Otig-SF 1 203G 4 5 6
D. Otis~Long 1 2 3@ 5 6
E. PMA 12 3 4 5 6

VIII. Taking everything into consideration, the test I would most like to
see given to 3rd grade students next vear would be

FIGURE 1
: This figure summarizes teachers' opinion of mental maturity tests
: . administered to 3rd grade classes.,
‘ This checklist was prepared by Richard Green, Test Coordinator.

AkulText Provided by ERIC
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score from the Iowa Tests of Basic Skills (ITBS) were ranked
for each class in the sample. A rank~order correlation was
computed for (1) total mental maturity raw score rank to teacher

rank, (2) total mental maturity raw score rank to ITBS composite

PRI R Y

score, and (3) ITBS to total mental maturity raw score rank. ;

These correlations were placed in Table I below.
When rankings from the ITBS and mental maturity total raw

score were correlated, coefficients significant at the 1l percent

e AT EANAY SIS

level were obtained for classes using the California Short Form,
Otis Long Form, and the Lorge-Thorndike. The Otis Short Form
was significant at the 5 percent level. Correlations below
5 percent were obtained for classes using the @alifornia Test
of Mental Maturity Long Form and the Primary Mental Abilities ;
test.
Total raw score ranks from the mental abilities tests &
were compared to the teacher rankings. Correlations significant
at the 1l percent level werxe obtained for classes that took the
California Test of Mental Maturity Short Form, the Lorge~Thorndike

and the long and short forms of the Otis. The Primary Mental

Abilities correlation was not significant at the 5 percent level

while the California Test of Mental Maturity Long Form was

significant at this level.

R LRt ee——
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TABLE I

This is a table of rank-order correlations
computed for ranks obtained in selected

third grade classes that were given a mental
maturity test, and had a composite score from
the Iowa Tests of Basic Skills as well as a
rank assigned by the teacher.

CTMM CTMM Short Otis Otis PMA Loxge- Lorge
Forml Form 1lH Short Long Thorndike ‘Thron.
N=25 N=29 N=10 N=21 N=30 N=25 N=-29
Test to
ITBS «37 o 76%% o77%% . A5% 34 «62%% o 84%%
Test to
Teacher
Rank 43% 85 N* oO4%k%x  55%* _ 32 . 74%% o7 Q%%
ITBS to
Teacher
_Rank 0 16% ¥ «87%% 86%*  79%% _88*k% ,74%% o83%*

* Significart at the 5 percent level
** Significant at the 1 percent level

Iowa Test of Basic Skills (ITBS)
California Test of Mental Maturity (cTMM)
Otis Quick=-Scoring Mental Ability Tests:

New Edition (Otis-Short)
Otis Quick-Scoring Mental Ability Tests:

Alpha Form (Otis~Long)

Lorge-Thorndike Multi-Level Form 1, Level A
Primary Mental Abilities (PMA)
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When the composite score from the ITBS was compared to
teacher rankings, all correlations were significant at the

1 percent level. In fact, all correlations were between .74

and .88.

SUMMARY AND CONCLUSIONS - Tests'that were considered adequate

for use in grade three include: (1) the Lorge-Thorndike

Multi Level; (2) ‘the California Test of Mental Maturity

' Short Form 1963; and the (3) Otis Short or Long Form. :
A per pupil cost table is given below. It must be kept

in mind that booklets for the Lorge~Thorndike Multi-Level

are reusable. Past experience indicates six years' use is

a minimum expectancy for this type of test booklet.

COST CHART PER PUPIL
(Transportation not included)

Per year Per year for

% Test per pupil six years
. California Test of Mental Maturity $ .18

: California Test of Mental Maturity = SF .12

4 - Otis Quick=-Scoring Mental Ability .13

: Otis Quick~-Scoring Mental Ability - SF =~ .1l

? Primary Mental Abilities .15

] Lorge~Thorndike Multi-Level, Booklet .66 $ .ll
d *Manual Administration .02 .02
! Answer Sheet MRC (500's) .072 072
2 Scoring Service - Press Label .27 .27
. Technical Manual .45

: $ .472

*Manual cost 60¢ per classroom of 30 pupils.
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On the basis of the above report, it was recommended that

. . g # %04

_the-Lorge~Thorndike Multi-Level test be adopted for use by all-w-«w~~—ﬁw

third grades in the District next year.
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PARENT EVALUATION OF A MEETING TO INTERPRET
STANDARDIZED TEST SCORES

PURPOSE ~ This study was done in order to gain some indication
of parent reaction to and understanding of standardized test
scores, after they attended a program designed to communicate

this information.

LIMITATIONS - The sample of parents who completed the evaluation

was selected from those who attended the interpretation meeting
and agreed to complete the instrument., Parents from eleven

different elementary schools were represented in the sample.

SIGNIFICANCE ~ For the past five years, elementary counselors

in this school district had scheduled evening test interpretation
meetings for parents. These meetings were held in each school
and were designed to give parents information about standardized

tests. The child's test scores were returned to parents at the

meeting. During this period, it appeared certain objectives emerged

D IR R A S R el S st s SRR MRS Gl L it b 0 g 2y

E _ that were important for counselers to communicate to parents.

% This evaluation was an attempt to determine parent reaction to

some of these areas.

PROCEDURE ~ An evaluation sheet was prepared. The objectives

for the meeting were used as a guide for preparing items. Past

experiences in these meetings, as they related to the questions

% asked by parenis, helped in the structure of the evaluation sheet.
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After children were given their test results and had
constructed their own profile in their classroom during

a schoel day, the profiles were returned to the counselor,.

A meeting for parents was scheduled to be held on an even-
ing one or two days after the children received their
scores. Parents were given their child's profile during
the meeting.

The counselors planned a program, (1) to familiarize
parents with standardized test norms, (2) to point out the
linits of standardized tests, and (3) to prepare some ground-
work to help the parent visualize problems encountered when
comparisons were made for their child in a class and ir a
moré general population.

The number of parents asked to complete the evaluation

4
was determined by the enxslliment for the school, Only
parents who planned to attend the meeting were included.
Parents were contacted to see if they expected to attend
the meeting. If they were not coming, another parent was
asked to compléte the evaluation until the desired number
was obtained. About one thousand attended these meetings
in eleven elementary schools. The sample consisted of

one member selected from sixty-five different families.

i
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Garrett has suggested +that confidence bands not be formed
for present values based on fewer than 50 cases, they
were not reported for items 2, 3, 7, 8, 9, 11, and 12.1
When the responses numbered more than fifty, the standard

error of a percentage (€%) was computed for that item, The

2
formula used was:

22,
¥z = N
P = pexcentage of occurrence of the
behavior
Q = (1-p)
. N = Number of cases

Comments madé by parents were reproduced and placed be-
low the item to which they referred.

Parents were asked -- Please check the response that
seems best to you, Space has been provided for you to

comment whenever necessary,

Item 1. Was there a difference between your estimates and the
actual performance of your child on the tests?

Yes 35 (62.5%)  No 21 (37.50) &% = 6.4%

The .99 Confidence Interval for the Population percent
Yes from 46% to 79%
No from 21% to 54%

For this etperiment 62,5% of the parents estimated their

child's scores to be the same as the score produced by the

i test., If this experiment were to be repeated we would expect

......................

yenry &. Garrett, Statistics in Psychology and Bducation

g (Fiftglgggtion, New York: David McKay Company, Inc, 1965) p. 197,

i
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that 99% of the time parents estimates of their child's per-~

formance would coincide with actual test scores between

34% and 76% of the children., This relationship was estab-

lished by using the standard error of a percentage to form

a 99% confidence interval for each response category.
Simiiarly, if the experiment were to be repeated we

would expect, with 99% confidence, that parents estimates

of their child's performance would differ for actual scores

from 21% to 54% of the children.

COMMENTS ¢ (Each line unless indented is a separate comment.)
Thought she would be nervous and not have enough time.
He has far more ability than performed,

I thought she would do better in language.

I expected a higher math score.

I thought my son's best subject was Arithmetic,

I believe Carolyn is capable of a far higher showing
in Academic Ability by her grade cards and the way
she is at home, :

No material difference. Estimates were within the
actual performance range.

Not too much difference.

Carol had given me the grades.

Barry's was considevably lower. Judy'’s was as I had
expected.

Pretty haifd to guess couwmpletely accurately.

I over estimated Charles' reading score

I thought that it should have been higher.

I feel as though the test scores were very accurate,

This child seems to show more abiliity thap tests in-
dicated-possibly because of wide range of interests
that it is not possible for test to cover.

I was very surprised in academic achievement.

I knew it would be low,but it was even lower than I
thought.

I thought they would do better than they did.

There was a difference in one and not in another.

Her scores were much lower than I expected,especially
in Academic Ability - Total and in Reading.

Fe ew SFRA TN Ll
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COMMENTS: (Conft)

I am sure that David could do much better,

She averaged lower than her every day work would indicate.
Item 2, Can you account for differences between your estimates

and your child's test performance?
Yes 16 (36.4%) No 28 (63 6% )

Only 44 parents answered this item. It appeared that

most of these parents felt their children had no limiting

factors, However, about one third did not respond to the

item except to wrise a comment.

COMMENT: (Each line is a separate comment unless indented.)
Lack of attention.
I believe at the present time she is emotionally upset to
a degree which is reflected in her schocl work.
I expected it to be low.
I feel that Barry put out very little effort.
I have tendency to under estimate, Then if -she achieved
higher than my guess, I'm pleasantly surprised,
not disappointed,
Christina cannot work under pressure.
1 Possibly too cautious,
Not checking their homework grades closely enough to
make sure that they agree with what they tell .
me they get. g
: Some of child's scores were considerably better than in :
y last year’s test (Iowa Basic). Child was often 3
§ not well last year which may have been the case
: on test day.
] Reading, although she reads well,
f I believe they can do better but sometimes don't apply
themselves, They get distracted pretty easily.
When my child is given time limit, I think he worries
more about finishing. :
she just doesn't try as haxd as she could.

e A AR T YR T T R R T T .
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3 Item 3, What kind of tests were these?
y Achievement 33 (82.5%) Interest 2 (5%) Capacity 5 (12.5%)

e VTR

A fairly large number of parents did not respond to this
item, Most correctly identified it as an achievement test,

not a capacity test. An attempt was made in the meeting to
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convey the meaning of the academic ability score as a capacity
measure. This part of the program was either unsuccessful

or the respondents did not understand that they could check two

descriptive terms.

COMMENIS: (Each line is a separate comment unless indented.)

I believe he is doing his best.
I do not believe, however, that written tests are always

- completely accurate on showing ability.
: I felt her capacities were greater than they are.

Item 4., Does your child have any work habits that might limit
his performance on tests like these?
Yes 20 (37%) No 34 (63%) ¢% = 6.6%

o v L
L g

3 The .99 Confidence Interval for the Population Percentage

Yes from 20% to 54%
No from 46% to 80%

About two thirds of the parents felt their children had
no work habits that would limit their performange on the test.
Those who felt their children had work habits that would
} influence test performance described them in the comments below.

3 COMMENTS: (Each line is a separate comment unless indented.)
Doesn't know how, seemingly to work--just any way to get
1 it out of the way.

! He feels inadequate.

Sometimes doesn't apply himself,

He's a dreamer.

g He plays around too much.

. I do not think she concentrates sufficiently on what she

3 , is doing.

Time limits.

He can't stand too much brain strain, gets a nervous
twitching.

Carol has a very good interest in all subjects., She
enjoys reading and studying very much. Many times
to the exclusion of TV programs.

He doesn't start work on time.

Too slow,

Works hard and likes work.

Charles is careless and lazy. Jimmy can't work as fast
nor as comprehensively as he should.

14
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COMMENTS: (Con't)

She likes to hurry thru her work and get on with some-
thing else.

Lisa's oral reading is good, but comprehension is poor.

Child does not seem to place any importance on tests,

Does not apply herxrself.

He is a jittery child and scon losesinterest, seldom
finishes anything.

One has the bad habit of trying to answer questions
without reading first. They all three tend to
hurxy too much,

He is slow at times.

She works slowly which might hamper her.

None that I am aware of,

Lack of concentration,

Item 5, Was your child in about the same place on these tests
as he is in the classroom with respect to average,
above average, or below average?

Reading Yes 41 (78.8%) No_11 (21.2%) 6% = 5.7%

The .99 Confidence Interval for the Population Percentage
Yes from 4,1% to.93,5%
No from 6.5% to 35.9%

English  Yes 41 (80%) No_10 (20%) c% = 5.6%

The .99 Confidence Interval for the Population Percentage
Yes from 65.6% to 94.4%

No from 5,6% to 34.4%
Math Yes 36 (75.9%) No_15 (24.1%) 0% = 6%

The .99 Confidence Interval for the Population Percentage
Yes . - from 60.4% tn 91.4%
No from 8.6% 1o 39.6%

Th? number of parents who felt this test placed their
. children about the same in terms of above average, average
or below average as their classroom grades, were greater for
reading and English than for mathematiqs.
COMMENTS FOR ALL PARTS: (Each line is a separate comment unless

_ indented.) :
According to the- grade card, she is mostly average,
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COMMENIS: (Con't)
Acoording to the report card that she receives every nine

weeks, she carries a B+ average.

She has definitely come up in reading abilities.

Math seems to be slipping lately.

He has always been a slow learner., I have tried spelling
30 minutes or 45 minutes and think he knows the words
but by morning we were right back where we started.

I believe they're doing better now than in October. They?! re

3 more settled.

g I feel that he is above average in reading in his room,but

; not on tests.

I am sure in taking this test David was very nervous.
: With the exception of reading, she is an A and B student--
3 C in reading.

+
4
3
o
:

Item 6. Achievement in Reading, English, and Math were evaluated.
What do you consider your child's greatest strength?

Reading 26 English 19 Math 21

Was this true accorxding to these tests?
Yes 38 (63.3%) No 22 (36.7%) @ % = 6.2%

The .99 Confidence Interval for the Population Percentage

: Yes from 47.3% to 79.3%
3 No from 20.7% to 52.7%

§ What do you consider your child's greatest weakness?
3 Reading 13 English 17 Math 26 ’

3 Was this true according to these tests?
3 Yes 33 (60%) No 22 (40%) % = 6.6%

The .99 Confidence Interval for the Population Percentage
) Yes from 43% to 79%
2 No from 23% to 57%

3
8

B L fa e s e o

, e

The parents indicated that they felt the test identified
strengths and weaknesses to about the same degree., Reading
was most often identified a strenyth and mathematics a weakness.

COMMENTS: For all parts (Each line is a separate comment
unless indented.)

She has always been a rapid comprehensive reader. 1In the
test, her reading and vocabulary scores were her
lowest. I always felt her math normally came hard

for her,

’
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COMMENTS: (Con't)

I'm confused.

According to test, he is weakest in math.

I might be o0ld fashioned in my belief that greater emphasis
should be placed on the three R's and less time W1th
other associated subjects. 3

Not as familiar with Jay's mase of learning as is my wife. E

Speech derect.

Math takes more figuring.
She reads books real well, but maybe she does not understand

what she is reading. She seems to have no trouble in
math.

This is the lowest score but still high average, I thought
reading would be higher than English. Math not really
a weakness, _

It seems he is better in math. But I knhow reading and
understanding what you read is the key to all work.

I think they hurried too much.

She can do well on all these subjects when she tries.

Item 7, Does your child have any educational problems?

Yes 17 (34.7%) No_32 (65,3%)

If "yes", is there anything that needs to be done by

The student Yes 14 No 3
The home Yes 11 No 6
The school Yes 6 No 11

1 - The larger response to this item was '"no" indicating
satisfaction with school progress for the most part. The parts

concerning student, home, and school had more than one area

checked "yes". An inspection of responses indicated the 'mo'f
space was unnecessary and most did not check a negative response.

COMMENTS: Part 2, the student (Each line is a separate comment
unless indented.,)

Try a little harder.

I feel maybe he should try harder and bring his homework
home but he never does,

She could improve her work habits,




He does as little as possible.
2 Learning to retain knowledge that she readse.
: Charles could apply himself more.
: Christina has to learn to concentrate and work faster.,
: Better study habits--getting at homework rather than
putting it off, '
More help on reading.
Needs to take more time to do his work--~sitoppy and careless
at times.
Study and det mind on work.
Greater concentration.
. He should pay more attention.
- Show more attention to his work in classrocii.

COMMENTS: Part 3, the home

‘I think maybe I shouid limit TV for him to maybe one hour
.each day and give him one hour of homework with my help.

We must constantly stress the importance of try;ng.

Liisa is no problem at home.

She is too forward and wants to be at the start of whatever
might be going on.

Make sure they get their work done at home. .

Always room for improvement, isn't there? A child needs
reinforcement f£rom home.

Parents probably need to help child apply himself and stick
to things better. Also use free time better.

I am not sure what I can do.

COMMENTS: Part 4, the school

Some children don't work well on their own. He has been
in a2 room of two grades--two years and I feel he hasn't
had adequate help from the teachers. Everytime I try
to help the teacher said not to do it that way he says.

Child needs more competition and knowledge that work below
his ability will not be acceptable.

She is too happy-go~lucky. It is OK if she does or if she
doesn't.

More emphasis on learning basic skills and less on sidelines.
Also the teacher might try to help each individual child
with one weakness sometime during the school year.

Just keep up the good teaching. '

More help on reading.

Yes, let the parents see more homework papers graded.

Need for teachers to insist more homework or test papers
be seen by parents so they know what kind of work is
being done, Also, the need for children to be able to
feel free to approach a teacher for assistance. (This
is a general observation,)
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Item 8. Will the interpretation of these tests affect the
way you view your child's work in school?
Yes 21  (43.7%) No__ 27 (56.3%)

The parents who responded to this item were rather evenly
divided. -However, many did not respond. It was interesting
to note that many who d8id not check yes or no did write a
comment. The comments on this item give more insight into
parent feelings than the yes or ne answer gave.

COMMENTS : (Bach line is a separate comment unless indented.)
He did better than cxpected.
The tests werc shou® .the zzme as the grades that he brings home.
Will see what we can do to help in Math.
I will encourage him to continue to strive for top performance.
Results of tests are in line with school grades.
I have tried to be interested in all the children's school
regardless of grades.
Barry, I feel, is of average intelligence when he applies
“himself. Judy has a reading difficulty which she is
trying very hard to svercome.
Child is enjoying school and is learning. Improvement in
- this year’s test sccie over last (Iowa Basic) bears
out that child is in ketter health and better adjusted
this year than last.
I'll try to watch more carefully. I'll also try harder to
‘help. Sometimes, I gquess, we just don't take time.
I feel that he can do a iittle better than he did, but I
am very pleased with ‘his test and his school work.
I was very pleased with the results of the tests, and very
‘proud.
With interest.
More study views and a better prospective.
I know he needs help and I am going to help ‘him the way I
know to do Math, reading, or whatsoever even though
it is not the new Math.
I was not crediting her with her achievement.
We had knowledge of child's ability from prior tests,
‘other teachers, and observaticas.
I feel as though she .should hLe encouraged to read as much as
possgible and tell what she ‘has read.
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We will try to help bring up her responses in reading and Math.

Should it?

I expect her to, and encourage her to, do the best she can.
She usually does.

Test shows child is not working up to his capacity in school.

I already had a ratiwer good picture of his grades..

Item 9. Do you intend to discuss these results with your child?
Yes 40 (87 .4%) No 6 (12.6%)

Most parents indicated they would discuss the test with
their child. However, the comments set the tone for discussion.
There was little indication that there would be any punitiveness
but rather an atmosphere of interest and understanaing.

COMMENTS : (Each line is a separate comment unless indented.)

Probably, if she wants to.

Very little--just to let her know I am interested and ' proud
of her work because she works very hard.

They 're very much interested.

With teacher.

I discussed the test with Steven, not in the presence of the
other children. They are doing well in school and I didn't
want him to feel inadequate.

Test only further illustrates what we discuss all the time
and ability score on this test seems a little low.

We will try to help her with hexr comprehension.

Ask her why she was so low on her test and why she was so
high on grade card.,

But without criticism.

I don't know probably to a certain point.

Item 10. Did this meeting give you any new information

about your child? Yes_ 25 (40.3%) No_37 (59.7%)
G % = 6.2%"
The .99 Confidence Interval for the Population Percentage
Yes from 24.3% to 56.3%
No from 43.7% to 75.7%

Did this information give‘you any new information
about tests? Yes_ 46 (85.2%) No__8 (14.8%) ¢ % = 4.7%
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Yes from 73.1% to 97.3%
No from 2.7% to 26.9%

This meeting, structured to furnish parents information
concerning standardized tests,did just that. Howavex ‘since parents.

received their child's test scores during the meeting, it was

interesting to note that most parents attending accurately

assessed the stated purpose of the program.

COMMENTS: For all parts (Each line is a separate comment
unless indented.)

Reinforced what we already believed true about child (see #8)
Better understanding of the nature of the tests and how
to interpret the results.

She gets nervous when she has to get anything done in a certain
time linit.

It made me realize how badly he did need help.
I don't feel that tests should be marked in such a way that
it would just be a chance and not really a true picture.
Had previous knowledge of this test. and others and how they
are given and scored,

I thought that she was nuch higher than this.

She rated higher than I thought according to this test.

First test the child has taken that I have seen.

I have never seen test scores from any previous tests she
might have taken, but I do not believe she thoroughly
understood the way the score sheets were to be marked.

Item 1l. Do you feel the school should continue to provide
opportunities such as this to acquaint parents with
standardized tests?

Yes 46 (100%) No .. 0

The concensus For this item was an unqualified yes. Many
of the parents commented rather than check an answer.

COMMENTS : (Each line is a separate comment unless indented.)
Any effort to better schools is appreciated.
Even though most parents have a fairly accurate picture of
their child, the tests will provide more information.
Keep trying to teach parents.
I think it does good to know where our children stand in the
classroom in comparison to other schools. Also it helps us
know where they are weakest.




120

The parents would be more familiar with the child and.his work
in school.

I appreciate being informed on such things.

Gives parents an opportunity to become aware of prchlem areas
that may be indicated by great variance between performance:
in school and scores on tests.

This is very good.

Although I do not believe a child's ability should be judged
entirely on test scores, I do think it is an important part .
of their education to be able to take tests and meet T
competition.

Item 12, Do you feel this meeting provided you with adequate
information?
Yes__ 43 (89.6%) No_ 5 (10.4%)
If "no" would-you like a conference with the counselor?
Yes 5 . (100%) No O

In conjunction with this item, parents were given an
opportunity to schedule a conference with the counselor
before they left the meeting.

COMMENTS : (Each line is a separate comment unless indented.)

I would like a conference with the counselor as I feel LuAnne
may not be ready for junior high and‘would-like some inform-
ation.

I would .like to know what-he thinks I might try to improve.
-Not just test grades but his over-all work .in school and
any other .ideas he can give me to help Steven.

I would have appreciated a comparison of local school district
performance with state and national scores.
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CONCLUSIONS - When. the responses were compared for items one and
five, it seems that while parent estimates differed from test
performance, test results were in line with classroom performance.
An examination of comments shows that:parents® estimates tend

to be higher than test scores. If this was combined with item

5, then one might conclude that hany parents were of the opinion
their children could improve their school performanée.'

Parents were unable to account for differences between the
test scores and their estimates (Item 2), and in general felt
their children had no work habits that would limit their test
performance (Item 4).

Most parents felt their children had no serious educational -
problems (Item 7). But those who did usually felt they were . :»-
multiple in terms of home, school, and student. This item
related to Item 4 positively in that parents responded in the

same manner to both.

RECOMMENDATIONS -~ There seems one all important indicator for

action. There should be a concentrated effort directed toward
furnishing parents as much intformation as possible to help them
form a more real frame of reference from which to view their

child. .This would encompass not only the immediate.school
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community but the child projected into the geperal population.

Group meetings for parents should be continued. As pupil
counselor ratio decreases, attention should be given the possibil-
ity of working with smaller groups. Perhaps this would become
a vehicle to accomplish the goals outlined above. When meetings
are provided for smaller groups of parents, more emphasis can
be placed on information about the child. Thus, the parents’
unrealistic attitudes can be brought into focus.

Consequently, when information from Items 1, 2, 4, 5, and
7 were considered, it appeared parents were somewhat unrealistic
in their expectations.

More strength was noted in reading and wezkness in math-
ematics. The parent's comments were verified by the test
results.

This meeting accomplished its goal in that it provided
information about tests. Parents indicated they felt this was
valuable. They did not feel this fype meeting provided new inform-

ation about their child.
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GROUP GUIDANCE WITH THIRD GRADERS

Early planning for this group guidance began during the
summer. Original planning centered about a core of activities
to help children learn that there were alternative solutions
to problematic situations, also to help children see that varying
solutions present unique outcomes that must be evaluated along a
continuum from good to bad. Also, patterns of behavior whiéﬁ

producéd acceptable solutions to problems were not ideﬁtical

for all persons.

The planned activities were not to begin until after -
Thanksgiving vacatioﬁ, pupils had some time to become acquainted
and the teacher was able to learn something of the dynamics of
the class. The teacher's observations indicated that the class
was not closely knit. They seemed not to participate in organized
play activities. They were not participating in classroom
group-learning activities; rather they acted as individuals,
always waiting for specific directions from the teacher.

Before Thanksgiving, the teacher wanted to organize small

group activitiés. She decided to use a sociometric device to

help her organize the small groups. The sccial acceptance scale

1
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was given,

R ot -

lyjerie M. Q@iseﬁi Guidance: An Introduction; Harcourt Brace
and Company, 1955, p. 105:
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A revised version of this instrument was used for this r
study. The items which composed this inventory are reported

in Figure 1.

Write 1 in front of your own name.

Write 2 in front of the name of everyone who is a close
friend, Someone you would take home to stay 'all night.

Write 3 in front of the name of everyone who is a good
friend. Sonieone you like to play with at school.

Write 4 in front of the name of everiyjone who is not a
friend, but who you feel is all right.

Write 5 in front of the name of every pupil whom you do not know.

Write 6 in front of all the names which are left.

FIGURE 1

The social acceptance scale adapted from Ohlson;
Guidance: .An Introduction
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The results were placed on a grid. This enabled the teacher
to see both the way each class member viewed others in the class
and the way class members were viewed by their peers. These
results were placed in Table I.

The results from this device indicated a low level of C = .
sengitivity among members of the class. It was decided to
structure some activities for the purpose of increasing inter-
action among members of the élass. First, an attempt was made
to obtain a movie that would depict a problematic situation
which would would be used to structure class interactiom. It
was not possible to obtain a suitable movie so a picture was
substituted as a structuring device.

The picture chosen showed a group of children around a
child on the playground. They seemed to be makiﬂg fun of him.
The picture was shown to the class, and the counselor asked them
how they thought the various people in the picture felt. The
boy being piqked on in the picture elicited comments such as bad,
sorfy, sad, afraid, etc. A series of four half hour discussion
periods were carried out with this class. These resulted in a
group decision that this was a new student and the class had the
responsibility to make the new member feel welcome and help him

become a part of the new class. The result of these discussion




126

TABLE I

A Distribution of Choices for the 3ocial Acceptance

Scale Given in November
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groups was the formation of a greeting committee where c;éss

" members would assume responsibility for helping a new pﬁpil det

acquainted, However, the teacher was able to observe an incfeaﬁed
awareness of all the class members to the feelings of others and
their concern about how a new pupil might get along when he
entered the room. This was in contrast to their feelings atafﬁe
outset, when all pupils indicated this responsibilityiwﬁs the
‘teachers, .

Pupils were asked if they would like to continue éﬂié type
Qf.aqtivity.' The response was positive, The teachér ;nd counséior
then explored with the class the idea of forming small groups
that would meet in the counselor's office. The pupils indicated
they would like to do this; The teacher structured groups of
five or six pupils. An attempt was made to balance these gioﬁps
so that a member would be outgoing, another quiet, oné would be
bright academically, and another slow academically. The grdﬁgé
met for one half hour. Attendance was voluntary. Each groﬁb
decided what they wished to talk about. The groups came in
sequence and all groups had at least two sessions with Ehé
counselor. The range of top@gs was great, Examples of thisgs
that were discussed included; liking school, doing wbrk Qitﬁé&éz

being told more than oﬁée, saying something in front of the

ERIC
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class, getting work done on time, listening carefully, and
copying from friends.

After the second ¢roup meeting in the counselor's office,
the teacher began assigning projects to the various groups to
see if cooperative work aroups would be established. Earlier
attempts to do this had been unsuccessful.

The teacher summarized her observations of classroom
behavior during this period of time as follows:

l. Displayed a "new" willingness t6 help students who
have been absent.

2. Students are now asking teacher if they can take
papers, books, etc. to students who are ill at home.

3. Welcoming cocmmittee has developed successfully not
only with new pupils but with substitute teachers.

4. New friendships among‘the pupils have developed--

mostly among the boys.

5. Children have ihcreased in their ability to share

their thoughts and ideas with the class.
In April, a second set of responses on the social acceptance
scale was cbtained. These results were recorded on a grid in the

same manner as the responses for the first administration. These

responses are reported in Table IT.
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ANALYSIS OF DATA - Responses reported in Tables I and II give two
types of information. When the tabies are read by columns, it is
possible to determine how a child views his classmates. When
they are read horizontally, a pupil's status in the group as
determined by peers can be observed. \

The numbers 2, 2, and 4 were considered relatively desirable!
in terms of peer relations, while 5 and 6 were considered
undesirable.

The teacher selected some children for whom she wished to
determine if a change in the number of 5 and 6 selections
{horizontally) between Table I and II were great enough to say
that peer relations had improved during the year.

It was decided éo test the following hypothesis. The
proportion of 5 and 6 numbers found only in Table I equals the
number of 5 and 6 numbers found only in Table II. The rrocedure
outlined in Walker and Lev was used.2 The esguation for the

propcrtion was:

- )2 '
{b ~ ¢) = x2 Where
D + ¢

Number of 5 and 6 in the first table but not in the second.
Number of 5 and 6 in the second but not in the first table.

" 'll

b
c

The obtained Chi~squares are reported in Table III.

‘“Helen M. Walker and Joseph Lev, Statistical Inference,
Holt Rinehart and Winston, New York, 1953, p. 102.
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TABLE III
A Table of Chi-squares for Pupils Selected by

the Teacher to Determine if the Decrease in 5
and 6 Choices from Table I to Table II was. Significant..

Pupil Name Chi-square

Carla 11.00%*
Emily 11.00%
Abbie 6.25
Brad 5.40
Marie 6.40
Brenda . 11.27*
Larry 6.04
Connie 8.33%
Sam 4,57
Don 7.14%*

* .01 level of significance with 1 degree of freedom

An inspection of the Table III reveals that of the eight
pupils who were selected by the teacher, five made changes that:
were significant. These pupils were the members of the.class
the teacher felt were unlikely to show change or the pupils who

had expressed a feeling of loneliness early in the year.

SUMMARY ~ The teacher prepared a short paragraph for each pupil
listed in Table III.
Carla: When I examined the chart for November, Carla had

one each of 2 and 3 among her choices. Thus she felt close to
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very few in the class. My observations of Carla on the playground
and in the classrcom indicated that she was becoming more sociable,
joined more in games than at first and no longer remained near

me as in the early part of the year.

Emily: Emily was liked by her classmates but seemed to keep
much distance in texms of having "close" friends. She did not
reject classmates but, rather, tended to participate in a clique
of two or three. She cooperated on projects with various
clagsmgtes, but this has not appeared to increase her circle of
associqtes on the playground.

Appiez puring the early part of the school year, Abbie
depended on one classmate (Debbie) for a playmate. Abbie.
frequently compared herself with Debbie and was often heard to
say that Debbie was the smartest, prettiest, etc. As the year
progressed, Abbie's attitude changed. Abbie developed a larger
cirqle of,friends. She no longer needed Debbie's approval and
constant company.

Brad: Brad encountered academic difficulty this year. While

he appeared to be outgoing in his relations with the peer group,
closer examination revealed that he operated on the fringes of the
classroom social structure. His pattern of héhavipr could best

be described as one who plays the role of a congenial follower. -
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Marie: Marie, a quiet, slightly immature child, showed

little observable change during the year. She joined activities

when asked to do so, but never voluntarily entered group actions..

Brenda: Brenda was quiet throughout the year. However, she

3
3
;.
J
2
3
3
.

5
7.
]

3
s
2
-
3
X

has always worked and played well in groups. She seegg?qio
prefer following the leadership of others rather than to assume
a leadexship role.

Larry: Larry had academic difficulties throughout his schocl
life. Early in this school year, his classmates had little to
do with him, either éuring play or in the classroom. He naver
seemed to impose himself on his peers but was always available
f to join in when asked. As the year prodgressed, classmates
' developed an understanding of Larry's limitations, thus they

have become more accepting of him. Larry never gave up on a
task assigned him regardless of its difficulty.
Connie: Connie, a quiet, intelligent girl, was friendly
é with everyone. She seemed never to have a best friend, but
l rather severol good friends. She did not participate in active
play to the extent of most girls in the class.

Sam: Sam carried on a continuous campaign for attention,
both in the classroom and during recess. He needed both to be
noticed and well liked, the result was he often became the class

clown.
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Don: Don, in his autobiography, stated that he had enjoyed

-

the third grade because he had made so many new friends.
( «

This teacher-counselor ceam approach was presented to show
cooperative effort among members of a school itself. It must be
emphasized that the results described in this paper were based
only on a small aspect of the total program.

It seemed that the things described contributed to an

increased sensitivity by pupils in the class to the needs of

others. During the parent conferences, the teacher received
favorable comments about changes they observed in their children.
They related the changes to activities being carried out in the

classroom.

Credit should be given to Miss Teresa Sickles, a third
grade teacher at J. C. Sommer Elementary School, for the important
part she had in this project.

The last week of school, Miss Sickles asked the children
to write on the important things they had learned in the third
grade. The teacher starred (*) sentences that indicated growth
in an area related to the group guidance activities. Space

here does not permit reproducing an entire paper in most instances.

However, a few lines including the (*) sentence from several papers

have been included below.
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Mark:
I learned a lot of English. * I met a great deal of friends

too and important ones too. Like Frankie and Scott W, I learned

how to use a telephone correctly too,

La:;g.G: .
I learned a lot of things. *One of the things I learned

to make friends. And I learned how to make things.

Larry S:
I learned to read, I learned to like you. *I learned

to play. I learned to tell time.

Emily:

I have learneé¢ to write better. *I héve learnzd to get

along with my friends. I think I have learned to do my work

pretty well.

Kim:
' I leqrned Arithmetic, Spelling, English, Reading, and others.

*I have meet people. -

Frank : '
I liked all the subjects, especially Math. *I have learned

to get along with other people. You have been nice this year,
Thank you.

Debbie:
I've learned that it isn't easy to take the wonderful step

to fourth grade while I am being tried out. *I've also learned
that I can make friends if I don't be a snob, be polite. I've

made five more friends than last year.
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Jamie: Cn v
*I made many more friends. I learned and liked studying

most about sound and hearing.

Don:
~~-1I.1ea;ned how to connect a light to a switch to a dry cell.

*I made a lpt of friends, like Mark c., Pad N., Larry S. and I
am glad I got Miss Sickles.

Scottie:
*I~1e§:ggd alot about you and other people. I've met

different people that I like.

Marie: :
*I have made many friends this Year. I like Spelling and

Social Studies.
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CASE STUDY OF KEITH

Elementary schools in America have always attempted to

help each individual student get the most that he possibly can
from his school experience and to make the best possible use
% of his abilities. The extension of guidance services has been

largely an attempt to aid in this process. Frost and Frost

state:

"In an effective elementary guidance program; evéry effort
is made to provide those services to the individual that will
énaﬁle him to make the ﬁaximum use of his capacities and
opportunities. As such, guidance is an integfal part of every
good educational program and its success is dependerit upon the
understanding ahd invoivement of all personnel withih a school."

In recent years, the niimber of specialized sclicol personnel

R e L g i T S AN R g 4 T A AV
P R K NG

who provide various services to students has greatly increased.
1 Many scho6ls now provide thé services of psycﬁoiogiSts; nurses,
speech therapists, social workers, librarians; attendarice

g officers, and clinical psychdlogists to aid the students in

various wayss These specialists, working with tezchers; parents,

and administrators; can provide additional services to enable

the students to reach their optimum level of achievément.

Jack M. Frost and James A. Frost, Elementdry Guidance
HandbooK, South-=Western City Schools, Grove City, 1966.
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The following case study will illustrate how an entire
personnel team attempted to identify problem areas and to aid

one student in adjusting to his school and society.

Identifying Data

Subject: Keith Stern 9~14~57
Parents: Mr. and Mrs. John Stern
Siblings: David Stern 12~-25-55

Michael 3tern 7-14-G1
Kefih is a very quiet, almost non-verbal, child who

does not seem to relate to anyone to any great degree. He
generally answers direct questions by nodding his head, seldom
plays with othexr youngsters, and rarely volunteers information
of any nature. This non-verbal.characteristic makes it rather
difficult for Keith in the oxrdinary classroom, or even in his
social relations in general. This is primarily the reasoﬁ he

was selected for a case study.

DESCRIPTION OF THE CASE: Keith is doing very popr school work

at the present time. His grades are failing in all subject

areas. e is currently réceiving remedial reading, as he is
reading more than one year below his expected level. An evaluation
pPrepared by a school psychologist last year indicated that Keith

functions in the upper borderline of the dull normal range of
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intelligence. (Stanford-Binet Inteclligence Test administered

in April, 1966, gave an IQ of 89.) The report gave indication,

also; of Keith's difficulties in reading and arithmetic. At |
that time, Keith was reading one year below level, and he could
do only simple operations of addition and subtraction--no borrowing

or regrouping. He also had poor visual perception. It was very

difficult for Keith to discern similarities in items. These
observations are still accurate descriptions of Keith's limitations
at the present time.

Keith's entire school history seems to be one of inadequate
interpersonal relations. The biggest problems seem to center
about his inability to ge: along with other people. He does
not play with the other children and can not relate to adults.
This is not a recent development, as it was apparent when he
enetered our school last year. His aloofness from others seems
to be a continuing pattern; for it was noted on the school
record we received that he was unable to communicate with peers
or adults.

Keith appears to be under rather severe emotional tension.

He is a thin, pale boy who rarely smiles and seems to be withdrawn
much of the time. His nails are bitten and he walks very slowly,
as if it is a real effort to move his feet. He rarely looks at the

person talking and almost never speaks voluntarily.
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The projective tests given by the school psychologist last
year suggested that Keith had hostile and negative feelings
toward things in general. They zalso suggested some real difficulties.
with interpersonal relationships and a depressed and defeatist
attitude. The tests indicated that he disliked any form of fantasy

and became upset when any attempt to fantasize was evident.

Keith's physiological needs seem to be adequately met. He
is small, but not undernourished. His clothing is not the best,
but is clean and adequate. Keith attends school regularly with
few absences.

The family lives in a two story wood frame duplex house..

'Keith Occupies a room by himself. The children have adequate
room to play, as the house has both a front and back vard.

Keith mentions possessions frequently—~apparently the boys
have quite a few toys with which to play. His- favorite possession
is a bicycle.

Keith's psychological needs are ﬁot provided for as adequately
as his physiological needs. There is little security in the
family. The mother started divorce proceedings last May, but
Mr. Stern continued to live at home until fall. Mrs., Stern did
his laundry, etc., although Mr. Stern did not stay in the home

1 all the time., Mrs. Stern was working to supplement the family's

income, as Mr. Stern frequently changed positions.
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The children said in November that their father was no
longer at home. Since then, Mrs. Stern has been granted a divorce
and Mr. Stern has remarried. The children live with their
mother but visit their father frequently on weekends.

When Mr. Stern was home, he was the dominant parent. He

was quite large and loud, his wife small and soft-spoken. Mr

Stern did most of the disciplining in the family. Keith was
spanked sometimes, but the parents said that the most effective
punishment was to make him remain still for awhile.

Mrs. Stexn told the social worker that Keith received less
attention than the other two boys. Dave, the oldest child, had
been ill several times and received much attention due to this.
Michael, the youngest child, was "so cute" that he also received
much attention. The mother seemed to realize she showed favoritism,
but Mr. Stern just said he was never able to understand Keith.

Keith does have learning difficulties, primary of which is
an inability to read. He is receiving remedial reading twice
weekly in an effort to improve his reading.

Instruction at home is on a minimum level. Rarely, according

to Keith, does anyone read to him, or help him with any type of
school work. Since mother works, the boys stay with a babysitter

until evening. During this time, the boys play outside or watch
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television. fThe parental attitude toward school is one of
little concern. They do not attend parent-teacher conferences
or PTA--in fact, they have very little contact with the school.

According to the boys, the family does very little together.
They do not talk much at meals, seldom go shopping, to movies,
etc. Keith say$ that they watch television a lot~-this appears
to be the main form of recreation.

Keith seems to have few interests or hobbies other than
television; however, he recently joined a Gub Scout troop and
seems to be quite interested in *thosecactivities. He talks
eagerly of camping out this summer with the troop.

In an eifort to help Keith adjust to society, the entire
school pupil personnel team has become involved with him in
some way. Keith has received counseling both last year and this
year, psychological services, remedial reading instruction,
social work service, znd was seen throughout the summes by a
clinical psychologist.

IFollowing are eramples of contributions of various membhers
of the school personnel team who Participated in the study of
Keith.

CLASSROOM TEACHER:
October 15, 1966 -~ Keith "clams up"” when asked anything

T T T ——
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he absolutely refuses to talk. He doesn't flnish his worh either;

November 2, 1966 - Keith can function a little better if
someohe stands beside him constantly.

hecember 13, 1966 - Keith told hls teacher about filling oct
an lnterest inventory in the couhselor's office~-said it was fuh.
This was the first he had mentloneo the counselor to hlS teacher.

Jahuary 9, 1967 -~ Keith mentions his father falrly often
slnce the dlvorce--he never did before the divorce.

February 17, 1967 - Keith seems to be sllpplhg backwards 1n
ability to do school work. His teacher foundlhe could d a little
armthmetlc if she read the problems to hlm; He seldom pays
attention to anythlng going on in the room:

March 15, 1967 - Keith has been talklng to his teacher when
she sits beside h1m during lunoh however, he still will not
communicate at other times;

March 16, 1967 - Keith refused to talk in class when asked
a ouestlon. The teacher sent him to the pr1nc1pal, for she felt
it had gone far enough. Although the pr1nc1pal trled to talk with
him for approx1mately forty~five minutes, Keith absolutely refused
to talk

March 23 1967 - The teacher feels that Keith W1ll show little
progress in a normal class, that he sould be Placed in a special

class with fewer pupils.




145

Stucent Teacher:
December 1, 1966 - Keith does some better in class, but only

when someone in besicde him--he doesn't try anything on his own.
December 13, 1966 -~ Keith volunteered to imitate an animal

during an extra project report. This was his first voluntary act

so fare.

Remedial Reading Teache?:
Hovember 10, 1956 - Keith would not talk at all--just

sat silently when asked anything.
December 11, 1966 - The first voluntary comment macde to the
reading teacher concerned a bulletin hoard. Keith declared it

was all right, but his mother could have made a better one hecause

she is an artist.

January 14, 1957 -~ Keith is sometimes talkative when with
two others in reading; however, he refuses to answer direction

questions unless the answer can be one or two words.

March 17, 1967 ~ Keith frequently talks with the reading

teacher about éeneral things. He particularly enjoys telling
about others getting into trouble in the room. He still answers

questions pertaining to reading comprehension with the briefest
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Social Worker:
May 23, 1966 -~ The school social worker contacted the home

concerning Keith, She reported that it was very difficult to
get them to talk about Keith, as they were more concerned
about Dave.

Mrs. Stern freely stated that Keith had lacked attention
from both parents. She rationalized this by saying Dave had
been ill and required a lot of attention, and so had the “"baby."
The youngest is now in kindergarten.

Mr. Stern said little about Keith, except to say that he
had never understood him and had never been able to communicate
with him. He described Keith as timid and small, while his brothers
were regarded as outgoing and well~built. Mr. Stern seemed to
compare Keith unfavorably with his brothers. The social worker
reported little communication in the home other than that
required for the tasks of daily living.

June 15, 19566 - The school social worker contacted the
home again -to see why Keith did not keep an appointment with
the clinical psychologist. Mrs. Stern said that . she had not
received the letter and expalined this by saying that the children
frequently got the mail on days she worked, and she did not
always get to see all of it. Keith and Dave were both present

during the visit--neither spoke at all.
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July 20, 1965 -~ The social worker called at the home and
Keith answerec the door. He was quite talkative then.

April 27, 1967 - The social worker attempted to contact the
mother to discuss the possibility of placing Keith in a special
class, since he is not fﬁnctioning at all in a regular class.
Mrs. Stern did not keep the appointment.

May 11, 1967 - Another appointment was made with Mrs.
Stern to discuss placing Keith in a special class.

Keith's mother was a slight, rather quiet woman who seemed
very concerned about her children's academic ability. She
stated that she was aware that the boys had severe problems in
school; however, their behavior at home was quite different
from their behavior at school. 2t home, the boys play with‘
the -neighborhood children and seem to get along with others
fairly well. At school, the boys--Keith in particular--do
not associate with the other children to any great degree.

Mrs. Stern was very receptive to the idea of placing Keith
in a special class for emotionally distmrbed children next year.
She stated that she knew he needed help and she was willing to
try anything that might help him get along better in school.

The social worker told Mrs. Stern that she would contact

her again next fall concerning the boys.

T T T T T S i ot O S bt A S s, St ot 27 0
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CLINICAL PSYCHCLOGIST:

The clinical psychologist started working with Keith some-
time in March, 1965. For quite sometime,. he received no verhal
resppnse at all.

May 26, 1966 - Reith finally respcndeé with a full sentencel

'
Mr. Sullivan told Keith that he woulé like to see -him throughout

the summer. Keith repiied, "Then I can't go to my grancémother's
house.”

Although Mr. Sullivan worked with Keith off and on during
the summer, good communication was never established. He
conéidered dropping the case the following fall, but decided
to try again because of the father being out of the house.

December 14, 1955 - Mr. Sullivan said that Keith would
not responda at all.

December 21, 1956 - Keith respondéd very well--talked
freely to Mr. Sullivan.

February 15, 1967 -~ Keith refused to talk at all. .

February 22, 1957 - Mr. Sullivan said that Keith was

reticent, but responded better than he had the last four weeks. .
March 22, 1967 - Mr. Sullivan stated in a communique
that Keith's response to him showed some improvement, but

continued to ke very irratic. He suggested that Keith be

G b

considered for the class for emotionally disturbed children.
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SCHOOL_PSYCHOLOGIST:

April 6 and May 11, 1966 - Keith was seen by the psychologist
on two different occasions. He reported that Keith was quite
frightened when he came in the room and would only answer direct
questions after much praise,

Keith stated that he did not have any friends because he

did not try to make any. Any questions relating to his family
brought absolute silence.

mest results showed that Keith had perceptual difficulties,
and rather severe learning problems in reading and arithmetic.
The tests also indicated a hostile and negative attitude toward
life in general. Projective tests given to Keith indicated some
real difficulties with interpersonal relationships, and a

depressed and defeatist attitude.

The psychologist recommended that Keith receive therapy
from a clinical psychologist, and also receive supplementary
tutoring.

Due to the large number of students to test, Keith was not
seen this year by a school psychologist.

COUNSELOR :

October 17, 1966 -~ Not one sound was uttered during the

first contact with Keith. He answered a few questions by nodding
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his head. 3He seemed nervous, and would not look at the counselor.
October 26, 1965, November 5, 1966, and November 23, 1966 -~
Very little communication occurred during these sessions.
Occasionally, Keith would nod his head in reply to something.
December 12, 1956 - Keith filled out an interest inventory
with the counselor. He talked voluntarily about some of the
items mentioned on the inventcry. He also smiled and said
"3i" to the counselor when he passeé¢ her in the hall later--~
a first on both counts! :
December 14, 1966 - Keith really ‘talked to the counselor—-
seemed quite eager to talk about interests. 5
The counselor became involved in interpreting test results
to children in four different schools. The regular routine
was interrupted and she did not see Keith again until February.
February 14, 1S67 - After not seeing Keith for so long,
some of the ground gained was lost--he did not respond verbally
at all for several occasions. |
February 22, 1957 -~ Keith refused to taik. The counselor
told him that he conld leave if he wished to, that he did not
have to stay. He did not want to leave.
Keith seems to try to wait out any questicns--he seems

to think that if he does not answer, someone else will be asked

2
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or the matter will be forgotten entirely. When the counselor
waits—-~sometimes five minutes or mbre——he will finally answer.
February 29, 1967 - Keith sees the counselor on a weekly
basis. Frequently the silences last longer than the conversation:
however, he seems to want to stay.
March 6, 1957 - EKeith volunteered more information than
ever before. He talked about Cub Scouts, summer plans and

hobbies. He grinned and acted silly~~momething he has never

done previously. He was reluctant to leave the counselor's
office., He seemed to want to communicate very badly, yet was
sometimes unable to verbalize his thoughts.

April 25, 1967 ~ At the present time, Keith is able to
communicate to a very small degree with the counseloxr, He

seems to want to talk, but is unable to express many things.

eiror tro At ey -

tle now voluntarily talks some, but to no great extent: He will

answer direct questions; however, it frequently is after a very

SRR R SR g g, Vel 3

lengthy pause,

Keith was given an interest inventory by the school counselor.

The Inventory indicated that his interests were mainly in the
realm of science and home arts. Xeith said that he liked to

help his mother with the housework--one of the few interests he

voluntarily mentioned.




N e e e A e o —————— A ———— o ~ _

ey
-

152

In another instrument, A Book About Me, Keith identified

himself as the boy telling others what to do (a complete
reversal of his real role in a group) and the boy who playec
most often with girls,

Keitn also filled out a self-concept scale with the counselor,
His concept of himself differs significantly from his actual self.
iie saw himself as unafraid in school, not giving up easily, doing
well in school, getting along well with classmates, talking
easily with others, and not feeling left out of class activities.
In actuality, Keith is the reverse of all these concepts.

A sociogram of the class revealed Keith to be almost
isolated from his peers; however, there were three other children
who were chosen less often then he. On the sociometric Gevice,
Iteith chose the' two most popular P0ys in his class as his friends.
There was also a mutual choice between Keith and another near

isolate.

SUMMARY OF INVOLVEMERT
The entire pupil personnel team has worked with Keith for
quite some time. e has received zll the services available in
our school system since last year. He has also received help during .

the summer from the clinical psychologist,
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‘RECOMMENDATIONS

Although Keith has received all the extra services

available, he still is unable to communicate with others to
any great degree. Ze does not function in a normal class
situation at all. The personnel team recommends that Keith be
considered for the special class for emotionally disturbed
children. It is hopeé that a class ¢f this nature will

enable Keith to experience some success in school.

The personnel involved also feel that Keith should continue
to receive the extra services he now receives, even though
the benefits are not very evident at the present time. Perhaps
a continual saturation of attention will eventually break the

emotional block that at present handicaps Keith in our society.

D Sy -
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WORLD OF VIORK

This is a report on a pilot projeet.esncerning- the World
of Work that was initiated in grades one, two, and three of
certain seleetecd schoals._in the.South-Western City School System.
Planning for the proiect was hegun prior to the opening of

chemschools. The proposal outline follows.

PLAKNIIG IFOR SOCIAL STUDIES ™fORLD OF WORK: UMIT

This report is to outline planning for the pilot unit to
be introducecd thic year.

The Senesh materials planned for the core of the program
are not yet available for gracde 3; however, grades 1 and 2 are
on order. Mr. Reece Chaney, a doctoral student from Ohio
University, is assisting in the preparation of evaluative material.
Planning with teachers will begin zhout four weeks after school
opens. In the event the materials £or grade 3 are still available,
an alternate plan developed by Mrs. Mcrie Campbell, a third grade
teacher at West rranklin, has been considered for use.

The un;t will be used to cdevelop concepts. It is of little

importance to »e concerned about whether a child wants to

become a fireman, painter, or race driver. Occupational choice

is contingent upon many variables coupled with the fact that a
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first grade child today will have completely new fields of jois
to explore when he enters the joh market. This emphasizes the
necessity for a multiple factor approach. The human resources
aspect of economic education is now, and can continue to he,
involved as the child builds a frame-of-reference from which
£he world~-of-worlk is viewec.

A conversation with Dr. Carse, from the University o:f
Texas, produced his point-of-view that the way people ¢get into
a vocation ultimately resolves itself to chance. People develop
a frame~of-reference. It is the purpose of this demonstration
to show that within the structure of the working world there are
certain hasic concepts that can be used to give a child (later
an adult worker__ a way to look at himself, a producer, in the
World of Work. The purpose of this approach is to identify
factors related to these concepts and introduce them to chilcdren
then reinforce and expand them at sequential grade levels.

The objectives in the primary grades must be established
in such a manner that they become a foundation as the scope of
study progresses during sequential years.

3aer anc NDoebher in Occupational Information outline the

basic concepts that affect career development. They are:

dlological, sociological, psychological, economic, political,

chance.
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The scope of the unit will be limited by the (1) time
that can be devoted to the project, (2) innovations resulting

. from-pupil involvement, (3) skill of counselors and teachers,

and (4) pupil interest.

The Senesh materials have heen chosen as a core about which
lessons will be Luilt. The aim of the lessons will be to motivate
pupils to understaﬁd the importance of human resources in the
economic structure of cur society.

Thus, it‘appears that the paéh ve shall explore is one of
presenting concepts in lessons which will stimulate attitude
formation or alteration. The possibility that value formation
or perhaps value changes will he integrated into the self concept

as a result of this approach will need evaluation. Present

thinking indicates that we will attempt to build an instriment
to be analyzed to assess value change, insightfulness, andf
self concept.

The evaluation will be accomplished hy tape recorded individu
interview. Thegefore, a random sampie of pupils from euch grade
will be selected. The shiet following this memorandum outlines
the evaluative procedure. Sets of pictures are being prepared

for use in the evaluation.
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Name
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Trade

Tcacher

Jobh Description

Job Mot Seen
Before

10.

1l.

12.

13.

Janitor
I'ss:amblerx
Bookkeeper
Carpenter
Manager
Teacher
Engineer
Laborer
Sales Clerk
Truck Driver
Doctor
Warehouseman
Secretary
Mechanic
Farmer

Telephone Lineman

(The next two

Which picture
Which picture
Which picture

shows a job most like that of your father:
shows a job most like that of your mother?

. Why-
2. Wy
3. Yy’

questions will be removed when inappropriate.)

represents the kind of job you would like to do:
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Which picture represents the kind of job you would not like to do:
1. Vhy- |
2. tThy’
3. tThy’
Which job would be the most interesting’ Why
Which job wouid pay the most money Why'
Which job would be the hardest worl:: Why" .
Which job would be the one that most people would look up
to: VThy’
Which job would be the easiest’ Why-

Which job would be like the one that you most likely will have-"

T T T T Sm—

Why"
Which job could a person keep as long as he wanted to:
Vihy
Occupation - Rank of Housing
. Janitor 1 2 3 2 5 5 7 S

1

2. 7csemblex

3. Bookkeeper
4, Carpenter

5. Manager

ve Teacher

7. Engineer
8. Laborer

9. Sales Clerk
JO. Truck Driver
1l. Doctorx
12. Warehouseman
13. Secretary
14. Mechanic
15. Parmer

16. Telephone Lineman

Which three workers could we most easily get along without:
1. Why”
2. Why’
3. Ty’
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Which three workers would it be most difficult to get along

without:

1. Why"
2. Why"
3. Vhy-




Evaluations of the children involved in the pilot study
were made by Mr. Reece Chaney prior to the presentation of

materials. A report of the evaluation procedures is included

on the following pagese.
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Chapter I

INTRODUCTION OF THE STUDY

The processes of vocational development are life-
long, with special significance being seen in the childhood
years of continued development and planniné.l

Super'géiﬁtains that vocational development is an
ongoing, continuous, generally irreversible, orderly, pat-
terned and dynamic process, which involves intetéction be-
tween the individuals kehavior repertoire and the demands
made by soéiety, that is, by the developmental tasks. . .
(it) is essentially a process of compromise and synthesis.?

Vocational development is seen as being as much a part

of the child's growing up as mental, physical, social and

emotional development. Galloway emphasized this aspect

1George_ E. Hill, "The New Vocational Guidance" (Paper
presented at the State Conference on School Guidance for
School Administrators, Portland, Oregon, December 7, 1965)

2ponald E. Super, et al. Vocational Development: A
Framework for Research, (New York: Teachers College, Columbia
University, Bureau of Publications, 1957) '
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of the total development. when he wrote:

indeed, youth matures vocationally as well as phys-
ically, emotionally and socially, and becomes in-
volved in a series of loncitudinal decisiong that
transpire from late chiidhood to adulthood.

4 5

Borrow, ~ Beilin, 8

7
Carter,6 Crites, and Thompson- have

stressed the significance of vocational development in relation

to an individual's total development in early life.
Viewing vocational development as a process beginning in

early childhood representing an important aspect of maturation

3
1
.
<
.

of the individual, implies that considerable attention is needed
in understanding and aiding children in this growing—-up process.

children's knowledge and attitudes concerning occupations

CNNRET o TRT YRR T TR M

are thought to be of considerable importance in vocational
development. Vocational decisions and choices are made on the

bases of knowledge, attitudes, and values.

3Charles Galloway, "Research and Vocational Development",
Educational Leadership. 22:267, January, 1965.

4Henry Borrow, "Vocational Development Research: Some
Problems of Logical and Experimental Form" Personnel and
Guidance Journal 40:21-25, September 196l1.
é 1. Beilin, "The Application of General Developmental
Principles to the Vocational Area" Journal of Counseling
Psychology, 1955, 2:53~57.
j 6H. C. Carter, "The Development of Vocational Attitudes"
E Jougnal of Consulting Psychology, 1940, 4:185-~191.
‘ 73, o. Crites, "A Model for the Measurement of Vocational

Maturity" Journal of Counseling Psychology, 1961, 8:255-259.

y 8albert S. Thompson, "Developmental Stage and Developmental
E Needs at Junior High School Level" Personnel and Guidance
: Journal, 39:116-118, October, 1960.
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According to Rosenberg, occupational choices are influenced
by certain overarching attitudes which condition the individuals
perception of diverse aspects of the world.9 The same author
further suggests that an occupational choice is not a value, but
it is made on the basis of values.

Hill suggests that attitudes and values held toward

. . . . < s . 10
vocations are of significance in future decision making.

I. THE PROBLEM

Statement of the Problem. The purpose of this study was to

seek the answers to the following questions: (1) to what extent
do elementary children possess vocational knowledge and
understandings relating to 16 selected occupations? (2} What
attitudes and values have elementary children developed concerning
these occupations? (3) What effect does sex, academic ability,
grade level and socio-economic status have cn knowledge,
attitude and values of these elementary children?

More specifically, this study is an attempt to assess'the

vocational knowledge, attitudes and values of elementary children

ghorris Rosenberg, Occupations and Values (Blencoe,
Illinois: Free Press, 1957), p. 6.

10George E. Hill, Management and Improvement of Guidance
(New York: Appleton-Century Crafts, 1965), p. 286.
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in grades one, three, and five.

Null Hypotheses, Descriptive as well as statistical comparisons

were made from the data on the basis of sex, grade level,

socio~economic, and academic ability comparisons.: To provide

greater clarity, the following null hypotheses were formulated.

Hypothesis l. There were no significant differences in

occupational knowledge when comparisons were made between the

boys and girls in the study.

Hypothesis 2. There were no significant differences in

occupational knowledge when comparisons were made among the

three socio-economic groups represented.

Hypothesis 3. There were no significant differences in

occupational knowledge when comparisons were made among the

twee academic ability levels represented.

Hypothesis 4. There were no significant differences in

occupational knowledge when comparisons were made among the

grade levels represented.

;ﬁportance of the Study. This study will hopefully add to our

present knowledge of the vocational development of children.
'Such studies as this have been encouraged on the basis of the
lack of information available and the need for greater under-

standing of this developmental process.
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Much of the literature has pointed to the early years of

growth and development as being the foundation for the beginnings
of vocatichal decision making. Shartle attempted to outline

much of the process of development of the young child when he

wrote:

the child develops early concepts and attitudes about
life and work that form a background for further in-
formation and later decisions. He sées people at
work, he is exposed to the attitudes of his parents,
relatives; friends; and playmates. Later; he reads
newspapers, magazines, and books; he has hobbies and
recreation. Some hobbies become taboo; others are
known as very desirable. Values develop by which he
appraises various kinds of work in terms of his own _
satisfactions. Many of his school subjects and exper-
iences involve ocigpational information directly or
indirectly . « »

Borrow concluded that occupational research workers
have largely ignored developmental experiences before puberty.
The same author contends that the control cf impulses; the
growth of cognitive processes, and the rudiments of moral
development all have roots in early childhood and all have

implications for a psychology of vocational dévelopmentsl2

llCarroll L. Shartle, Occupational Information, [t's

Development and Application (Englewood Cliffs, N.J.: Prentice

Hall, Inc., 1959), pp. 2-3.
12Henry Borrow, "An Integral View of Occupational Theory
and Research" Man in a World at Work (Boston: Houghtor Mifflin

Company, 1964), p. 383.
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It was felt that the exploration of elementary children's
knowledge, attitudes and values concerning occupations would

provide some insight into development of these children.

II. DEFINITIONS OF TERMS USED

WP { BTRRER M o8 | v

Occupational attitudes and values. Throughout the report of

VI el 2 S

this investigation, the temm occupational'attitudes and values

was interpreted as meaning the readiness to react in a particular

RIS

way toward or against occupations; the deep lying beliefs that

tend to direct responses that one makes toward occupations.

Occugational_ knowledge. Occupational knowledge was determined

é by scoreé‘obtained by "titling" and "description" of occupations.
} Socio-economic level. The socio-economic level of students was
determined by the use of Roe's occupational classification.!3
The term socio-~ecomonic was used to designate occupational
classifications only.

Academic ability. The term academic ability was used to
designate pupil achievement in school based on standardized |

achievement tests and the teachers' ratings of pupils.

S SR O L2 e
BN R L N R S e o

III. LIMITATIONS OF THE STUDY

Several limitations are apparent in this study. The

13Anne Roe, The Psycholoqy of Occupations (New York:

John Wiley Sons, Inc., 1956), p. 151.
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population included in this study was from a single geograph-
ical area. These children were from a predominately middle
and lower-middle class socio-economic level. The number of
occupations that we?e used to elicit responses from the
children were limited in number and scope. Sixteen occupations
representing all occupational categories, according to the

Dictionary of Occupaticnal Titles, were included.

This study was further limited by the number of students
included in the sample.
Any generalizations drawn as a result of this study are

valid only for the population with which this- study was conducted.

IV. ORGANIZATION OF REMAINDER OF THE PAPER

A review of the related literature pertinent to this

study will follow inChapter II. The literature was divided into
five sections for presentation and discussion. The first section
rela;ed to voqational development, the second to vocational
choice, the third to vocational interests, the fourfh to attitudes
and values and the fifth to occupational information.

Chapter III was organized to describe the procedures in the

study. Chapter IV was the presentation ¢f the results of the

study. Chapter V included a summarization of the study, a

presentation of conclusions and an offer of recommendations.
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Chapter II

SURVEY OF THE LITERATURE

Understanding the world of work, developing appreciations
for all worthwhile work, and eventually fitting oneself successful-

ly into the world of work should be the objective of every pupil
1l

in the elementary school.
Arbuckle ciaims that occupational information has a claim
to a place in the elementary school curriculum just as any other
information, however, it is important only to the extent that a
teacher or counselor is able to use it to help a child become

involved in the learning process.2

A major concern has been expressed involving the various
roles, understandings, attitudes, tasks, etc. that a child
must learn in our society. Havighurst was much aware of the

significance of this when he wrote:

, 1Herman J. Peters, Bruce Shertzer, and William Van Hoose,
Guidance in the Elementary Schools (Chicago: Rand McNally and

company, 1965), p. 53.
Dougal S. Arbuckle, "Occupational Information in the

Elementary School", Vocational Guidance Quarterly. Winter
63-64, 12:77-84
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] The tasks the individual must learn--the develop-
: mental tasks of life--are those things that consti-
‘ tute healthy and satisfactcry growth in our society.
There are things a person must iearn if he is to be
judged and to judge himself to be a reasonably happy
and successful person. A developmental task is a
task which arises at or about a certain period in
life of the individual, successful completion of
which leads to his happiness and to success with
later tasks while failure leads to unhappiness in
the individual, disapproval by the society, and
difficulty with later tasks.

Vocational Development. Havighurst presents vocational

development as a lifelong process with six stages, from childhood

to old age. Of particular importance was the middle childhood

state which he outlined:

The principal developmental tasks of middle c¥ild-
hood, from about 5 to 10 years of age, are (1) dével-
oping fundamental skills in reading, writing, and
calculating: (2) learning physical skills necessary
for ordinary games; (3) learning to get along with
age-mates; (4) learning an appropriate masculine or
feminine social role; () developing concepts neces-
sary for everyday living; (6) developing conscience,
morality, and a scale of values; and (7) achieving
personal independence.

Stratemeyer presented an outline of vocational devel-
opmental tasks covering four broad stages of development from

early childhood to adulthood. He stresses the ability of the

3R.obert J. Havighurst, Human Development and Education

(New York: Longmans, Green and Company, 1953) p. 2.

4R.obert Je. Havighurst, "Youth in Exploration and Man Emergent”
Man in a World at Work (Boston: Houghton Mifflin Co., 1964) pp.
215-236,
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child to grow in an awareness of his environment:; extending the
range of his understanding with the work of individuals and -
community agencies; understanding the range of occupations, the
rature of specialization, and proposals for assuring thaﬁ the
needed work of the world will be carried out; and ﬁarticipafing
in decisions that assure that the needed work of the world will
be carried out.?

While Stratemeye¥'s scheme is broad and generalized, it
nevertheless gives a rather clear indication of the factors
involved in the early developmeni of this process.

Supef wrote that development is a continuous process, with
the ability to perform new behavioral acts largely dependent
on capacities for behaviors which have already developed.6 In f
keeping with the contihuity of this process, Super has adopted ‘

“vocational life stages' to illustrate this process: the Growth §

Stage extends from conception to age fourteen:; Exploratory Stage %
from 15 to 20; Establishment Stage from 25 to 40; Maintenance Stags

up to 65; and Decline after 65/

5Florence B. Stratemeyer, Hamden L. Forkner, Margaret G.
McKim, and A. Harry Passow, Developing g Curriculum for Modern
Living (New York, Bureau of Publications, Teachers College,
Columbia University, 1957), pp. 294-321.

Sponald E. Supexr, and Phoebe L. Overstreet, The Vocational
Maturity of Ninth Grade Boys (New York: Bureau of Publications,
Teachers College, Columbia Universit, 1960), p. 2

"bonald E. Super, The Psychology of Careers (New York:
Harper and Brothers, 1957), p, 71.
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Tiedeman and O'Hara wrote that career develiopment refers to
those aspects of the continuous unbroken flow of a person's
experience that are relevant to his fashioning of an identity
"at work."S

Baer and Roeber wrote that the consequence of changing
Occupational structures and increasing occupational mobility is

that today career development must be viewed as a lifelong
9

DIOTSSS- is process of career development is best described

as s€lective perception by which individuals select and give
attention to certain daily experiences by:

« « o {a) experiencing, or participating in daily

events, (b) perceiving, or attaching certain meanings

to his experiences, (c) differentiating, or sorting

out and grouping his perceptions; and (d) general-

izing or drawing conclusions from these sorts or

groups about himself and his environmment.

The individual then is aware of the various events in his
life. The manner in which he accepts or rejects, internalizes

or ignores, assembles or disregards these will determine the

reactions an individual will make to an occupational experience..

8David V. Tiedeman, and Robert P. O'Hara, Career Development:
Choice and Adjustment (New York: College Entrance Examination
Boardé 1963), p. 2.

Max F. Baer and Edward C. Roeber, Occupational Information:
Ite Nature and Use (Chicago: Science Research Associates, Inc.,
1964). Pe 2,

10Baer, and Roeber, gga_cit,, p. 2
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Wrenn was in agreement with this when he suggested that the
start is from the student's perception of himself and of the

kinds of needs these perceptions reflect, rather than from the
vocational demands as such. The basis for choice rests upon-

whatever factors have most significance for the person making

the choice.ll

Ginzberg has postulated that occupational choice is a
developmental process that takes place over a period of approx-

imately 10 years:

First, occupational choice is a process which takes
Place over a minimum of six or seven years, and more
typically, over ten years or more. Secondly, since
each decision during adol~scence is related to pne's
experience up to that point, and in turn has an
influence on the future, the process of decision .
making is basically irreversible. Finally, since
occupational subjective elements with the opportunities
and limitations of reality, the crystallization of
occupational choice inevitably has the quality of a
compromise.lz'

Roe proposed a theory of vocational development in which

.early childhood experiences are determinative of later job

selection. Using Maslows' theory that a hierarchy of needs

exists within each of us, she has noted that occupation can be

11
C. Gilbert Wrenn, The Counselor in a Changing World

(Washington, D.C.: American Personnel and Guidance Association,

1962), p. 128 :
12g1i Ginzberg, S. W. Ginsburg, S. Axelrad, and J. I. Herma,

Occupational Choice: An Approach to a General Theory (New York:

Columbia University Press;, 1951), p. 198.
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channel for meeting not only "low order" neads such ac safety and

security, but also higher needs such as self-esteem, independence,

and self-actualization. Roe considers parental attitudes and

home atmospheres in early childhood as crucial forces in deter-

mining adult choices.l3

Most writers seem to agree concerning the developmental nature

of occupation. A large number agree that the bases of this
Process are kegun in early childhood; that many factors are
involved and play significant roles.

Occupational Choice. The choice of an occupation is usually one

of the most important decisions a person makes in his lifetime.l?

According to Wrenn, vocational choice and préparation is an
important objective for a sizable proportion of the elementary
school population and for an even larger proportion of the high
schoocl students.}?

The fact that an occupational choice is determined by many

factors was advocated by Holland when he wrote:

- « « students select vocations both to engage in
attractive activities and roles, and to avoid acti-
ities and roles which they see as distasteful, and

3anne Roe, "Early Determinants of Vocational ChoiceY Journal
of Counseling Psychology, 4:212-217, 1957
illa Norris, Occupational Information in in the Elementary
School, (Chicago Science research Associates, Inc. 1963) p. 4.
15wrenn, op. cit., p. 78. |
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which they believe they are incompetent to perform.
Further, it seems clear that the students make choices
in terms of the kind of person they believe themselves
to be.l®

According to Hoppock, an occupational choice is determined
by the person's knowledge of occupations and his ability to
think clearly. He further emphasizes that information about
occupations helps him to recognize what occupations will best

meet his needs.l7'

Lyon wrote that vocational choice is bound by the occupa-~
tions available to the individual in his preferred orientation,
by his ability to perform adequately, by his self-evaluation,
and by a host of other factors such as his knowledge of occupa-
tional classes, social pressures from family and peers, and
limitations imposed by the environment.18

Galler indicated that a child seldom confines himself to
one occupational choice; a choice of occupation at a particular
time is an important index of his interests,'the trends of his

thought and values.19

1650hn. L. Holland, "Exploraticn of a Theory of Vocational
Choice: Daydreams," Vocational Guidance Quarterly, Winter 63-64,
P. 97,.

I7Robert Hoppock, Occupational Information (New York: McGraw-
Hill Book Company, 1263), pp. 74-85.

18phee Lyon, "Vocational Development and the Elementary School”
Elementary School Journal, April, 1966, pp. 368-376.

19%nid H, Galler, "Influence of Social Class on Children's
Choice of Occupations,” Elementary School Journal, 1951, 51:439-445
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Edminston and Starr concluded that from the seventh to the
twelfth grades pupils show little development in the ability to
recognize important factors of occupational choice. These inves-—
tigators asked students which of 27 factors had strong or weak
influences on their choices of a vocation. They found that the
occupatiocnal opportunity to serve man-kind was ranked in first

place by both boys and g:i.rls.20

Vocational Interests. The fact that children develop an interest

in occupations is evident in the literature and very obvious in
everyday life. Several studies have shown that interests in
occcupations are expressed by the very young child. Nelson found
that children as low as third grade had well formulated status
attitudes regarding occupations and ievel of education. The

same writer also found that children start as early as age eight
or nine to reject some occupations as of no interest to them and
that prior to grade three have begun the process of narrowing the
'rénge of occupations considered favorably.21

Chown concluded from a study of 96 boys and 96 girls

from English grammar schools that it seems children do consider

2OR.W. Edmiston, and C. H. Starr, "Yocuths Attitudes Towards
0ccqp3tions," Occupations, January, 1948, 26:213-220.
Richard C. Nelson, "Knowledge and Interests Concerning
Sixteen Occupations Among Elementary and Secondary School Students"
Unpublished Doctoral Dissertation, Ohio University, 1962.
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interests, intelligence, and perscnality factors when making an

occupational choice and apéérently they also consider their own
temperaments, almost without realizing it.22

Tyler has shown that sex difference in interests, and in
relationships between interests and primary mental abilities
can be seen as early as first grade.23

LaDue concluded from a study of children whose fathers were

from distinct occupational levels that:

« « «» Social studies interests of children in grades
two, four, and six, regardless of grade level of
occupational group of the parents, encompass geo- .
graphical areas from the child's home and community to
various parts of the nation, world, and universe.
Furthermore, there seems to be no emerging pattexn
which indicated that children's interests at any

grade level were restricted to only one or two geo-
graphical areas. Children in the second grade indi-
cated as much interest in their community, a¢tion

and the world as did fourth and sixth grade children.24

Mehenti found that vocationally mature boys were higher
than vocationally immature boys on interest-maturity but not

on intelligence or peer acceptance, commonly considered as

22Shelia M. Chown, "Personality Factors in the Formation of
Occupational Choice," The British Journal of Educational Psychology
53:262~270, 1962

23Leona._E. Tyler, "The Relationship of Interests to Abilities
and Reputation Among First Grade Children," Education and

Psychological Measurement, 11:255-264, 1951.
: zzsgnald C. LaDue, "Social Studies Interest of children!

% Peabody Journal of Education, May, 1963, 40-345-347.
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criteria of general maturity. Mehenti's findings suggested
also that interest maturity may more appropriately be considered

an index of vocational maturity.25

Crites conductad a study concerned with the relationship
of parental identification to vocational interest developpent.
He found that sons who perceive themselves as quite similar to
their fathers have interests in different areas than those who
see themselves as unlike their fathers. Evidently mothers have

less impact on the likes and dislikes acquired by their sons than

26

theory suggests, was concluded by Crites.

Attitudes and Values: Attitude formation, a process that starts

early in life and continues through life, is determinative of

educational and occupational planning and deciding.27

Heisler emphasized the early development of attitudes when

she wrote:

e « o Children in school do have an opportunity to
develop many attitudes and abilities that may be
invaluable later in a vocational situation.

The development of wholesome attitudes
toward self and others, an understanding of the

25Perin M. Mehenti, "Agreement Between Vocational Preference
and Inventoried Interests in Relation to Some Presumed Indicies of
Vocational Maturity," Unpublished Doctoral Dissertation.

26thn 0. Crites, "Parental Identification in Relation to
Vocational Interest Development," Journal of Educational Psychology
53:262-270, 1962

George E. Hill, Management and Improvement of Guidance

(New York: Appleton-Century-Crofts, 1965) p. 271
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occupational world helps students form a less
biased attitude toward work areas and gives free-

dom to select.
Tennyson, Soldahl, and Mueller support the idea of early
influences when they asserted that all classroom teachers,

irrespective of the particular subject they teach, have some

influence on the developing vocational attitudes and choices

of their students.29

Attitudes not only develop during the early years of
school but are changed and chaped as a result of experience and
copying of models of significant persons in the child's life.
Tennyson exemplified this when he wrote:

This is a period of reality testing for the young
person, for it is here that he is subject to the
judgment of his adult teachers and through them he
catches glimpses of life in the outer world. His
3 teachers are new models for the child, and under
4 their guidance he receives a gradual introduction to
the society and culture of these adults. Pattern~-
ing his behavior after these new models, attune to
g the nuances of attitudes they portray, the child's
3 personality may be molded by the values and attitu-

. dinal forces represented in the school environment--
2 an environment which may or may not reflect accurate-
2 ly the social scheme in which he lives or the one in
2 which he will eventually assume a work role.>

5 28Florence Heisler, "An Elementary-School Background for
; Vocational Guidance,® The Elementary School Journal, May, 1955,
f 55:513-515.
QW. Wesley Tennyson, Thomas A. Soldahl, and Charlotte
Mueller, The Teacher's Role in Career Development (Washington,
D. C.: National Vocational Guidance Association, 1965) p. 12.
Opennyson, Soldahl, and Mueller, op. c¢it., p.l15. '
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Many factors contribute to the development of attitudes by
the young child. Perhaps few, if any, are more important to the
learning of the child than his teacher. Studies have indicated
that teachers are lacking in certain areas of knowledge and under-
standings that are of great importance to attitude development.

Lifton, in a study of teacher knowledge of occupations,
found that teachers were generally lacking in knowledge and
that teachers at the elementary level know most about professional
fields of work.>?!

Tennyson wrote that it is obvious that the view of the work
world presented during the first six years of elementary .school
through reading media is limited iﬁ scope.32 Lifton fouhd that
studies taping teacher occupap}gg?laknowledge, and jobs mentioned
in elementary texts and fiction books, provide youngsters with
the most information about the jobs they are leastvlikely to g;at.33

The early development of attitudes and values are influenced

to no small degree by the factors cited above. As the basis for

31Walter Lifton, "Vocational Guidance in the Elementary School"
Vbcatlonal Guidance Quarterly, Winter 59-60, 8:79-81.
: “W. Wésley Tennyson, and Lawrence P. Monnens, "The World of
Wcrk Through Elementary Readers." Vocational Guidance Quarterly,
Winter 63-64, 12:85-88.
alter Lifton, Introducing the World of Work to Children
(Chicago: Science Research 2ssociates, Inc. 1960)
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attitudes and values are formed early, Wrenn suggests that
earlier concern and attention be éiven:

In a rapidly changing and more complex world,
there should be more attention given to the devel-
opment of a sense of values. It may be true that
values cannot be "taught", but it is certainly true
that a sense of values is developed during childhood

and the years of adolescence, with or without curric-
ular direction.34

Miller agrees, and points out that there can be little
doubt that mény general attitudes and values are learned before
adolescence which have important bearings on later occupational
preferences. Some of these attitudes and values have their
.roots well back in early childhood.35

A study by Gribbons and Lohnes reveals that the value
categories favored by adolescents in the discussion of vocational
issues reveal aspects of their self-concept systems which are
crucial in determining occupational preferences. Enough early
maturity and constancy in the typal hierarchies of vocational
values over five years of adolescence has been shown to warrant
challenging Ginzberg's theoretical position that values do not

play an important part in early vocational development.36

340. Gilbert Wrenn, op. cit., p. 94.

5Carroll H. Miller, Foundations of Guidance (New York: Harper
and Brothers, Publishers, 1961), p. 222.
arren D, Gribbons and Paul R. Iohnes, "Shifts in Adoles-
cents' Vocational Values," Personnel and Guidance Journal,
November, 1965, 44:248-252.
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Grubb, in a study of the influence of programmed materials

on vocational values, found that the use of programmed materials

may well have an influence on certain vocational values held by

adolescents.37 ;

Many factors influence attitudes and values. Apparently,
the school curriculum can be an effective means towards developing

and shaping attitudes and values.

Occupational Information. Accurate occupational information is

essential to effective occupational choice, which has been
explored to some .extent in the literature relating to vocational
development, but occupsational knowledge and related areas of
exploration have been insufficiently studied.38
Tennyson suggests that today's children have neither the

means to comprehend the intricate relationships of occupational

life nor the knowledge of procedures through which adequate

39

information can be secured.
Children in our society are much in need of information

about the world in which they live and must someday work.

They will be required to know considerable about themselves and

others--to adapt to a changing environment.

37James Grubb, "An Experimental Study of the Influence of
a Set of Programmed Materials on Vocational Values," Unpublished
Doctoral Dissertation, Ohio University,

38richard C. Nelson, "Knowledge and Interests Concerning
Sixteen Occupations Among Elementary and Secondary School Students”
Educatinnal and Psychological Measurements, 23:741-754, 1963,

3IPennyson, op. cit., pp. 9-10 '
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Sinick summarized a study by Parker of 180 children from

grades 2, 4, and 6 in seven Illinois elementary schools. Individual
interviews tapped the children's conceptual level of understanding
regarding 14 occupational areas. Questions involved general job
family information, job differentiation, and social implications
of jobs. Concaptual level scores for fourth and sixth graders
were significantly higher than for second graders in each of the
seven occupational areas but the difference between fourth and
sixth graders were not significant. Significant relationships were
found between conceptual levels in each of the seven areas and
the variables of chronological age, mental age and reading
ability. On the basis of Parker's studé, it was concluded that
occupational information should indeed be geared differentially
to different grade levels because of the influence of such
developmental factors as age, intelligence, reading ability and
socio cultural backgroﬁnd.40

Hoppock states that if we cculd give students accurate
information about jobs whenever the students show an interest
in their own vocational development, whether this ke in kinder-

garten or in graduate school or in every grade between, we could

surely increase the probability of wiser decisions when the

40paniel sinick, William E. Gorman, and Robert Hoppock,
"Research on the Teaching of Occupations," Personnel and Guidance
Journal, February, 1966, 4:591-595. '
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students finally go to look for a job.41

Information plays an important role in the decision-making
process. The information that a student has is thought to be
indicative of his general maturity. Lyon indicated that some
boys are able to plan for theﬁselves in the world of work at an
earlier age because they are more knowledgeable about that world 2
Norris, Zeran, and Hatch contend that a student cannot make an
adequate adjustment without knowledge of the complex occupational,
educational, and social environment in which he lives.43'

Unrealistic choices, Hoppock asserts, result from not having
enough information about oneself or about occupations or from the
inability to think clearly.?4

The inclusion of information in the curriculum of the
elementary school concerning self and others, and the world of

work has been suggested by many. The importance of such inform=-

ation is reflected by an ever changing complex world.

41 Robert Hoppock, Occupational Information (New York:

McGraw-Hill Book Company, 1963), p. 175,

22Rhee Lyon, op. cit., p. 373.
3willa Norris, Franklin R. Zeran, and Raymond N. Hatch,

The Information Service in Guidance, (Chicago: Rand McNally and

Compazz, 1960)1 pt 170
Robert Hoppock, op. cit., pPp. 74-85.
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Summary. The literature revealed considerable agreement concerning

- —

the significance of vocational devei&ﬁment. The imbortance of
early childhood was also noted, as the bases for later decisions
and planning are influenced by early experiences and learnings.
The interests of children have been shown to develop early
in life; occupational interests are varied even iﬁ the young child.
The fact that children are faced with countless complex
decisions throughout their lives, many of which must be faced
before adolescence, has led to the suggestion that young children
be given’information about education and occupations early.
Concern was also expressed in the literature regarding the
development 6f attitudes and values toward occupations. The
development‘of wholesome attitudes toward work is'viewed as an
important objective of our educational endeavor.
One finding evident throughout the literature was that
more attention and understanding are needed in the vocational

development of the young child.
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Chapter IIIX

PROCEDURES

I. POPULATION USED

Permission was obtained from the administration of a
city school system in Central Ohio to use pupils in the
district for this study.

The subjects were selected from three elementary-schools
in the district., These schools were located in the same
geographical community and represented similar socio-economic
backgrounds. The community itself is part of a large industrial
complex with a total population of nearly a million. These
~-hildren represent a rural-suburban population whbse parents
are primarily semi-skilled factory workers.

The final selection of subjects for the study was secured
in the following manner: From grades one, three, and five, class
lists were arranged alphabetically by grade level, sex, and
acéqemis ability., Within each strata, all names were numbered
consecutively and the table of random numbers was entered for
the selection of subjects, Thirty boys and thirty girls weré
selected from each grade level in this manner. The loss of
students, however, between the time of saméling and administering

the instrument limited the final number in grade one to 25 boys
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and 25 girls, in grade three to 25 boys and 25 girls, and in

grade five to 24 boys and 27 girls.

Academic ability was provided by achievement test results
and teacher ratings of pupils. Academic ability gmoups were
determined by achievement #2st results in grades three and
five and by teacher ratings in grade one. The children were
divided into three academic ability groups, the upper, middle
and lower thirds of their class. Socio-economic levels were

determined on the basis of Roe's Two-Way Classification of

1l

Occupations which classified the level of the father's occupation.

The occupation of the father was obtained from the schocl records.

II. INSTRUMENTS USED

S CANG Y C—?*’i\“"ﬁ‘}'ﬂ?ﬂm“’?‘f”'{ﬁﬁw—; " ALl ol o
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As the major purpose of this study was to provide
descriptive as well as statistical evidence of the vocational
knowiedge, attitudes and values of elementary children, a
simplified and yet reliable means of assessing these factors was
required. Since the study required that children in grades one,
three, and five respond to identical material and questions, a
necessary requirement was the inclusion of materials that would
meet the needs of the study and yet be such that firgt grade, as

well as £ifth grade, children could handle them.

1
| 2Znne Roe, The Psychology of Occupations (New York: John
Wiley and Sons, 1956), p. 151
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A set of 16 colored slides, developed by Nelson, was
obtained,.2 From these slides 3 X 5 colored pictures were made
for the purpose of eliciting ianformation from children concerning
these occupations. The occupations included were: 1. Janitor,

2. Assembler, 3. Accountant, 4. Carpenter, 5. Maznager, 6.
Teacher, 7. Dairy Farmer, 8. Engineer, 9. Laborer, 10. Sales
Clerk, 1ll. Truck Driver, 12. Doctor, 13. Warehouseman,

14. Secretary, 15. Mechanic, and 16. Telephone Lineman.

‘These occupations are representative of the total labor
force of the area wherefthése children iive and of ‘the country
as a whole;

Black and white drawings of houses considered to be represen-
tative -of different economic circumstances were: used with -the
pPictures .of occupations to elicit additional information from
the c£ildren,

A structured questionnaire designed to be used in conjunction
with the set of gictﬁres and -drawings in individual interviews -
with elementary .children was constructed .to obtain information

concerning knowledge, attitudes, and values.

The Preliminary Tryout. .A preliminary tryout was conducted with

15 primary children to detemmine the feasibility and practicality

2Ric:hard C. Nelson, "Knowledge on Interests Concerning
Sixteen Occupations Among Elementary. and Secondary School Students"

Unpublished Doctoral Dissertation, Ohio University, 1962.
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of this instrument with young children. The necessary modifica=

tions were made; the final form is included in Appéndix A.

Administration of the Instrument. For the purpose of this study,
the instrument was administered in the following ﬁanner: The
child; in an individual interview, was shown each of ‘the 16 pictures
and asked to (1) title and (2) describe each occupation represented.
Having all 16 pictures in view, the - child was asked to respond
to the following questions: Which of these workers would you
like to Work with? Which of these workers would you not like to
work with? Tthich job would be the easiest? Which job would be
the most interesting? Which job would pay the most money? Which
job would be the hardest work? Which job would be the one that
most people would look up to? Which job would a person keep as
long as he wanted? Which job would a person not be able to keep
very long? thich worker could we most easily get .along without?
(Are there any workers that we don't need?) Which worker would
it be most difficult to get along without? (the one that we
need the most) These latter two questions presented difficulties
and alternate questions were included when necessary. For each
question that was asked the children, a "why" was also included
to find réasons for children responding as they did.

The ¢hild was then presented the drawings of houses and asked

to boint out the housé that would be most like the one in which
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aach worker would probably live.

Scoring and Rating the Responses. The "titling" and "description”
responses were rated by a panel of three judges on a four point
scale (3-2-1-0) on the basis of adequacy and accuracy of

responses. The criteria for these responses were deéetermined
3

by the use of the Dictionary of Occupational Titles.

An exact response. in "titling" or "description" was scored
3; a possible but less exact response. was scored 2. A score 1
was given to the following responses: "cdon't know," no responses,
or a descriptiOn of the job when a title was requested. Obviously
wrong responses received a score of O,

Each child received a composite score; job titling scores
plus/job description scores provided the cdmpoSit?‘score.

The remainder of the information obtained from the study

was summarized and was included in Appendix B.

III. SAMPLING PROCEDUBE
Forlthe purpose of this study the'g,teét Sﬁdzthe analysis
of variance technique were utilized for statistical comparison
of the datg.'
The following comparisohs were made using the analysis of

variance technique: comparison of the mean scores of first,

3_ ' .
Dictionary of Occupational Titles, U.S. Employment Service
(Washington, D.C.: U.S. Government Printing Office, 1965).
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third, and fifth grade children in occupational Xnowledge,

comparison of the mean scores of upper, middle, and lower
academic ability groups in occupational knowledge, and comparison
Oof the mean scores of three socio-economic groups in occupational
knowledge.

The t test was used to determine if differences existed

between the mean scores obtained by boys and girls in occupational

knowledge.
When significant differences were found in the comparisons

made by the analysis of variance technique; the t test was

employed to determine where significant differences might exist
between the means.
Statistical procedure required the hypotheses to be stated

as null hypotheses. The null hypotheses stated that no differences

exist in occupational knowledge when comparisons were made by

8ex, gocio-economic level, academic ability level and grade level.
1f the null hypothesis is negated concerning sex comparisons,
éhe sample populatiOp will provide a t value great enough to
'ind§cate that differences exist between the groups. If the null
hypothesis is true, the sample population will provide a t value
less than that needed for significance.
If the null hypothesis is negated concerning comparisons made

by the analysis of variance technique, the sample population will
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provide a F value great enough to indicate that differences
exist among the groups. If the null hypothesis is true, the sample
population will prevides a t value less than that needed for
significance.

- 311 sample values will go into two groups: those that
negate the null hypothesis and those that assume that the null

hypothesis is true.

The t test was computed from the raw scores by the following

formula suggested by Blommers and—Lindquist:4
t(df=ny+n,-2) = *17X2
2 2
nysy + npsy % P O
ny + n2 -2 1 "2
1l 2

The analysis of variance technique was ccmputed from the
raw scores by the following formula suggested by Walker and Lev.5

F = mean square between group. means
Mean square within groups

4Pau1 Blommers, and E. F. Lindquist, Elementary Statisical
Methods (Boston: Houghton Mifflin Company, '1960), p. 346

“Helen M. Vlalker and Joseph Lev, Statistical Infererce (New
York: Holt Rinbhart and Winston, 1953), p. 212.
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Where:

kN X
Total: = '2j Xiy - X)2 =-'2
j= j=

;
:

kR R ) S R RN S

T TR RN A
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SHelen M. Walker .and Joseph Lev, Statistical Inference

(New York: Holt Rinehart and Wiriston, 1953), p. 212.
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Chapter IV

PRESENTATION AND ANALYSIS OF DATA

This study was concerned mainly with the occupational
knowledge, attitudes and valués of elementary children. The
ingtrument used in the study was ad:hinistered. éco‘r‘ed. and the
data summarized according to the procedure given in Chapter
IIXI. Each child received a score for "titiing" and "descrip-
tion" of the 16 occupations. These scores provided the basis
for sfatistical analysis of data.

The statistical portion of this sﬁudf dealt with
occupational knowledge among first, third, and fifth grade
children.

To accomplish the statistical portion of this study,

four hypotheses were established to be tested. The le'vel of

éigniﬂéance was set at the .05 level.

The first hypothesis was that there were no significant
d:fferences in occupational knowledge when ‘ comparisons were
made between the sexes in grades one, three, and five.

The F test was employed to test for homogenity of variance.
The resulia of the F test were that the variances were unequal,
so the Cochran Cox t was employed. The appropriate manipulations.

for evaluating the differences bétween these groups are shown in
Table I.
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TABLE 1 )

£ TEST OF SIGNIFICANCE OF DIFFERENCE BETWEEN
MEAN SCORES OF BOYS AND GIRLS

Boys ___ CGIRLS

Number 74 77
x2 4822 5067
X 322217 333435
Mean 65.16 65.80
Variance 8005 5318

F =28 =1.53 F@ .05 = 1,47

2 2 2 : 2
Decision: Reject Ho¥W1 P2 Accept Hy: o = T,

108.20 = 69.06 = 1.53
74 77

£ = 6580 - 65,16 = .042
1 _0153

t = 1.992 108:20 ., ; ggp 69.06 . 4.695
A0S ) 74 1999 753 2.357

1;.95 = 1.991 Observed t = .042

Decision: Accept Hy:«¥ ; = 4r, as tenable.
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The t value obtained was .042 and the value needed for

significance was 1,99. The hypothesis was accepted. It was
concluded that differences in occupational knowledge between

The second hypothesis stated that there were no significant.
differences in cccupational knowledge when comparisons were
made among. the various socio~-economic groups represented. The

data in Table II concefﬁ‘this hypothesis.

..-TABLE II - *

ANALYSIS OF VARIANCE FOR SIGNIFICANCE
OF DIFFERENCES AMONG MEAN SCORES

OF THREE SOCIO~ECONOMIC LEVELS s -
Sum of Mean
' ~ squares df square F E_ o5
" Total 13295 126
Between means 104 2 52 489 3.06

Within groups 13191 124 106.37

b Aot e ok W e

Decision: Accept Hy M;=M,=M3 as tenable.,

PP L e e 2 an e pae SN

Three socio—economic groups were established by the use
of Roe's Occupational Classification. An analysis of variance
tehcnique was employed to. determine if meanfaiffezenceé:wenez

evident among. these subgroups.,

©
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A F ration of .489 was found and the valiie heeded for
significance was a F of 3.06. The hypothesis was accepted.

The conclusions drawn from this was that socio-écondmic
background does not appear to be a facto; in occupational
knowledde:

The third hypothesis stated that there were no significaht
differences in occupational knowledge when comparisions were
mdde dmoig the academic ability levels represented:

The analysis of variance techhique was used to determine
if meah differences were evident among the subgroips based
on academic ability: The data are included inh Table III:

The a‘n’alg.(‘sis of variance technique yielded a g ratio of
11:89 and the value needed for significance was 3:06. The

hypothesis was rejected.

TABLE III

ANALYSIS OF VARIANCE FOR SIGNIFICANCE OF
DIFFERENCES AMONG MEAN SCORES OF
THREE ACADEMIC ABILITY LEVELS

~sum of Mean
e | squares df square F . F.g5
Between means 11846 2 923 11:;89 3.06

Within groups 11493 148 77:66

. s s

Decision: Reject the Hy Mj=Mp=M3. -Accept H; My #MydM3
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To provide greater clarity and understanding, the t test

was used to test for significance between the means to
establish where the differences might exist.

When comparisons were made between upper and middle
academic ability groups, a t value of 2.86 was found and the
'value needed for significance was 1.96. Co@parisons between
upper aid lower academic ability groups yielded a t value of
4.43 and the value needed for significance was 1.96.
Comparisons between middle and lower .academic ability groups
yielded a £ value of 2.41 and the value needed for significance

was 1.96.

R Miche

Significant differences were found to exist among and

between all of the academic ability groups. From this, it

T T e e aperte Tre

was concluded that the academic ability level of étudents
does seem to influence occupational knowledge.

The fourth hypothesis stated that there were no
significant differences in occupational knowledge when
comparisons were made among the three grade levels represented.

Mean differences among the subgroups were determined

by the analysis of variance technique. The analysis of
variance technique yielded a E ratio of 31.59 and the value
needed for significance was 1.96. The hypothesis was rejected.

Appropriate data are included in Table 1IV.

B SR S SO R L
N
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The t test was applied to test for mean differences between

the groups.
Comparisons between grades one and three yielded at
valie of 8.30 and the value needed for significance was 1.96.
Comparisons bétwwen grades one and five vielded 2 t value of
7.36 and the value needed for significance was 1.96. Comparisons
" between grades three and five yielded a t value of 1.43 and the
value needed fér significance.was 1.96. SRS ;
Significant différeéences were found between two of the :
three groups; between grades one and three, and grades one
and five. No significant differences were found between %
grades three and five. AIt'was concluded that differences

in occupational knowledge appear to be observed more readily

between first grade and third and between first and fifth
grade students than differences betweenh third grade and

£ifth grade children.

TABLE IV
ANALYSIS OF VARIANCE FOR SIGNIFICANCE OF
DIFFERENCES AMONG MEAN SCORES OF FIRST,
THIRD, AND FIFTH GRADE STUDENTS

Sum of Mea ﬁ
oo ... ... . Bquares df square F F o5 f
Total 13639 150 | :
Between means 4081 2 20405 31,59 3.06 ;
Within groups. .. .. 9558 148 . 64.58 B ;
Decision: Reject the Hp M1=Mp=M3. Accept H; M;=Mp=Mj. °
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The non-statistical aspect of this study dealt with

children's responses concerning occupations. The portion of
the study which did not lend itself to statisfical treatment
was summarized and included in Appendix B. |
From this data the following conclusions were offered.
. Sex differences in occupational attitudes and values
are evident in all grade levels studied. The range of occu-
pations considered favorable are broader for boys thamn for girls.
Factors relating to occupations which children seem to
value include work which provides a challenge, is seen as
stimulating or interesting to Go and ¢enerally characterized
as. hard work. Helping other people was mentioned by a large
number of students as being a highly desirable characteristic
for an occupation. Another characteristic that appeared to he
held in high esteem related to thg attractiveness feature or
something the child felt that he would like or that provides
a variety of things to do.

- Children seem to look cdown on occupations that . require
little of a worker. They respond unfavorably to occupations
which they view in this manner.

The reasons that children give for responding to

occupations are usually very similar. However, these

responses are usually directed toward many occupations.
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Children seem to be aware of many of their own limitations
and many of their attitudes and values are based on these
1imig§t;ons. Responses as "I can't do that," "don't know
hOW," "€oo hard," "dangerous," "too dirty," or others such
as‘“g like that," “that's easy," or "fun," seem to indicate
requirements.

An important aspect revealed in this study was thatumany
children were not able to give reasons for responding to
occupations as they did. Providing reasons was certainly more
difficult than pointing to a picture of an occupation in
response to a question. It seems that attitudes about occu-
pations hgve developed in.many cases without any underlying
1ogic'or assumption. A large number of children could give
no reason for responding to a particular occupation.

Responses concerning occupations and levels of housing
provided few clear-cut patterns. Occupations which showed the
g;eategg amqnu:of concensus were: assemblen, accountant,
manager, farmer, and doctor. Perhaps the most clear-cut paitern
was farmer where the majority of responses placed him in the
lowest socio-economic level of housing.

Occqpat;ons which pictured women and white collar workers

were generally plgced in the upper levels of houses while the
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blue collar workers were placed most often in the lower and

middle levels.

An examination of the data in Appendix B also reveals that.
there exists among children a great amount of misinformation
about occupations. Evident also is that many attitudes and
values seem to be based on this information.

In general, few differences in responses reflecting
attitudes and values were apparent between boys and girls

or among the grade levels,
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

I. SUMMARY

The purpose of this study was to seek the answers to the
following questions: (1) To what extent do elementary children
possess vocational knowledge and understandings relating to
16 selected occupations? (2) What attitudes and values have

o

elémentary children developed concerning these occupatiornis?

(3) What effect does sex, acadeiic ability, grade level and

R RS S w D e AN S R A R N G g o

SRRy S

socio-economic status have on knowledge, attitudés and values

in occupational knowledge when comparisons weére made among and

g of these children?

é A striictured interview with children in grades one, three;
% and five utilizing 16 pictures of occupations for the purpose
é of investigating children’s knowledge, attitudes and values

g‘ about odcupationé wads the means of obtaining infoirmation for

é this study.

g The design of the study,prdvided for statistical and

é non-statistical treatment of the data. The statistical aspect
% of the study required the testing of four hypotheses. The

% hypotheses stated that there were no significant differences
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between the mean scores of the various subgroups of children
in grades one, three and five. Subgroups’ comparisons were
made on the basis of sex, academic ability level, grade level
and socio-economic level.

The non-statistical data were organized and reported.

II. CONCLUSIONS
The following conclusions were offered on the basis of

the results of the study:

Two of the four hypotheses were rejected on the basis of

the datq. Significant differences in occupational knowledge s %
were found among the academic ability levels represented. E
Comparisons between academic ability levels also provided |
significant differences. Academic ability level seems to be

% a factor effecting Qgcupatiqnal knowledge. Significant -

d;fferencgg in occupational knowledge were fgund among the

grgde levels. Further analysis revealed significant differences

between first and third grade children and first and fifth

grade children. No differences were found between third and

fiﬁth,g;a@g children.

-
AN TN e R M I PR L COYU I TR L4, A OUTN At i it A G B A A
3

Hypotheses congegning:occupa;ional knowledge on the basis
of sex and socio-~economic level revealed no differences.

Responses of children reflecting attitudes and values
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prbvided the non-statistical data in this study. These findings

were:

1. The data revealed sex differences in occupational
attitudes and values. The occupations considered favorably
are broader for boys than girls.

2, PFactors which children seem to value concerning
occubations‘are hard work, a ";ike” quality, helping pecple,
and the attractiveness features.

3. Children seem to be aware of their limitations and

many of their attitudes and values seem to be made on the basis
of these limitations. Many attitudes do not seem to have a
logicai or thought-out basis.

4, White=collar gnd women's occupations appear to he
held in higher regard by children thaniare the blue-collar
occupations.

5. Considerable evidence is availablé to indicate that
misinformation has often influ:nced the thinking of these
children. Incomplete and disf:.orted information apparently

forms the basis for these misgivings.

III. RECOMMENDATIONS
It was recommended that various approaches be employed

to assess the vocational knowledge, attitudes and values of
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elementary children. It is also recommended that the use of

Pictures be continued in this endeavor and that grgg;er
emphasis be placcd on the development of instruments that
will provide a greater representation and a more épitable
means cf obtaining information.

As attitudes and vélues develop very early in children,
it is recommended that studies be conducted exploring the
influence of systematic instruction on the development of

attitudes and values.
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RESPONSE TO THE QUESTION

"WHICH OF THESE WORKERS WOULD YOU LIKE TO WORK WITH?"

Responseas Grade 1 Grade 3 Grade 5
Boys Girls .. .Boys Girls. _ Boys. Girls . . Totdl
1. Jan. 1 1l 2
2. Asl. 2 2
1 3. Bkr. 1l 1l
i 4; CcCar: 2 1 3
1 5. Mgr. 1 1 2
6. Tch: 2 13 14 16 45
: 7. Frm. 1 5 2 4 1 13
Fé. 8. Egr. 1 _ 1
9. 1br: 2 2 3 3 10 |
; 10. Scl: 2 2 1 1 6 I
E 11; Tdr. 3 4 5 | 12 |
E 12, Doc. 3 3 3 2 2 4 17 '
E 13; wrs. 1l 1l 1l 3 4
- 14. Sec: 3 3 2 8 g
15. Mec. 3 1 4 3 11 ;
16. Tln. 3 1 1 1 6 |
3 No Response 2 1 5 1 :
Reasons given
: Help people 3 8 6 11 4 3
§ Don'‘t know 7 4 5 6 7 3
: Like It 7 5 3. 2 8 12
Easy ‘ 1 2 3 1 2
Fun 5 3 3 2 1 2
f Go places 2 1
It's best 2
Do more things 1 .2 1 2
Money 3 1
Don't do much 3 3 1l
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RESPONSE TO THE QUESTION

"WHICH OF THESE WORKERS WOULD YOU NOT LIKE TO WORK WITH?"

Responses Grade 1 Grade 3 Grade 5 ‘
Boys Girls Boys Girls Boys Girls  Total
l. Jan. - 2 1l 3 1l 2 3 12
2. Asl. 2 3 1l 1l 2 9
3. Bkr. 1l 1l 2
4, Car. 3 3
5. Mgr. 1l : 1l 2
6. Tch. 2 3 1l 6
7. Frm. . 4 7 3 4 5 23
8. Egr. , 1l 1l 1l 3
9. 1Lbr. 3 1 3 5 4 1l 17
10. Scl. 1l 1l
11. Tdr. 2 1l 3 1l 1l 8
12. Doc. 1l 1l 2 1l 2 7
13. Wrs. 1l 1l 1l 2 1 6
l4. Sec. 2 1l 3 1l 7
15. Mec. 1l 4 1 6 2 3 17
16. Tln. 3 2 7 1l 3 3 19
" No Response 5 5 2 12
Reasons given
Don't like that 8 5 8 4 9 11 45
Don'‘t know 5 6 5 6 5 4 31
Too Hard 3 4 2 5 2 4 20
Can't do it 2 3 1 1 2 9
Dangerous 2 A 5 1l 1l 4 13
Stinks 1l 1l 1l 1l 1l 5
Too dirty 2 5 2 7 3 19
Have to wear suit 1 1l
bDon‘'t know how 1l 1l ) 1 4
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RESPONSE TO THE QUESTION
"WHICH JOB WOULD BE THE EASIEST?"

i Response Grade 1 Grade 3 " Grade 5 Total
4 Boys_ Girls Boys Girls __ Boys Girls
3 1. Jan. 2 4 8 2 1 5 22
" 2. BAsl. 1 2 3
. 3. Bkr. i 2 1 1 5
: 4, Car. o
2 5. Mgr. 1l 2 1 4
1 6. Tch. 1 4 2 3 2 12.
; 7, Frm. 6 4 3 5 1l 1l 20
! 8, Egr. 2 1 3
: 9., Lbr. 0
10. Scl. 3 5 2 7 2 22
11. Tdr. 2 1 3 3 2 2 13
12. Doc. 3 1l 2 l 6
13. Wrs. 2 1 1 1 5
3 14, Sec. 6 1 3 2 1 13
15, Mec. 1l 2 3 6
16. Tiln. 1 2 4 3 10
: No response 1 1 i 4 7
: Reasons given
§ Don't like that 2 1 5 5 13
: Don't know 2 1 3 4 3 2 15
: Dangerous 1 1 4 2 8
Easy 6 10 6 8 3 3 36
§ Just sell parts 1 1 4 | 3 10
i Just drives 3 2 1 1 7
1 Just takes motes 2 1 3

Have to be inside . 1l 1
g Too hard 1 1l
1 Just clean 3 1 4
i Don't do much 8 7 13 9 3 5 45
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RESPONSE TO THE QUESTION

"WHICH JOB WOULD BE THE MOST INTERESTING?"

Responses Grade 1 Grade 3 Grade 5 Total
Boys  Girls _ Boys Girls Boys Girls
l: Jan., 2 1l 3
2. Asl.; 4 1l 5
3; Bkrs 2 1 3 1 7
4, Car. 1l 1
5: Mgr' o 2 2 1 2 1l 8
6: Tch. 2 8 3 6 1l 23
7: Fmm. 3 4 4 2 13
8, Egr. 3 1l 2 6
9; Lbr. 1l 1l
10;. Scl. 1 2 4 E
11. Tdr. 2 4 2 4 12 }
12; Docs 3 2 3 5 1l 16 g
13. Wrs. 2 1l 1l 2 6 !
14. Secs 3 4 2 2 11 |
15, Mec. 3 1 3 4 1 12 !
16: Tln. 2 1 3 2 1 1 10 i
No Response 2 3 3 3 5 13 §
I8
|

Reasons given

3

Don't know 6 7 5 6 5 7 36 %
Don't do much 2 4 6 5 1; ¢
I like that 3 4 3 4 14 |
Fun 2 2 3 2 2 11 ]
Does Different %
things 7 5 7 4 5 4 32 z

Easy 1 2 2 2 3 10 E
Help People 6 7 6 7 2 30 3
|

+
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RESPONSE TO THE QUESTION
"WHICH JOB WOULD BE THE HARDEST VORK?"
Response Grade 1 Grade 3 Grade 5 Total A
Boys _Girls Boys Girls Boys Girils — :
1. Jan, 20 T 3
2. Asl, 3 4 3 2 12 R
3. Bkr, 1 1 1 2 5 'g
4, car, 2 1 1l 4 E
5. Mgr, 1 1 i
6. Tch. 1 1 3 5 5
7. Frm, 2 2 1 2  § 8 . ¥
8. Egr. 1 1 2 1 5
9, Lbr, 7 2 6 5 4 6 30 I
10, Scl, 1 1 2 4 :
11, Tdr. 2 2 3 7 {
1 12, Doc. 1 1 2 4 2 10 ¢
1 13, Wrs. 4 1 3 8 g
14, Sec. 1 2 , 3 6 H
15, Mec, 4 6 3 6 1 20 H
16. Tiln. 3 3 3 2 4 4 19 B
No response 11 2 §
L
H
Reasons given f
Don't know 6 5 5 4 4 2 26 K
Isn't easy 1 6 3 10 ¥
Hard work 3 8 5 4 5 3 28 ,
Take care of a ;
lot of people 2 4 6 i
Do a lot of work 3 2 3 8 3 6 25 i
Get Mixed up 1 5 1 4 1 2 i4 ,
Hard to stay up
all night 2 4 1 3 3 13 !
Heavy work 3 2 4 2 2 3 16 .
Dangerous 4 1 2 2 1 10 ;
Get dirty 2 2
Sit in seat

too long 1 1l
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RESPONSE TO THE QUESTION
"WHICH JOB WOULD PAY THE MOST MONEY?2"
Responses Grade 1 Grade 3 Grade 5 Total
Boys _Girls Boys Girls Boys Girls
1., Jan. N - T Ty T 1
2. Asl, 1 4 1 . 6
3. Bkr, 4 2 6
4, Car, 1 1 1 3
5. Mgr. 4 4 3 1 2 14
6. Tch, 2 2 1 2 6 13 i
7. Fmm. 2 1 2 3 1 9
8. Egr. 1 1 2 4 I
9. Lbr, 2 3 3 6 1 3 18 A
10.- Scl. 3 1 4 1l 9 3
11. Tdr. 1 2 1 3 1 8 :
12. Doc. 1 2 3 2 2 6 16 i
13. Wrs. 1 1 1 1 4 i
1l4. sec. 1 1 1 3 g
15. Mec.. 3 4 2 2 11
16. Tln, 3 1 4 2 4 14 i
No responses 1 5 1 1 1 9 &
Reasons given ﬁ
Don't know 6 6 6 5 7 5 35 B
Interesting 1l 3 1 3 3 i’
Spend more hours B
driving 1 3 |
Special training 1 2 1 2 1
Help kids 1 1 1 1 1
Fun 3 1 2 2 3
I Like it 3 2 1 3 1
Learn things 2 1 1 7
Paid the most 7 4 3 6 2 2
Works a lot (hard)
4 5 5 7 5 3
People buy
{things) 2 2 3 2
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RESPONSE TO THE QUESTION

"WHICH JOB WOULD BE THE ONE MOST PEOPLE WOULD LOOK UP TO2"

A

Response Grade 1 Grade 3 Grade 5 Total
Boys Girls - Boys Girls _ Boys Girls

l. Jan. 2 1 ' 3

2. Asl. 1l 1l 2 1l 1l 6

3. Bkr. 1l 1l 3 2 7

4, Car. 1l 2 3

5. Mgr. 2 1l 2 S

6. Tch. 2 5 2 5 2 16

7. Frm. 2 1l 3 1l 1 1l 9

8. Egr. 3 1l 2 6

. Lbr. 3 1l 1l 9 5 19

10. Scl. 1l 5 2 5 13

1l. Tar. 1 2 3

12. Doc. 2 4 3 3 1 9 22

13. Wrs. 1l 1 2 1l 5

, 14. Sec. 1 2 1 1 4
3 15. Mec. 3 1 2 3 1 10
1 16. Tiln. 4 2 2 1 3 12
3 No Response 1 2 1 5 1 10

Reasons given

Don't know 2 5 5 1 4 3 20

Looks hard (work) 3 2 4 3 7 4 23

: Can save your '

4 life 2 3 2 4 3 14

4 The more you do

é the more you get 2 1 2 2 2 9

% Have to know inside

3 of car 1 1 2

1 Have to raise crops

] to feed animals 1 2 2 5

1 So people can learn 3 2 5 3 5 18

Helps when sick 6 3 4 3 2 5 23

Sells things 2 1 3 2 2 10

1 Helps you with

work 3 4 3 2 12

3 Dangerous 2 2 2 3 9
Don't do much 3 3




I.
2.
3.
4,
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15,
16.

"WHICH WORKER COULD WE MOST EASILY GET ALONG WITHOUT?"

Responses

Jan.
Asl.
BKr.
Car.
Mgr.
Tch.
Frm.
Egr.
Lbr,
Scl.
Tdr.
Doc.
Wrs.
Sec.
Mec.
Tln.

NO Response

Reasons given
Don't know
Easy to do that
Doesn't do much
Hard
Someone else could
do that

RESPONSE TC THE QUESTION
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v,

Grade 1 Grade 3 Grade 5 Total
Boys Girls Boyss Girls Boys Girls

1l 1l 5 1l 4 12
1l 1l 1l 3
1l 1l 2 1l 1l 6
2 1l 2 5
1l 3 3 2 )
3 1l 1 2 7
3 3 4 2 3 2 17
1l 1 2
2 1 2 4 °
2 5 3 4 5 2 21
2 1l 2 5
2 3 2 1l 8
1l 4 2 7
3 2 2 3 3 i3
1l 1l 2
4 2 3 9
4 3 1l 4 1l 3 16
10 i0 9 5 6 6 46
3 5 1l 3 6 8 26
7 6 5 0 6 6 41
' 3 2 3 2 10
5 4 6 2 3 5 25
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RESPONSE TO THE QUESTION

"WHICH WORKER WOULD IT BE MOST DIFFICULT
TO GET ALONG WITHOUT?"

Responses Grade 1 Grade 3 Grade 5 Total
‘ Boys Girls Boys Girls Boys Girls
« 1. Jan. 1l 4 3 8
2. Asl. 1l 2 3
3. Bkr. 2 1l 1l 4
4, Car. 1 2 1 4
5. Mar. 3 2 2 7
6. Tch, 2 4 1l 4 2 1l 14
7. Frm, 3 1l 4 2 4 2 16
8. Egr. 2 1l 3 6
9. Lbr. 3 2 6 2 4 17
10. Scl. 1l 1l 2
11. Tdr. 2 2 2 2 2 2 12
12. Doc. 2 1l 3 8 2 2 18
13. Wrs. 1l i 2
14, Sec. 2 1 3
15. Mec. 3 2 2 2 4 13
16. Tln. 2 2 2 4 1l 11
No Response 2 3 3 4 13
Reasons given
Don't know 6 6 7 5 4 6 34
Helps people 6 5 4 8 6 9 38
Too hard to do 5 7 2 2 8 6 30
Fixes things
for us 4 3 6 4 6 6 29
Need milk, etc. 4 4 6 5 19

4. SR DRGNS s ek ML S Sl o A s S . = i e R g e TSN
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RESPONSE TO THE QUESTION

"WHICH JOB COULD A PERSON KEEP AS LONG AS HE WANTED?"

Responses Grade 1 Grade 3 Grade 5 Total
Boys Girls  Boys Girls Boys Girls _
l., Jan. 1 1 1 3 6
2, -rsl. 1 1 2
3. Bkr. o
4, Car. 1l 2 2 2 2 1l 10
5. Mgr. 5 1 1l 2 9
6. Tch. 2 4 3 4 8 21
7. Frm. 7 4 5 8 7 2 33
8. Egr, 1l 2 1l 4
9. Lbr. 1l 1l
10. Scl. 3 3 2 8
ll. Tdr. 2 1l 1l 2 5 3 14
12. Doc. 2 1l 2 1l 3 2 11
13. Wrs. 1l 1l 1l 1l 4
14, Sec. 3 3
15. Mec. 5 1l 2 3 1l
16. Tln. 2 2 1 2 2 9
No response 1 1l 1l 1l 2 6
Reasons given
Don't know 5 6 4 3 3 6 27
People need him 5 4 2 3 6 5 25
He owns it 6 4 8 7 3 4 32
My dad did it 1l 3 4
It's harder work 3 4 4 3 3 4 21
Someone else
could do that 2 3 2 3 1l 11
Work for self 3 2 5 6 5 6 27
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RESPONSE TO THE QUESTION

"WHICH JOB VIOULD A PERSON NOT BE ABLE TO KEEP VERY LONG?"

Responses Grade 1 Grade 3 Grade 5 Total
Boys Girls Boys Girls Boys Girls

« dJan. 2 1l 2 . 1l 6
« Asl. 1 1l 2
e Bkr. 1l 1l
. Car. 1l 2 3
. Mgr. 1l 1l 2
« Tch. 1l 2 1l 3 2 9

. Frm, 1l 1l 7 2 11 ]

. Egr, 1l 1l 3 5 *
S. Lbr. 3 2 2 4 1l 15
10. Scl. 1l 3 2 3 9
ll. Tdr. 1l 2 1l 1l 5
12. Doc. 3 2 5
13. Wrs. 1l 1l 2 1l 3 8
14, Sec. 3 4 2 9
15. Mec. 7 3 2 4 3 3 22
16. Tln. 5 3 2 1l 11
No Response 4 3 3 6 4 5 25

Reasons aiven

Don't know 7 8 5 5 6
Could be fired 3 3 8 7 6 4
Dangerous 4 2 2 3 3 7
Too hard to keep
very long 4 2 3 2 6 5
Might get sick 2 3 1l 2 2 2
Might run out of
cement 2 1l
Doesn't like to
work -4 2
Might lose ability
1 to do work 1 1 1
- Could run out of
2 work 2 3 3 2 2 1
Too easy 1 1 2
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1.
2.
3.
4,
5.
6.
7.
8.
2.
10.
1l1.
12.
13.
14.
15.
l6.

RESPONSES OF CHILDREN CONCERNING

OCCUPATIONS AND LEVELS OF HOUSES

Jan.
Asl.
Bkr.
Car.
Mgre.
Tche.
Frm.
Egr.
Lbr.
Scl.
Tdr.
Doc.
Wrs.
Sec.
Mec.
Tin.

TRt i

Levels of houses

1 2 3 4
50 35 32 33
17 24 67 41
17 30 37 68
43 44 36 28
18 20 41 70
13 26 64 47
76 25 22 26
28 24 44 53
32 45 37 34
14 28 52 54
24 35 43 35
16 27 38 70
36 40 43 32
12 33 58 45
37 37 49 27
29 28 44 49

Mr 3 e
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Report on World of Work continued. . .

It was felt that each teacher should be permitted to
emphasize whatever materials she deemed to be the most effective;
therefore, structuring of the use of-the materials was very flexitle.
The Senesh materials were used as the core of the project
for grades one and two. Because material for grade tﬁree was
as yet unpublished, a unit previously used in one of South-
Western's Elementary Schools was used as the major source of
information for grade three. The unit used in grade three

follows. This unit was prepared by Mrs. Marie Campbell, a

third grade teacher at West Franklin.
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- Introduction: K © Marle Camphell '

The seleciion of the unit was based upon severel situations.
We hed planned, for soms pericd of time, to atienpt a school~wide
unit. Our schoel district has challenged teachers to the area of

Econonlices by presenting them wiith & Socisal Studles Guide outlining

N e S WA v by ma v Fiaty s Bk Te gt

~

methods of dealing wiih ths sub‘ﬂc%..
"Eyery teacher in our bullding bas long been aware of the ract that

"pupils' leearning experiences in this arss have been of an 1ncidental

:nﬁture. We have oftexn had veeaslon to become concernsed when new items
_qr dlpthins went unslaimed after numercus @pﬂavtunities for pupils to
.viait Eosi and Found, whsu pupilis appeared apathetic over lost money,
:and when.pupila saeminzlj disregarded resbonsib 1lities in caring for
}nchool supplies and hocke.

| We met as & group ic discusa the pesoibi¢1tiea ot 1n1t1atin5 &
?unit 1n.Economica *or cur pupils, One of our Tirst considerations
:waa the preparabion.needpd by teachera in order to do a good Job.
xwo inwited our elemantary suparvisor to offer ausgestiona and guldance.
fA COmmi stee was formed to obtain informaticn snd material sources. 3
?g;assroom teachors began informal evaluaiion of pupils’ interest by :
‘ralsing pertinent questions for diacussion. '

,¢:Atnér wé were convinesd such unit held good poteniisi for meeting -
- needs and intereats of our atuésnt body, we began Lo expliore the |
?aeape and sequence for grade 1evala. The commitiesc mat agaln to | 3
fdraw up major areass edapiable ¢ various levela. Other meetinsa w¢th {
ﬁteachera served to establlish procedures &nd %o clariry objactives,

It wes erxphasized ihat each teacher wss to use information given
as éﬁggestive’ideas Yor his perticular éituét&on, and that he would

'modify and develop a3 puplls® nesds dlicltated.
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b, Overview

The unit is directed toward increasing pup;la economic awareness

*

through planned activities that will deepsn underatan&inee of simple

principles- such asi: ) .
1. .Children can have & ¢efinite part in the work of getting food, 8hol~

terw.clothes-and other things desirable for better 1living..

-

2, Children have a reapons*bLlitg to use their time, money and

ma.arials to the best advantage.

\~!_ll'~m‘ If“lf.’.} fa.r B Al Vil bR ik v st S Lok aca o

Because the third grader is able tb ses nis position in the home.and.
jachool rather clearly,, he ls ready to sce himeeslf ac a vitel member of &
fcommunity:whare people live together. Dovelopuont of simplq economic cone-
?qepfs can haip to lead him to seelng himéelr es both a giverfand & recelver

?Bf.the commnnity'h goods-and services.

EII. Objectives .
" 4., To develop in children an undersianding of the importance of
economics and the naturé of econonic principles 8s they relate
to them. | -
2., To devé?op an understanding that the scarciiy problem necessitates
organization of econcmic sc¢tlvitlies,

3. To broaden underatandinbs of capiizl resourcea and wibe deciaion

Y

making. |
% 2o develop children’s undératanding of the role of government”in,
economics. | '
5; To deepen appreclation for wan’s progress «ﬂ technolozical advances

for maiting the worid a beiter place b whiou L0 *1ve.

‘6. TO help children develon probism~30lving abil*bias in personsl and
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Classroom atmosphere can be ereated ihrough discussion of & £1ln
showy: for pﬁrposes of comparing tfza way ws live with the way pecple
“of anotner covntry livae. Supprly a broad range of raading meterials ‘
for the library corner. Use charts 1o &zk que ticns that will stimulate
thinking on the children's part. Discyss the type of work done. by
children's parants to show the wids range of oecupations engaged in -
end their importance. Help children prepere & bulletln board of the
things they dream of having and the things they are abls to have. Dis-
cuss reascns whg it is not possible te Rhave everything ws want, Have

chi;dren.aak parente xh,_g“-m deeided to live and wcrk in columbua.

-

3
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Area I.: - _
A. What is Economics?

1. Enebling the cnildren to develop an understanding of
their everyday experiences in ~relation 1¢ the world
around tnen. . :

2. Developing probliem-solving sbility of children as it

reletes to personal and social problexs, basically eco-~
nomi¢ in nature, -

Area 1I. _ ‘
A The Scercity Preblem and Ways of Deallng Witk It.
1. Unlimited wants and limited resources |

2. Factors of produetlon '
.i. ﬁi%iélbn&cf-labor épd speci&lliation
'b. Natural resources
:.6. fiumen resources
Area IIl.
A. Capitsl. Resources
1. Gircular flow of money
2. Money makes irgéing easgleor

3 Present consumphicy vRraus savVing

ﬁrea~f¢.

. A, Government ané Sconomic nife

bl

1. The nationzl), state, and siiy governtent &re pariners.

5. Governmens services snable up o heve things thai would
be prehibitive in cost for Famllies.

&, Protection
he Schiools
Le ?&l’ka

d. Postal Bervice

T e o .,
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Arece I.
A. What is Econozics?
 IEARNING EXPERIENCES L4

-

; Use questions frox a chart that. ¥
.. deal with cnildren’s spending.

what.have-you oought lately?
How Qid you declde to buy it?
Were you pleased wiuh.ahat.you .
received for ihe price you paid:

Usa drgmatizatior to shovw the
effect of ¢hildren’s spending, ¥
Have one group of childran piay
roles of recérd compeny selliang
Evis FPresley. records #nlle arotler
group plays rclex of Beails. raoord
- company. Have puplls net ag suse
tomers. : ¥

Discuss what might result froa ¥
a drop Orr 1n 8 lcs. hmfd VA e

0044 &}

different. jobs might ba affectsdr"

Digscuss the decisions cn*ldren B

make when. they buy scmo ning. "

T

L H

.

B. Relate pupila"intar&su in wgut ¥

they, wish. to be whan vhey are
growm to the ccoupatlicns th eir
grandparents wers sble tu choose.
lzs books dealing with occupatiols
(o.g. the I Want To Bw uoo?:} in
the librery cornar., Fmphasnize thd
wide choice of czraeprs avg
today.

1]

U‘neh

., v

Use units of Long Aga ﬁfop*e.
in resders for 1ndcpendcnt
reading. Have chillren maks
lists of thinzs rerlaced hy
nore efficlent mcaxs.

et fn o oy wme g L.
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UNDERSTANDINGS

€nildren's spsnding (Qemand) affects
tire prices ol lce cream, candy, gum
or whatever thoy buy. Thede prices
affect the amount to be produced.
The amount produced affects the

umber of pecple employed by the
comnanins tha’ meke ice eream, candy.
and gum, industries that supply the
.companies with raw materials are
also affecled.

g""‘ ‘1

o~

xr
Peatle

dran decide tc buy the
rezords Anstead of the
Eivia Treuley records, preductlion
of tne first will become greater
vwhile productlon of Elvis Bresley
records will drop.

&

Gon siceraiions are'
Do I have enough soneay?
Do I really uead Ity
Bave I walted for. & long time
Lo seve for 147
ﬁO I. scnetines
1sh I "Lgli?"to
wa can I Xaow whoeg
& good dscision?

ovuy things I

T have nade

-

Chlldren will understand they .
neve g wider cholce than pecple of
parlis:s ¢ay89 hew new jobs are
sreated when old ones dle out,

and that soxe 'places have more Jobs
‘than ethers.

Man coua,w“tlp seeks to improve and
invent to Lmprove our way ¢f life,

St 13 Sk J \:f Fe Ly i ,,:—/,'{é
%ﬁ,‘w,aws&f'y;ww

Y TRCPNAPYAZ W P

rxy

g Mo eIt

2
3,



230

Area:-1I. K. The Searcity Problem and Ways of Dealing With It.

L &1

LEARNING EXPERTENCES © UNDERSTANDINGS | :

1.Pead the storics of "The ’ There s a conflict between our
Fishermen end ¥is Wife" and unlimited wanta and our limited
YPhe Three Wishes". Discuss means of supplying wants, -
the stories with tlie ¢leass, : ~
Invite commznts freo: pupils
concerning reagons given for

wisning by the story gharac- " .
ters, :

, ¥ - )
Suggest that the chilldren : The probvlen of declsion meking is
drew "dreem clouds" of items ' necessary because of limited family
they would like to.recelve. incoma. Famlly inccie is a resource.

Suggest that since they cannol’

have all the items they saculd

drew anotiher picture ol the v :

one itenm they'd like most te B ¢

have. Make & dulletin toard

of "dreams” and realistic

choices. Y

Teach the meaning of zhe =~ '  Every humen being is a consumer whose

,, wanis Yor goeds and services canmot
he eomplotely satisfied because of

term consumer, '

.\ limlted resource.

‘Have the chiléren Graw pic- '  Everyons in the rfamily is a consuwer,
tures of the family me2mbers .. vut noet everyone is a producer, Even
who go to work and encthar our pets consume.
picture c¢f those 1n the tami»' o .

1y wne &o not. Title then " Producitlion represents useful work.
“Progucars in Qur Femily” = Productlon is a means of supplying
end *Consumers in Qur Family'. wants, :

Compare the pletures. . -
. Have ¢hildren write esiorles . Froduczrs feel a responslibllity to
-‘gbout the way producers in thoso unatls te produce just as

- the family help those who
only consume., Extend the
meaning througn oral Jdiscus-
sion to include sgencles - :
which provide services end ' : u

' goods to peopls who are wunebld | o

. 40 produce.

Tanlily produsers ars supporting the
vor-producsrs, ' :

£ ]
e

[ 3

Dramatlize - . ‘ A11 useful work is inportant regarﬁlei
what would happen i Lhe maill ol how puch @ DOrson Carni. N
men refused tc dellvar tns : '

mail, if the toosher did not '’

teach, Af the atrec¢t cleansr
a3d 1ot clean the siressts, zod
the truck driver refuszld ¢
- do his Job.

!

IToxt Provided by ERI
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: 2. FASTORS OF PRODUCTION 231
;LEARNING'EXPERIENCES " ' - UNDERSTANDINGS
'bivisién of lebor an& job t 8peclalizaiion incrsases interdependence

tezs cooperation. Specilalliza-
g jou efficlency.:

jecielizetion cen be demon- and neeeesiva
prated through children’s 11lu~* tion increass
rations depleting a scene in

4ch all members of the family "

stempt 1o push a lawn oovel

:d one in walch Father pushes, o .
rother rakes, Sister» fills the . ;5
psket, ard Mother dligs weeds., M ' ‘

famatize the confusion and u

ime consumed Af the entire Specislization saves time and gets. the 4

gas abtempts doinz Jjebs 1n ¥ job done better. Cooperative effort
he room, €.8., everybody wishes reszults in an attractive clasaroon.
he board at one time, straightehl _ . 3
ielves at one time,and colilects - i
apers at one time. i ¥
hen compare the difference in

4me and efficliencey when specifie
juties are assigned 10 roow helpf?a.

14

- -Ff"mzh ';u;{;:mé);« 3«,‘~u‘£

uggest that the children ouserve
he Gifferent occupations that ! ,
an be seen on their way to schocl. ' _ C
)iscuss the interdependence of :
e bus drivers and thelr pes:zeps

N e e .)L preszases

?se the yellow pages of the talos Large cities ofler opportunities for
bhione directory to show -tne ciaszs many speclalisis. '
‘ne nunber of specialists who gell

gervices to the community. ;
X . 4

Technologleal inventlons lncirease effli-

2519 children list the slaple ma~
of labor.

Shines used in’ the howe and +311'. cizney snd ald in the diviaelon
how each is used-in cooking, :

pleaning repalr work, and Jard
Work . ‘

L N R PN A

| 184

’ f1

bion an exhibit of small machines Wachines help us do work better and faster

ich es:sclasors, can opener, sgf  bul human tabor is still reguired.

: ’:- afbe!‘-.
c ‘ 8
each the terms 200ds znd sepvices  foods Servises:.
™™ 1rons, nivers, T.V. Repalrxen ‘ser~

py using magezine picilures that
children car use in a team game gets are bougnt with
by placing the pletures under ' gonsy. | .

[the correct chalkboard hea&inga.‘ -

vice our goods.

¥

fi1st the products made where ine Roberta's falher pro- Fenny's moiher
fathers are employed, List the 2 Guces airplane parts sells dresses,.
loccupations of the fethirs hat T

ideal in services. ”

Visit & deiry. Heve cntidren shuarve Dairies uoe mere macninos than men,
ne different linds of mechlnes &nd Work is done faster and betler., There

the jobs they do. Ukserve the diffarant gre many steps in preparation. of
.’pegations leading up % 'the fi;lahed produet. r8v milk for consuner®s use.

ERIC '
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LEARNING AE&RIE NCES- .
Read the story “Robcv Finds & '
Friend." Follow up “1tn children 2
observing the flag-ralaing at &chool.’t
Show the filmstrip"Robinson Crusoel
Discuss the fact that one of the
Tirst things Crisoe looked for giter
the shipwrecx was his tools. o
Use the Golden unCYClopBa a for an ™
accousit of early ltools. "
Read the story "The Little Red Wagon"
t0 stimulate a éiscussion of tools
needing proper maintenuance. -

X
T
the safety

Eave chlildren discuss .
of iocle. §1

aspect of proper use

machine thsy
for making .
vleasanty.

Have children drav &
would like to invent
life easler and mora

Lack of rain makss our water suppiy
low in the summer. Liscuaa with the
class ways in which we meet the scare*’
cityo ’ s
Make a terrerium fron & discarded
aquarium or large glass lar. b

Use child en's exberiencc« wlids &make;w
the Bear,posters to dlscuas the ;mnor~

tance: of fire prevention.

Read for information about nsural ¥
resources thei are anewuble and “
those that are not

k3

Show the filmstriy"Using Our § nreats

Wisely." .

Make a 1lst of ihe ihings men finds

for the use of - luiber,

Read stoéies that reveal the Indlans

23 being nomadic peoplé. .

4
t.:’ ﬁ’.r?v’w.

Discuss .neturzl resources for
products manufactured in Columbuu,.

2even underwtuadin@,'«* sus aevendonsy
unon other plﬂce Tor aupplring some
rew naterials uszd Lﬂ ouy produchs,

UNDERSTANDINGS
A pulley serves us. in many ;
ways and makes work easler.

‘oolo are necessery 1n proviains
man's needs. .

BEarly tools were made from stone.
Man has used hls hands ‘and brains §
to improéve toolas,

Tools and machines require
proper care.

R NPTV I S arng,

Fecple have tc learn how to use
tools and machines.

Wneri supply 1s lovw, we nust
CCNEerYD.

Nature has provided us with rore
waler and aidr than we can ever
U, ’
The zoverameni sometimes assumes
tha Veqpons*bJIIty of taachins
us cunservatinsn.

¥atural resources are used to B
peiLlaly the wants of the people, H
but thero sre not enough to
supply &l1l our wantla,. I
Hoovy use o our natural rasourcez%'
oavEnes nan Lo sesreh for substie
felzfsf:&} » * )

A,

Wien ths land could no longer sup-
pLy thelr pnzeds they moved to

[ 9
H
endvhor plase. !

Hatural ros
éiﬂt?ikﬁu&uo

srces are not equally
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fLEARNING EXPERIENCES § UNDERSTAKDINGS

» Use the filmstrip People, Ouwr Moii In order for people to enjoy health~
- Valuable Resource. Discuss the faet ful living Joint ‘efforts are made

- that conservatlon mezns different . to satisfiy needs of proper recrea-
> things to different pesople. To tion, food {nspection, and safe

- the farmer 1t means taking cere " water supply. :

¢ of the 80il; to the forest ren~

* ‘ger conservation mezans saving
¢ trees and wildlife and replacing

- thosae that. cannoi. ke sevsd.Cop~
- servation of human resources '
- means providing proper and hezlti-
- ful living econditions for peopla,l
v s

F Draw upon children’s experiences We are better producers when we
- for a discussion of coming to Y are well physiczlly.

. school when they don’t Peecl well

> &3 compared to the times tney do"

Teel well.

t

: Use puppets to drzmetize r situstion We can prevent many illnesses by
' in which & boy considers remindeds obeying simple heeith ruleas.

- of good health habits from perents -

- as"nagging"him, but lster realizds

- he must glve up doing meny of the
- things he likes because of coldsn!”

“Read & simple heslih story to ' Bvery individual is responsible for

| stinulete children to list waye using health knowledde in everyday
0L caring for their healtih. 't laving.

£, o S - Bating proper foods,

; Make. a health booklet by naving -*' Dressing for tho weather.

Drinking lote of milk and water.
Getliing sniough. reate.

Gutdoor exsreisge.

Keepling our bodles clean,

Cpupils 1llustrete the list, ‘.

. .
A

« 5t

. ¥ .

-Diecuss the role of gocd heslth Our natlon depsnds upon strong, heelthy
bag 1t relates to'doing jobs welll' men and women. W& must start te take
S © care of cur minds and bodies while
[Discuss tne responsibliity of ' we ere young.

etaying well in order 1o prepare -

bourselves for worthwhile eitizenl:

ship through education znd train-

ing. ' ;’
Invite the schocl nurse to visit® thers are geverzl kinds of nurses.
the class to explain the trainink,. Huorzes train for the particular type
Gutles, and services of the different of work inm which they zre Interested.

kinds of nurses., Have nurse guidd’ Rurses are our friends.
8ilscussion tu ways boys z2nd girls Boys and girle can practice healthful
cen Torm good health hablits for ¥ Living until it becones & way of

everyday living. .. T thinking.”

. .
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rea III. A, Capital Resources

n

sz e teacher~made chari designed ¥
viih an outer and inner circle
__’.mz:inv the farper planting cotion®™
End tae varlous steges through whi ch
he raw material travels 4o bgcma®

pircle) . Show steps of the eirculal
1ow of money,{outer whesl),as the
Parwer 3e3ls his raw material to ¥
e merket and sequentilal steps up.
0 whers the customer buys the prod
uet from a store. .
T up & gsimulated situstisn of
ervice station with only two v
5as pumps and two workers. As
jore people move into the arse the®
gervice station gets more business
ind people- have to wait. Discuss
vays of dealins wit h the protlern.,

.03

T

R RN AR AAPLAR T (AR

E‘

lse the same pruceaure oy, rela ting®
't to lemonade stends operaied by
nildren, If both stands were in
he seme ares and s4ld exectly the

jeme product how could they Imprové’

»heiz- business? i

3 seuss the vmrious ways people
vertise producis, ¢

% Y
; r

mond stor‘es of how people in early
2ys sed t0 barter Tor wihat. they
Leededo "

ge Trading With lMonev and .ra*ing”
ithout reney  Linctructor Mauazinz)
ZCe 1963 Reed the ctory and show
1¢uatrauions.

| K]

1ucuss the problem* taag cane r,om

ot having the thing somebody eise’

3 2ded to make a ,rade. . ’
av pletures and urite storien aboutl

ar»er. Discuss Bow money ie & votlor

,uium of excahnge.,

E

.
EKCw e
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5
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" uxnzﬁsmm\'es

The farmer had to have cepital to
vegin the wycle. We save to have
meaey-to work for us, -

2 Tinished producy for market,. {irmer

If the ownexr o1 the service station
P&38as up huying some things ne could
put ofi, -he can reinvest his money

to buy more puaps,. empley more workers,
and make mOre mOney.

Peorls like ifo 1rade where they gotl good
Bervice and might go to a2 station that
could handle its business faater or

olex wior,.

One sland might give Just a little
mors lemonade than the other, the
lemonads 20uld be colored pink, charge
& nenny o 30 more and serve a cookie.,

CGompetition ¢auses businesses to work
harder and te ind Ways of improving
goods and zerv*ce

Freedon to spend mekes 1t.necasaary
for psople 20 tell about the product
they have 1o offer and why they think.
1% is & better cholce.

Bar*er wrs awkward and inconvenient.

Nat everyoue wants to take What you
have ¢ tradae,. but everybcdy takes
noxey fo” gonds or service.

Money wekes trodlay easier.

.
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. LEARNING EXPERIENCES ) UNDERSTANDINGS

5. Cont'd '

Irvite & coin collector to visit!  Coins have changed down through the |

the classroon. Eave children (in ages, Much of our country%s history :

advance) send Quastions they v iz told through the study of coins. :

would like to have answered ahout Some c¢oins have becoms valuabie as ;

coins. they have become harder {o find. ¥any :

poov¢e collect. coins as a hobby. Other :

b people make a living dealing in coins, |

. Coins ares nede zat nints in Philadelpnia g

¥ end Deonver. The government controls a

. OuUr money éyste The treasury depart-
f ment 4s in charbe of minting’ coina.‘

oa ‘IV. The vaernmen& angd - )
Eecononic Life,

$:

1. Make charts about the things '  Familles buy food, shelter, and clothing.

& fanily buys for itself and Wo musd save longer for large items such
. discuss how it takes longer t& as nomes and cars. We can buy 80me thinga
£ buy some of inke things bacaus» and pay as we use then, _ :
. they cost more. ' E
|4

Make & chart about some th;ng& Brotection against fire and police protsec.
people buy as & group because tion ars paid for through taxes. Schools
e family would be unzble %o ! and parks would cost too much for one

pay the high c¢ost of zuceh goods person to pRY

and services. o .o

Discuss how some taxes are ! Gasoline taxes are used 10 build highways.
- used for particular purpbaes.’ - .

» Use three containers, graduai €d  We are Inside a clty.

in eize, Liabel the largzer one' The city is inszide a state,

pational; the middle one state s+ The state is inslde the United States.,
- the sma 1esu.0ﬂe city. Show a'

large United States map., Pind The Mational Gevernment gerves all the
Ohiom find Columbus. Demonsird'te pacple, :
wltlr the contziners the size The State Cuverr”ﬁnt serves all the

" relatlonships of the governmelts pespie in iits state.

- i our c¢ouniry. Help the ¢hildren The Clty Govermeeni serves all the
to relote it to the size of the peopis in its city. - .
U.5., the state, and the elty The three governuents are paptners.

on the map. o . - ' ) ' ii

Make & bulletin board show rangt’
ways our’ government gervasg use

L1}

§r
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il (’:ulminati.on .

All displays;, charis,, bulletin boards,. art prcj'e.cts,. booklets,. and
gteports will be assemhled for an Econcmics Fair, Childx-'en ar_e‘ in the
irocess of making coin banks frc;m contaliners by paintin-g them and decoré.t-
ing them. Our principal has given then permiésioﬁ to $°»~11 them at the

f' iir. The uoney from the sale of banks will be used to ‘:}u;[ goldfish for , |
_ 'e' room, The sale will originate from the Irinket Shop which was origionally
it up 1in our activity com.o'in\ins spending and aavins decisicns of children. ’
pils attsndine the fairAbe eble to ask chestions concerning any of the
éisplays. committeea will e prepa ed to answer, Tha cluldren will be raspon-
'ble for arranging "the diaplays in a wa.;, that will tell the story of our
\iit most‘. effectively. .
. Evtailuation , , -
1. Did each child grow in ability to study independently, to £ind
. facts ana o organize meterial? .
} 2, Did he grow.in the ability to work with others in group activities
- and to assume respoz;xaibility? L

0 . EEE) »
‘m*::‘«. 3O

3. Do children have & better uncdersisnding thet sﬂaciaxization re~

Quires cooperationy

.»(v-.wti .

4, Do children realize the advanieges of & syatem of specilalization?

5 Have' children grown in understandings of how they can help their

mlramilf.ea_bx- using their time,, money'ana materials well?

6. Do the childrer pay more atteniion to the way in which they ‘.gxtiend

L 4

s‘m‘\ .

thedr money?

T+ Do they have an appreclation of werk well done?.

8. Have they grown in understandings of hezlthful living?
’ 9. Do they show & greater respsct for persomsl and school property?
10. Kave the children grown 4i probiem-solving abiliilas?

IH. Do t.hey apprecie.te our scleniific and technologicsal acdvancements?
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,l12. Do they understand man's dependence upon natural resources?

13,
j.M.'Do they understend that it is wise to forege present consumption

to save for worinwhile goals?
fll preciate their freedom of choice? X
{: - . L] .

lg.n. sﬁ.@.lls

Reading:: -
1. Using books,.megazines and newspezpers to find information.

pertaining to early times. ’
Wiritten Expressiont

AT e A A B A T T PN TER S o e

A AT TSN, K W el Mk
.
. G UEE N G ah s e Ee o
- 4
:

for when they are growi. .
2. Preparing reports that. others will read.
3. Writing thank you letters.
4, Writing storiles about thelr fileld trip.

Spelling:-- :
1. Using unit voeabulary in sentences and stories.

2. Aphabetizing unit words.

PR CETRE N A TN

« Spelling correcily in lotters and reports.,
Oral Expresslons: : : :
1. Roporting and sharing with thelir own class,
2. Barticipation in discussion.
3, Oral expression through dramatlzations. .
4, Asking questions of visiting resource people.

WA BTN PRSP TR A e ANRE e

P I
- .

Arithmetic:
1+ Learning t¢ count money.
2. Learning to use liguid measure.

4.'ncarp;ng tp_nakg-chanse.

kS

f
M
"
‘
!

1

Marie Cempbell

Do children réalige that taxes provide many goods and services?

iILS. Are they aware oI ti:o need to choose kisely? Have they learned to sp~

2. Reading for enjoyment and for information units of stories

1. Writing stories abouil. thelir faéilies” their"dreams’ their plans

2. Adding two or three unit words to-ecach week's regular words. .

3. Keeping record of simulated banking and selling sctivitles:
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Report of World of Work continued.

It soon became obvious that emphasis of subject material
would vary, since different teachers saw each lesson in a
different way. This became apparent in viewing different people'’s
reactions to Baer and Roeber's six concepts that affect career
development,1 If the ideas presented by Baer and Roeber are
taken the basic concepts underlying the sequential development
of the World of Work in eiementary school, there must be certain
basic questions that relate back to these concepts. An attempt
yaS‘made to illustrate some questione pertinent to thpse basic
concepts in Figure 1. |

Two counselors studied the first fifteen lessons of the
Senesh materials used in grade one in an attempt to determine
the relationship between the concepts presented in each lesson
and Baer and Roeber's basic concepts. Their opinions are
presented in Table I.

The teachers presented the lessons according to their own
ideas and abilities. Counselors conferred with them occasionally
to keep abreast of current happenings; however, counselors were
not involved with teaching the units per se. The following
outline presents the various activities carried out by the three

grades involved in the World of Work Pilot Project.

" !Max F. Baer, and Edward C. Roeber, Occupational Informationé
The Dynamics of Its Nature And Use (Chicago: "Science Research
Associates, Inc,, 1964), pp{ 4-6.
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GRADE 1:

Bulletin boards for units.

B. Display of common tools.

C. Charts - Pictures and experience.

D. Drew pictures - homes, people, jobs, etc.

E. Made fclders of different groups of peopie.

F. Discussion of all concepts.

G. Used records.

H. Used extra stories with material.

I. Field trip to bakery and 3M Manufacturing Company.

J. Role played many areas.

K. Scrapbook of family's needs.

L. Games to get concepts (e.g. consumer, producer) across.

M. Filmstrips (e.g. "Helping Each Other At Home"”, "Houses")

N. Feltboard - many uses.

O. Made milk carton houses and clothespin people to represent
themselves.

P. Took pupils around school to show how every one helps relate
to family of jobs.

GRADE 2:

A. Flannelgraph - goods, services, identify community and
community workers, stores, houses, etc.

B. Experience charts.

C. Maps of neighborhood and community.

D. Listening center for recorded lessons. Let four children
decide important parts and report to class.

E. Used discussions.

F. Drew pictures to get concepts (e.g. raw product to cornsunable
product) .

G. Field trips to Swan Cleaners, 3M Manufacturing Company, bakezry,
post office, and walked around the neighborhood.

H. Used advertising quite a bit--which is better? Why?
Newspaper helpful, also TV commercials.

I. Made three-dimensional neighborhood mural.

J¢ Bulletin Boards--who rented or owned houses, etc.

K. Role played--many things, (e.g. buying, selling, neighbors)

L. Made farm folder.

M. Used activity books a great deal.

N. Make scroll of something that impressed them around their

neighborhood. (Pictures but no people)

i Wit ]
3
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GRADE 3:

A,
B.
C.
D.

N.
0.

P.
Q.

Drew pictures--father's job, what I'd like to be, homes, etc.
Experience chart.

Stories about areas discussed.

Used newspaper--want ads, buying, selling, etc:

Used stories and situational mimeos to develop concept of
wise choice making.

Music--work songs and unit that traced music from pioneer to
present time.

Field trip--Art museum, bank, Bordens. Discussion ih class
of various enetertainment type jobs.

Bank and auctions to develop concept of save or spend wisely.
Kids interviewed parents on why they chose to live in Coiumbus
and reported to class.

Bulletin boards.

Wrote original play contrasting two families--ohe wéalthy, one
not. Presented it to Special Education class.

Baked ccokies, bought milk for guests to illustrate people
can accomplish work better when everyone knows his job and

is cooperative.

Learned why money system replaced barter. Had coin collecticn
displayed and a coin collector.visited the class.

School nurse visited to explain her role in school, etc.

Used popular people to discover realistic job choices=<received
an autographed picture of Jerry Lucas--led to discussion of
why he is a good basketball player, etc.

Election issues to learn about government on all levels.

Used fund raising campaigns to point up ideas of helping

those who can not help themselves.

Discussion groups--make up problem situations (e.g. broken
water faucet--what should a family do) Sometimes, a small
group discussion led by a chairman, sometimes, an entire

class discussion.
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THE EFFECT OF STRUCTURED UNITS ON THE OCCUPATIONAL
KNOWLEDGE AND UNDERSTANDINGS OF PRIMARY CHILDREN

A study conducted as a preliminary to this investigation
is included in this final report to the State Department of
Education, Division of Guidance and Testing. The preliminary
study, "A Study of Cccupational Knowledge, Attitudes, and Values
of Elementary School Children Concerning Sixteen Selected
Occupations" was conducted in grades one; three and five for
purposes of aseessing children's knowledge, understandings,
attitudes and values concerning a number of occupations.

The study reported here was concerned with children in
grades one, two and three. This investigation was cqhducted
on an experimental basis to determine the feasibility and
practicality of vocational and economic instruction in the
primary grades. This study was also concerned with changes
in occupational knowledge and unde;standings as a result of
such instruction and the extent to which attitudes and values
might be influenced in this total process. The measurement of
attitudes and values was known to be a difficult t#sk, especially
80 in a relatively short period of time and with very young

children. Since this whole investigation was conducted on a

trial or try-out basis and as few investigations of this type

e . o e
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have been attempted, an attempt to measure the more important
areas, such as attitudes and values, was felt %t0 be a top priority.
SRA's "Our Working World" units were included in eight
classrooms in Grades one.and two. Three classrooms in grade
three utilized a teacher prepared unit very similar to "Our
Working World." 1In all, eleven different groups participated
on this experimental basis.
For normative and comparative purposes, control groﬁps
were selected from the same number of classrooms not using these

) o
units.

The determmination of teachers to use tﬁeéé units was made
by building and grade level. Three buildings within the district
were selected. From each of the buildings, a grade levele-
consisting usually of three teachers—-was selected for experimental
purposes. The other grades in these buildings not receiving
this instruction were designated as ;ontrol Groups.

When the buildings and grade levels had been selected, a
survey of all teachers involved indicated a willingness by all
to utilize the new materials available. These teachers were
then asked to utilize the available materials in any manner
they deemed appropriate. T+ was emphasized that these units ~

were to be used as they, the teachers, thought best. 1In this

ERIC

Full Tt Provided by ERIC.
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way, it was felt that the final results would not be biased

by the fact that teachers might feel pressure to present the

material in a particular manner. The teachers were offered

any assistance from James Frost, the resident counselors--Darla

P s - . .
v An o T LY ORI St 3 Tm e (A L

Coakley, and Tom Hummel=--and also this writer, involving any
questions or concerns that they might have.

These units cre designedto provide children with broad
concepts of economic and a vocational nature. The emphasis

of the units is on the child, his family, community and

environment and the relationship of those within his environment
upon each other and upon the group ag a whole. The units were
not designed to provide children with facts concerning occupations
but rather with an understanding of the relationships existing

5 among all occupations and appreciations of the dignity and

FRENR L e TRy AT Y LT

worthiness of all useful jobs.

The instrument used o measure occupational information was

ANTYTTRWEET T Ahe A A T
AT R AN &

only remotely related to the materials covered in the units
themselves. It was felt that if the units were effective with
children, 2 greater interest, awareness and knowledge would
develop as a result of the stimulation provided by the units.

A broader awareness would be necessary in order to show gains

in occupational knowledge based on our measuring instrument.

f For a description of the instrument used and the scoring criteria

% employed, see the preliminary study indicated earlier.




Prior to the beginning of the instruction, a pre-test

admninistration was given to a random sample of children in the
experimental group--i.e. those receiving instruction with these
units--and in the control--i.c. those not receiving instruction
in these units or receiving oﬁly the regular curricular program.
A total of 155 children in grades one, and two, and three were
used for comparative purposes--78 control and 87 experimental
children. The sample cited above represents approximately 25
per cent of those actually involved in the study. It was not
practical or feasible to test all children involved in the study.
For this reason sampling procedures were utilized and inferential
statistics employed. (At this point, it should be noted that
the results of this study can only be applied to the population
with which thise study was conducted. 1In a broad sense, the
findings might bg applied to those students that have attended
these grades in—the pPast and also to those students who will
attend these grades in these schools in *he future.)

The results of the pre-test administration allowed
comparisons to be made =t the beginning of the study to determine
if differences existed initially between the experimental and
contfol groups. The t test, to test for significant differences
between the means of two groups, was applied to check for these

differences. The t values obtained were negligible, the range
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t £+ .32 to t = .44. These values indicated that the experimental
and cont50l groups did not differ significantly in the amount of
occupational knowledge and information present at the outset

of the study.

At the conclusion of the study when all units had been
completed, a post-test administration of the instrument was ;
conducted with these children to determine if the units had
influenced the amount of information possessed by these chiléren.
If after the post-test administration, no significant differences
were to be found, the logical conclﬁsions wouid be that the
presentation of these units as part of the instruction does
not affect the occupational knowledge and information of these
children. On the other hand, if significant differences were
found in favor of the experimentai group, the logical cqnclusion

would be that the special instruction or materials utilized has

affected information and knowledge concerning occupations.
(Of course, it is recognized that all factors cannot be strictly
controlled and that other factors could be present that could
affect the outcome of the study. HNevertheless, as many factors
as were possible were controlled and allowed for.)

The results of the post~test administration and the statistical
test applied to the mean values of the control and experimental

groups (t test) are shown in Table I.
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TABLE I

t Test Comparisons of Experimental and Control Groups
Concerning Occupational Knowledge and Understandings--
Post~test Comparisons

n
ny + n2 - 2 1l 2

.. ... . 7 TOTAL GROUP GRADES 1, 2 and 3.

:g Control Group Experimental Group
: N = 78 N = 87

X = 52.80 X = 55.14

: s2= 36.53 L s2= 33,04

3 L Xpom Xy

t = 2 2 *

3 - \[ ;8 + 18 @- + L )

t=2.55 t@ .05 df = 163, = 1.98
:": , 1 . 1 A~ s ¢ - i{
! Dec131on.. Reject Ho.ﬂf'l ;Hé Accept Hy # 1At /%2
GRADE THREE
E : Control Group ' Experimental Group
N = 22 N = 22
: X~ 56.91 X = 60.27
] s°= 26.08 s%= 16.16
1 £ = 2.38 .t @ .05 df 44, = 2.00
2 Decision: Reject H, PA = A, Accept HlF’Ki e 4
GRADE TWO
-Control Group Experimental Group
E} = 28 _I\l = 37
X = 52.46 X2= 55.32
s2= 11.63 s= 23.24

t=2.62 t@ .05df 65, = 2.00

Decision: Reject Hy: 4, = A Accept Hy: -n t:»ez
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GRADE ONE

Control Group

Experimental Group

N = 28 N = 28

i2= 49,93 X = 50.89

S°= 29.04 s2= 30.39
t = .65 t @ .05, df 54 = 2,02

Decision: Accept Hy: M4 , = 4,

Table I shows the results of the various comparisons
between the experimental and control groups. A comparison
was made between the total groups--i.e. a comparison between
thé composite of all the experimental children with the compésite
of all the control children. A significant difference was
found when the t test was applied to this data concerning the
composite or total groups. These results imply that the
experimental children had significantly greater scores on occup-
ational knowledge and information than control children.
Significant differences were found between the experimental
and control groups in grades 2 and 3. No significant differences
were found between the experimental and contrBl groups in grade 1.
In grades 2 and 3, it can be concluded that factors were

present in the experimental group which influenced the amount
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of information found on the post-test administration. The
inclusion of vocational and economic materials or units seems to
be a sigqiﬁicant factor in the gain of occupational information
experienced by these experiental groups.

Although no significant Qifferences were found between
the first grade groups, it is of interest to note the comments
and reactions of these teachers in another section of this final
report. .

3 A general review of the evaluation of attitudes and values

on the basis of the pre~ and post-test revealed little quantative
information beyond that already reported in this final report.

ﬁ We are continuing to evaluate the present findings. It

; is planned that this study be continued throughout the academic

year 1967-68 with these same children. This will provide

GBI Ve R S R

comparisons relating to attitudes and values over a two year
period and of a longitudinal nature.
Our findings have revealed that these primary children
1 are in the exploratory phase of development and as such have

presented difficulties in determining whether attitudes and

values are actually in the process of change or merely appear

to be changing as a result of exploration.
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Cconclusions and Recommendations

It is very apparent that primary children show an interest,

an eagerness and a readiness for vocational and economic instruction
and information. That children have the capacity to learn more
about the World of Work if given the opportunity has been
amply demonstrated.

Both the studies reported by this writer supports the

conclusion that vocational development is longitudinal as well

as of a developmental nature. The recommendations from the
preliminary study that planned, systematic and continued

programs of instruction throughout the child's académic experience
was certainly supported by this study.

Longitudinal studies utilizing various methods and techniques
should be attempted to determine the more effective means of
aiding children to learn about themselves and also about the
World of Work which will be prominent in the future of all
their lives. co

The importance of vocational development and the processes
which facilitate it are not as well known or generally understood
as they must be by parents, teachers, and counselors. It is
recommended that greater efforts be made to acquaint all those

interested in the total development of children with these

important facts.




Report on World of Work study continued.
General consensus of the teachers' opinion of the pilot
project was very favorable. Although the teachers involved in
the project used different ideas and different methodology in
the presentation of the materials, nearly all concurred that
the lessons had been meaningful to them and to the students.
Several of the teachers evaluated the units consistently
throughout the year by checking for certain goals and objectives;
others did not use written objectives, but depended on discussions
as a means of determining the project's merit.
In general, the teachers felt that the units motivated
students to work for work's sake, since that concept was
prominent in all the lessions. They also felt that the children
became more aware of the role a family plays in society through
the use of the lessons. Students' attitudes toward their parents
seemed to change-~they began to see parents as more than just
providers of the necessities of life. Studentc also felt that
parents ha§ the responsibility for teaching their children to
make wise decisions, not merely telling them what to do.
Parents also made several comments on the materials presented.
Many parents were surprised by the complex concepts the children

were able to grasp, i.e. interest, producer, consumer, etc.




253

Several parents felt that their children's attitudes toward
money and the value of things in general had changed significantly
during the year.

The teachers felt that the materials helped toward the goal
of getting children to see their place in society and to under-
stand themselves as individuals, This alone, they felt, was
reason enough for continuing the project.

In summary, the people involved in the World of Work Pilot
Project felt that the entire project was very worthwhile. The
children learned important concepts about the World of Work,
and also, learned abcut people and how they fit into society.
The materials used as the core for the project were very easily
integrated with other school subjects, and in many cases,

motivated the children to try harder and produce more work.

Recommendations

After completing the initial phase of the World of Work
Pilot Project, the following recommendations are made:

1. That a year long district-wide study-éf the Social
Studies curriculum be initiated in an attempt to integrate the

World of Work material into the regular social studies curriculum.
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A. If feasible, offer in-service training to
participating teachers.
B. That South-Western accept the offer of SRA to send

in a specialist to work with the participating

teachers.
2. Co=-ordinate the elementary World of Work program with
the junior high guidance pProgram.

3. Extend the project in the district.




GROUP CCUNSELING IN THE ELEMENTARY SCHOOL:
SOCIAL SKILLS GROUPS
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YGROUP COUNSELING IN THE ELEMENTARY SCHOOL:
SOCIAL SKILLS GRoups"l
South-Western City Schools, Grove City, Ohio, in cooperation

with Ohio University, has a resident program for elementary .
school counselors.: This endeavor is partially financed by the
federal govermment uhder Title VA of the NDEA: As part of the
program, various projects are designed and carried out by the
residents and their supervisor. As a resident in this program;

this writer was involved in many different projects. One respons-

ibility of this writer was particularly interesting; it concerned
group counseling with elementary school children.

This type of counseling began approximately halfway through

the second nine weeks grading period. After conferring with the

principal of one school, it was decided that the counselor would

L s —

experiment with one group. When it become apparent that the idea
had some merit, the project was expanded to two other schools.

The purpose of these groups was to help the members learn

TN S R €Y R e I

more about themselves and other people. To achieve this, the

content of the counseling sessions was aimed at the members’ E:

LThis writer is indebted to Di: Benjamin Cohn for some of
the ideas expressed in this brief account of gréup counseling.
Drs Cohn taught at Ohio University, and it was at that insti-
tution that this writer was exposed to his thinking: This
writer is further indebted to Mr. James Frost and Dr. Robert
Dane who reviewed some of the tapes and offered many helpful
suggestions. '
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interests, attitudes, and feelings: In addition, the members were

encouraged to study and comment on the interaction in the group
as it happened and to express their opinion as to why people behave
the way they do.

It was felt that if the members could learn more about them=~
selves and others, one outcomé might be that they would become
more effective in their interpersomal relationships. From this
pPremise, the name of Social Skills groups was given to the groups.

This was the title used when discussing the project with students,

parents; and staff members.
Having briefly outlined the purpose and content of the
sessions; it now seems appropriate to describe the role of the,

counselor. The counselor was the group leader. At the outset

P S B S AR T Y S T A o A Y Ry

of a series of sessions; he was the one member of the group Who

1 e

had a rather complete idea of the purpose of the group: He was
in a position to be the prime mover. Accordingly, the counselor

set up the structure for the group and tried to have the student

members feel relaxed: It was then the counselor's responsibility
to bring about interaction among the group meﬁbers;

The next step was for the counselor to move the group into
content which was appropriate in terms of the group‘s pPurposec;
For example, if a group of girls was discussing rock 'n roll

1 singers; which were presently in vogue, the counselor should
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attempt to move the discussion out of the area of factual inform-
ation agout the singers to the members'! feelings about the singers
and why these idols are important to then. The counselor must
attempt to have the members responé to each others feelings,
attitudes, and interests.

A question which might be raised here is what responsibilities
do the students have? After the group is structured, the members
have responsibilities similar to those of the counselor's., They
must attempt to interact and move the group along..

The counselor mvst be aware of how active he needs to Dbe
3n carrying out his responsibilities. As the student members
become more adept in moving the group, the counselor should become
less active. This seems to be a crucial point. The counselor
should give only as imuch leadership as the group needs. As the
student members become more active in carrying out their respons-
ibilities, the counselor becomes less active in carrying out his.

How doeé the c?unselor help accqmplishﬁthe,group“s purpose?

It seemS'that(sevefél techniques might be useful. First, the
counselor can use his attention and support to reinforce appropriate
student behavior. Second, he can let his response to, and concern
about,, a particular member serve as a model to the other members..
Third, through questioning and role playing, he may try to bring4

to light some of the feelings of the members which might then be
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Giscussed. Last, the counselor may attempt to cregte feelings
in members and then to have the group study them. These techniques
have been tried in the Social Skills Groups in the South-Western
City Schcol system with some success.

The groups contained fifth or sixth grade students of the
same sex and from the same school. The sixth grade teachers weére

asked to pick students for the groups. The counselor suggested

to the teachers that the students for a particular group should
balance each other. For example, a shy student would be balanced.
by a more verbal student. Simiarly, an aggressive child Whé

is a school discipline problem should be balanced by a child who
gets along quite well in school. The idGea here was to have
contrasting models of beﬁévior pfesent in the group. It was
thought that this would facilitate. the learning of alternate
forms of behavior. This position is not held by some theorists.
They hold that groups should be formed of the basis of the

members having a common problem. The method used here at South-

Western appears to have worked well in this situation.

After the teachers selected a candidate, the counselor
met with the students individually to see if each student was
willing to participate. At that time, the cotinselor explained

the purpose of the group and the amount of time involved. The
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groups were schecdule¢ to meet once a week for approximately

thirty-winutes. -The goal-was_ that-each group.should meet for

at least ten weeks.

At the first meeting, the counselor explained the limits to
be used during the sessions. The members were told that there was
to be no physical contact between them and that they could not
destroy any property in the room. All group pProceeaings were to
bé kept confidential by the members. They were also told that
only twé subjects could not be discussed. These were gexual
behavior and personal religious beliefs. These limits have been
used by other counselors and they seem to be appropriate for the
public school setting.

daving briefly discussed purpose, content, role, technique,
and structure, it now seems aﬁpropriate to discuss outcomes.
Since.not all the groups have béén'completed. any discussion of
outcomes would necessarily be incomplete. This, added to the
fact that no formal evaluation procedures were buiit into the
project, makes it possible to draw only tentative conclusions about
the success of the groups.

It is doubtful that anyone can adequately measure the impact
these groups have had on their members. The opportunity- to

cdevelop close relationships with other group members and experience
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a rather iree interaction with other people may have a far
reaching positive effect on the lives of the members.

Aside from this rather intangible type of outcome; there
is the matter ¢f change in observable behavior. <IN this area,.
evaluation can he somewhat more concrete. In order to jJudge
whether beh2vior had changed, observation and feedback were used.
A particular membder's behavior could be observed as it occurred
in the group. Knowledge of behavior change outside the group
was obtained by'direct observation, feedback from students and
staff, and the individual's reporting of his own behavior.

On the basis of this kind of. information, it: can be said
that some behavior changes did occur. Whether all or part of
thgse changes were attributable to the individual's group
experience is, of course, a difficult question to answer.

What were some of the observed changes? In several cases,
it was found that shy children became more able to express them—
selves and to interact with oth~r people. There was also some
evidence that interpersonal relationships improved for some ;.-~hers.
One aggressive child, who was having trouble learning the female

role became bhetter adjusted to the schocel setting. Another, a

rather depencent child, became more independent and self-assertive.
While the above changes are not all that took place, they are

representative of some of the outcomes which were observed.




. O S A .
- st e T SR = .
o e, e T A IS £ | T T = R Ty
SR ~ N - - ’ A : oo
- — - ~ b e A B R - = e e e U

In summary, it seems as though the experience was worthwhile
for both the students and the counselor who were involved.
This type of group work might be tried in more elementarxy schools,
Social Skills groups give the members an opportunity for a type :»

of learning and experiencing which is often lacking in present -

day school programs.
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GROUP GUIDANCE: ' TESTING

The students at South-Wlestern City Schools are involved

in a rather comprehensive standardized testing program.

In the elementary schools, one or two tests are given at
each grade level. After the pupilé leave elementary school,
they will continue to be tésted in high school, college, and
some work situations, Testing; therefore, is something most
of these people will be involved in for twelve or more years;

Theoretically, the results obtained from testing programs
are often used to make decisions. These deécisions are ﬁadp ﬁ&
institutions about the individuals ther contain and by individuals
ab;ut their own plans. While institutiorig usually ﬁave trained
people to interpret results and make appropriate decisions,’
individuals do not always have the background to use test result+-
mean{ngfully.

Counselors can be used to interpret résults,‘but often the
amount of time spent by counselors in this endeavor is limited
by their need to perform other services.  If students were more
sophisticated in their knowledge of testing, they could, to some
extent, evaluate test information about themselves. This would
leave the time they have with the counselor for counseling andv

decision making. This seems a more valuable use of the counselors"
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time than having interviews where the counselor attempts to
teach the counselee about various cerived scores, limits of the
tests, validity, etc.

The thesis here is that students can learn about tests
through group guidance. This could be started in the elementary
grades and continued throughout thes school program.

The student coﬁld then come to the counselor with some
understanding of tests and counseling could proceed rather than
information giving.

The following pages contain a group guidance unit on testing.
It is designed for sixth grade students and its lpurpose is to.
teach some of the strengths, weaknesses, and uses of the test,

This unit was presented to five sixth grade classes. The
counselor asked the students to evaluate the unit, Their reactions
were generally quite positive. A majority of them stated that
they found the unit interesting and informative. They said they

would like more information about testing.
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POOR DUMS JIi! /

Jimmy was six years old when his mothér first took him to North-
east Elementary School. It was a fairiy new brick building anc¢ Jimmy
noticed how shiny the flooré were., There were some men and women there
as great in size as his mother and father, They were called teachers.

They said "How are you today, Jimmy?" .You look so nice in.your
new school clothes,.'

The school seemed quite pleasant to Jimmy and he did not feel
too badly when his mother left and he stayed.

The first grade was fun. He drew pictures, learned to write
his name, and learned to line-up all in the first few weeks of school.
One day his teacher took a small group of students, including Jimmy,
over to a corner of the room. Jimmy was given some pieces of paper
with pictures printed on them. He made some lines on the papers with
his crayon. He was also asked about the letters of the alphabet. After
a while, Jimmy went back to his regular seat. Jimmy énd his classmates
had just taken the Harrison Stroud Reading Readiness Test.

Jimmy did not know exactly what a test was, but it was not an
unpleasant thing to do,

A few days later it was time for parent conferences and Jimmy's
mother came to school to talk to Jimmy's teacher. The teacher told
the mother that Jimmy had a low score on the test. She also said this
probably happened because Jimmy had not gone to kindergarten, and

since kindergarten teaches some of the things that were on the test,
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Jimmy did not have a fair chance. Mrs. Jones, Jimmy's mother, heard

et ver® e

what the teacher said but did not really understand it because something
else was going through her mind. She was thinking of all the plans she
had for Jimmy. These would have to be changed because Jimmy was not a
smart boy.

Several years passed and Jimmy was now in the third grade. It
was fall and all the third graders were going to take the Iowa Test of
Basic Skills. Jimmy had become a better student because he had made
up the loss of not having kindergarten. His reading speed was still e
slow. On this test he scored slightly below average.

Jimmy's mother talked with his +third grade teacher. His mother k
said, 'Well, you know Jimmy is really not a bright boy." His teacher
said, "I'm not so sure I agree with you. Jimmy scored slightly telow
average but his slow reading did keep him from finishing the test. You
have to be able to read the test and finish it if you are going to do
well." Jimmy's mother was looking at the teacher but not really
listening. She was thinking that poor Jimmy would never be a great
lawyer or president. He was dumb.

Several years passed and Jimmy, who was now called Jim, was in

the sixfh:grade. This year Jim's grade was going to take the Califor- 3

nia Test of Mental Maturity. The morning before the test, Jim got

up feeling just great. He had had a good night's sleep and gaten a
good breakfast. It was one of those mornings when -a deep breath of
cool, crisp autumn air makes you feel as though you could jump and

run forevéi. He felt like working.

Q
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When he got to school, Jim was given the test. He really toreé
into it. He was reading faster than ever before. Time was almost up g
and he still had several items to go. He made the best guess he could
at each and filled in the last answer space just as the examiner said
""Stop".

Jim's mother was due for another parent conferénce. The test

results had returned. Jim's teacher said, "Well, Mrs. Jones, I thought
you'd like to know how .Jim did on his intelligence test.”" '"Don't féll
me" said Mrs. Jones, "I already know. He's not smart." The teacher
was surprised. '"Why, Mrs. .Jones, Jim did quite well on this test. His
IQ was above average.™

Mrs. Jones looked amazed. She heard what the teacher said this
time. She had wanted to hear those words "above average' for a long
‘time. She didn't know what had happened to her son, but it had happened.
He waes smart, and perhaps he would be president or a lawyer after all.

Things were different for Jim from that time on. He could not
quite understand why his mother could stay so excited about a test
score. She seemed to expect more from him now that he was "smart".
Everytime there was a test in school his mother preached to him that
‘he mustmwork and try hard,

In the ninth grade Jim was to take another intelligence test.
His mother made him go to bed early. He thought about the test. When
he got up‘the next morning his mether had a large meal ready for him.

He was not hungry but his mother insisted that he eat so that he would

do well on the test. He ate, but the meal didn't szt well.

Q
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When he got to school he went to the room where the test was to
be given. The materials were passed out, and the directions were read.
In the seconds before the examiner said go he felt strange. His lips
and tongue were dry and his throat was tight. His han?s were cold and
wet with perspiration. It seemed as if his stomach would fl%tter right
out of his nouth.

"Go!" the examiner said.

Jim sat there for a moment and then started on thée first question.

&

. It was not too difficult. On the fifth item he began to have trouble.

He could not keep his mind on the test. Thoughts kept doming to him.
He could see his mother saying, "You can do well on the test. You're
a smart boy.'" Other thoughts interrupted him. %Yhen time was called
he wasysnly half through. The breakfast which had set uneasily would
not keep its place any longer. He ran out of the room, down the hali,
and into the restroom. There he got sick to his stomach. He was weak
and shaky. He couldn't understand what was wrong.

When the test scores came back, Jim found out that he had scored
quite low. His mother came to school for another parent-teacher con-
ference. She said to the teacher, "I imagine Jim did quite well on
the test. He's a pretty smart boy, you know,'

"Actually, Jim's scores were quite a bit below average on this
test, but I agree that Jim is a fairly bright student. He was so

upset during the test that he actually became physically ill. You

couldn't expect him to do well under those conditions ..c.cccee"
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Mrs, Jones heard nothing after the "but" in the teacher's ex-

planation. She was almost in tears. Her son was dumb again, After

three years of being smart; he was just “Poor Dumb Jim".
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AM EXAMPLE OF HOW STUDZNTS CAN USE TESTS

Jim Jones, who was now beginning his senior year in high school,
walked into his counselor's office..

"Mr. Edwards, I've been trying to decide whether or not I should
go to college."

"] see" said Mr. Edwards.

'y

"I thought maybe you could give me a test that could decide
whether'or'nét‘i‘should go" said Jin,

Mr., Edwards replied, "Well Jim, whether you should or not is
your decision. No test caﬁ decide for you." T

"Oh, well what can a test do?"

"A test, or rather the results from it, can give you information

R AR T SR S

which you might sise to help make your decision,"
'"#hat kind of information," said Jim.

'"What kind of information do you feecl you need?"

GRS,

"I'm worried about not making it in college."

"Some tests give information about the ability to do college

work. They are often called scholastic aptitude tests,”

"That sounds like the kind of test I need," said Jim. '"one
that can tell how I will do in college."

"Not quite, Jim. The test can only E;gdiq? how well you might

be able to do in college. There is more to college success than
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ability."
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"I guess that's right, If I didn't study I wouldn‘t,make it
even if I had ability."

"You've got the idea,; Jim,"

"lell, I want to take an::»an... you know, ofie of those tests.”

"O,K. Jim, I'll arrange it for you.,"

(Sometime later)

"I came in about my test, MMr, Edwards. How did I do?"

Mr, Edwards did not tell Jim immediately. He was interested in
how Jim thought he did. They discussed this and after a while they
discussed the results. -

Mr. Edwards said, "Jim; 60 out of éevery 100 pezople who take this
test and get the same score as youfs are successful in coliége."

"I gucss the ohes that work make it., It looks like if I want
to go and I am willing to work, I'11 make it,"

"It looks like it," said Mr. Edwards.
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AN ZXAMPLE OF HOW SCHOOLS CAN USE TESTS

Ed Brown, principal at West Hills Junior High School, was walking
down the hall of his scirool towards the guidance and counseling office.
He was wearing a short sleeve sport shirt instead of his coat and tisz.
It was July; the students weren't in school,

Walking into the guidance office, he noticed Bob Richards, a
counselor, staring out the windoﬁ;._.

"Pretty hot,-isﬁ‘t it, Bob?" said Z=Zd Brown..

"I guess., It seems hotter this summer than last."

"Sure does."

"Say Z2d, did &ou walk all the way down here to talk about the
.weatherxr?"

”"No,fI guess i have .a problem. Thought maybe we could discuss
it," answered 3d.

"Fine, what's the matter?"

"miell, I'm scheduling our new 7th graders for- our speéial.. .
foreign language classes.. I've got room for 50 students, but there .
are still 70 -kids who want to take the'cou;se;"

"Sounds like you're trying to figure out which students to choose."
"ﬁight, and I don't know these kids tﬁat well,"

"Haven't last year's teachers made recommendations?"

"Yes, but they néver taught forcign language to this group,"

said Ed.
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"I see, you woild like something in addition to the teachers'
opinion to go on,'" replied Bob.

"Yes, I thought there might be a test that would help us decide
who should take language."

The counselor nodded.

"The language aptitude test we have is not overly accurate, but
when it's combined with the teachers' opinion about a student's

motivation and study habits and his previous test scores and grades,

. you ought to have a fairly good basis to make a judgment."

The principal looked serious when he said, "Fairly good?"
"Well, nothing's perfect, Ed. You have to make a decision and

this is the best information you have,'
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Tests gather information about a person's abilities and interests.
Information gathered by tests can be used in decision making,
Tests can sometimes "predict" success in a particular field,

Tests gather information from large numbers of students at the same

time.

5. Tests attempt to measure only ability, Since report card grades
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: often reflect conduct and work habits, tests are at times a more
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accurate measure of a person's ability.

WEAKNESSZES OF TESTS

1. Most tests are affected by a person's reading ability (speed and
comprehension).

2. A person must tr& to do well on a test, if it is to be an accurate %‘
measure of his abilities.

3. Test performance is somewhat dependent on a person's physical
condition, emotional attitude, mental attitude, and the surroundings
in which the test is taken.

4. There is no safeguard against -guessing.

5. A person may lose points if he does not follow directions.

* Remember: Tests measure your performance, or behavior, on a particular

set of questlons, at a particular time, in a particular place. They

‘-gather information of some value. They do not measure the size of

your brain or your heredity. Most 1mportant t of all, they do not
measure your worth as an individual.
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TIPS OF TZOTING

Budget your time. Do not spend too much time on any one questior,
Develop a good mental outlook and obtain proper rest and nourishment
as preparation for the test.

If you have a choice, try to seat yourself or take the test where
there will be a minimum of distractions.

When you are about to run out of time or if you can't figure‘out

an answexr, make the best possible guess you can. (That's pro-

bably the one you choose first).

“ ey
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A STUDY OF THE RELATIONSHIP BETWEEN STUDENT E
AND PARENT ESTIMATES O TEST PERFORMANCE AND
THE STUDENT'S ACTUAL PERFORMANCE ON THE OHIO

SURVEY TESTS

PURPOSE

éﬁe purpose of this study was to compare: (1) the Ohio
Survey Tests (0OST) performance of selected fourth and sixth grade
children with the students' estimates of their performance; (2)
the OST performance of some of these students with test perform-

ance estimates made by their parents, and (3) the students®

estimates with their parents' estimates.

LIMITATIONS :
The major limitations of this study concerned sampling.
The students in this study were not picked at random from the

population of all South-Western City Schools elementary students.
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With but one exception, they were from those schools which have

the services of an elementary school guidance counselor. There
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was evidence, however, that this sample was representative of the

school system (See Subjects). Whether or not South-Western is
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representative of some larger group, for example, all the fourth
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and sixth grade students in Ohio, is also discussed in the "Subjects"

section.
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The most critical sampling problem seemed to be with the
parents involved in the study. Although an attempt was made to
randomly select parents, these participants were largely those
who willingly attended test interpretation meetings which were
held. There is some evidence that the children of these parents
were not representative of the fourth and sixth graders who attended
South-Western City Schools (See "Subjects").

There were several factors in the design of the study which
- place certain limitations on the results. The first of these had
to do with the analysis of data. Where appropriate, correlated
t-tests were chosen to analyze the difference between means. This
type of test cannot measure interaction effects which may have
been present if all variables had been combined in a single analysis.

The sccond limitation in question was the time lapse between
the administration and interpretation of the tests. The tests
were given in the latter part of September, 1966, and interpreted
the following January. This length of time could have made the
students' estimates less accurate. It seems, however, that it could
be argued that the time lapse would cause the estimates to be
closer to the person's self concept than an immediate reaction.

As a limitation to the study,. this could be rightfully questioned.-
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The final limitation concerned sex differences found in the
OST results. The girls scored significantly (.05) higher than
boys in several tests. This factor migirt not have been taken into

account vwhen estimates were made (See "Materials").

SUBJECTS

This study took place at South-Western City Schcols, Grove
City, Ohio, and involved a majority of the fourth and sixth grade
students in the system. All children in fourth and sixth grades

were administered the Ohio Survey Tests.

The norming group for this test consisted of all fourth and

sixth graders in the state who took the test. A question which
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might be posed is whether South-Western students were typical of
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the state group. The evidence seemed to indicate that tbis system
was not representative of the state group. All means for
South-Western were significantly lower (.05) than their counterparts
in the state (See Table I). It should not be concluded that

1 South-Western's students were lower than the general population

of the fourth and sixth graders in the state. It was likely that
the students in the state who took the test were not representative
of the total state population. Some areas of the state were not

/

well represented among the group of Ohio students who took the test.
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TABLE I

Difference between means for
state and school system *
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TESTS

DIFF.

N

STATE
X

SD

SCHOOL SYSTEM

N

X SD

t

Acad.
Rdg.
Eng.
Math.

45682
45692

45631
45587

62.7
37.9

43.9
29.4

17.1
13.1

13.0
10.1

1107
1110

1108
1107

-

58.3
33.9

39.7
2545

18,1
14 .4

13.7
10.3

'8.301
9.174

10.240

12.188

[

Acad.
Rdg.
Eng.
Math.

- | 30O

39338
39337
39339
39316

65.0
37.0
52.1
29.2

15.3
10.6
13.7

8.8

1030
1027
1030
1033

15.1
10.8
13.7

8.3

61.3
34.1
48.8
26.1

7.708
8.709
7.621
11,191

* all

differences are significant {(Alpha level .05)
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The student subjects were fourth and sixth graders (N = 667
and 625, respectively) at selected South-Western City Schools °.
elementary schools. Of the 2,140 fourth and sixth grade students

who took the Ohio Survey Tests, 1,292 were included in the study.

There was evidence that these subjects were representative of the
total number of fourth and sixth graders in the system. The means
for the sample were very similar to the means for the entire

school system. Analysis has shown that no significant differences
(.05) existed between the sample and the corresponding system means
(See Table II). The parent subjects had children in the fourth |
and/oxr the sixth grades in the selected schools. All the parents
whose children attended the fourth and/or sixth grades in the
selected schools were invited to test interpretation meetings. The
parent sample consisted of parents who atiended the meetings. The
N for fourth grade parents was 114, and the N for parents of

sixth graders was 82, These samples of parents and their children
do not seém to be typical of parents and children in South-Western.
The parent sample was heavily weighted in favor of the systems' ..
higher economic areas. Hence, the children of parents who attended
were not representative of the student sample. Children of parents
who attended had means significantly higher (.05) than the means
for the entire sample (See Table III). This, as stated earlier,

was a definite limitation to the study.




TABLE II

Differences between means for
school system and system sample *
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TESTS SCHOOIL, SYSTEM | SYSTEM SAMPLE | DIFF.
N 3 SD X SD t
F|Acad. {1107 58.3| 18.1! 667! 58.8! 18.3] -.617
§iRdg. 11110f 33.9] 14.4] 667| 34.0] 14.5| -.154
E Eng. [1108{ 39.7! 13.7! é67] 40.i] 13.9! -.645
Math. |1107i 25.5! 10.3{ 667! 25.2] 10.4] .652
S|Acad. {1030] 61.3] 15.1! 625] 61.1: 15.0] .244
${Rdg. [1027] 34.1! 16.81 625| 34.2! 10.8| -.170
¥ Eng. 11033; 48.8! 13.7! 625! 49.1! 13.4] -.405
Math. (1033] 26.11 8.3i 625! 26.0f 8.21 .22

* No significant differences (Alpha level .05)

TABLE II1I

Differences between means for system
sample and parent sample’s children *

TESTS SYSTEM SAMPLE PARENT SAMPLE DIFF.
N T SD N X SD t493

i .838| 18.328| 114| 66.974| 16.776] -4.
54333?’ o ool 14.217| 114| 38.807| 13.841| -3.286
g Eng. |667! 40.096! 13.856| 114 45.649! 12.726] -4.053
&lMath. |6671 25.246] 10.443] 114} 29.667 10.791: -4.219
g|Acad. 625] 61.112} 14.989] 82! 65.159] 14.867 -2 .286
$lRag. [625| 34.232] 10.810] 82| 38.439{ 11.005! -3.287
TigEng. |625! 49.144| 13.390| 82] 53.085] 12.210| -2.526
Higath. 1625 26.040] 8.163] 82| 28.024{ 8.464| -2.045

* All differences

are significant (Alpha level

.05)
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In summary, it seems that the school system is lower than

the state group who took the test. The sample drawn of this

school system appears typical of South-Western. The parent
sample and their children, however, do not appear to be répresent-

ative of the school system.

MATERIALS

Two types of materials were used in this study. A test was
employed to measure students’ performance in various areas, and

printed materials were used to interpret test scores to students

and to collect data.

- The OST contained four separate tests.

There was the academic ability test, designed to measure the
abiiity to learn, the Reading Achievement Test, the English
Expression Achievement Eest, and th Mathematics Achievement

Test: The OST were administered to fourth, sixth, eighth, and
tenth grade students 1n.0hio school systems which purchased these
tests and accompanying scoring services from the Division of
Guidance and Testing, Ohio State Department of Education., Written
materials which describe the tests in detail and give complete
technical data are available from the Division of Guidance and

Testing.
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Since the purpose of this study is to compare test performance
with perceptions of performances, it seems important that the test
be both reliable and valid. The OST technical manual reports the
reliabilities for the fourth grade Acadeﬁic Ability, Reading,
English, .and Mathematics tests to be .947, .947, .929, .914
respectively. The reliabilities for the corresponding sixth
grade tests are .932, .912, .929, .888. Some work concerning
the validity of the tests has been done by the South-Western
elementary guidance staff. In an unpublished study done by
South-Western using the sixth grade at one school, it was found
that the OST had a substantial relationship to semester grades
in several subjects.

The test scores for the sample of South-Wésterh's students
showed rather clear sex difference. The means for fourth grade
girls in Academic Ability, Reading, English, and Mathematics
were significantly higher (.05) than the corresponding means for
boys.

Similar findings were obtained at the sixth grade level.
There the girls scored significantly higher (.05) on the Academic
Ability and Mathematics tests. On the remaining tests for girls,
the means were higher but the differences were not significant.
(See Table IV). The effect that these sex differences might have

on the study was mentioned earlier in the “"Limitations" section.




oo Sk o MR TR e

283

TABLE IV
Differences between means for
girls and boys
TESTS GIRLS BOYS DIFF.
N X SD N X SD t
Flacad.. | 323! 61.025| 17.492} 344} 56.785] 18.875| 3.007%
Rdg. 3231 37.306) 13.619] 344] 31.029{ 14.5695; 5.706%*
g Eng. 323| 43.786! 12.788} 344! 36.631i 13.943| 6.947%
Math. 323! 26.3811 103073} 344! 24.181) 10.6841 2.739*
SjAcad. 312! 61.881] 14.565i 313] 60.345; 15.386| 1.324
% Rdg. 312| 35.644( 10.432} 313] 32.824:{ 11.012} 3.398%
g Eng. 312] 52.394; 12.699! 313} 45.904{ 13.294| 6.426%*
Math. 312) 26,420 7.984% 313} 25.661 8.334} 1,205
* Significant at .05 level
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Sott:h-Western Student Bulletin (SWSB) - The SWSB consisted of

three parts. The first part had one section entitled "What Your ;
Ohio Survey Test Scores Mean." A brief deseription of each test g
was given. This was designed to help the student remember the
tests he took. &Another section was “"How Did you Do on the Tests?®. !,
The content of this section was aimed at teaching the student the
meaning of percentile ranks or Ohio Percentiles, the term used by
the OST.(See Appendix, .p."314).

The second part was entitled "How Do You Think You Did on the

FVEEN LAVIPATNES Sy RN LT LM AT I SR 4

Tests?”., After the student had recalled what tests were taiken and

T ST A T VY P

had an understanding of Ohio percentiles, he was given this part
so that he might estimate his performance in terms of Ohio percentiles..

The last part of the bulletin contained the students’ test

VAT ETA I AR AL R AR (g

scores. There was a section here on which he could draw a profile.

PROCEDURES AND DATA COLLECTION

In mid-September, the OST was administered to all fourth and

sixth grade students at South-Western. The test answer sheets were

A DT R

sent away to be machine scored and it was several months before the

scores were returned.

S IV T

; When the results were returned, the elementary guidance staff
? began scheduling sessions to interpret the results to students. In

addition, afternoon or evening test interpretations were arranged

for parents.




285

The interpretations to students were made to classroom size
groups and usually lasted about thirty to forty-five minutes. The
students were given the first part of the SWSB. After the counselor
felt that the students remembered what the tests had been about and
had a knowledge of Ohio percentiles, he gave them the part on
which they were to estimate their performance in terms of Ohio
percentiles. On completing this, the students received their
scores and constructed a profile. All materials were then collected
including the test scores and profiles. The pupils were told that
the scores would either be given to their parents at the interpreta-
tion meetings or, in the event the parents did not attend, the
scores would be returned to the teachers and then passed out.

The counselors telephoned a random sample of parents asking
them to attend a test interpretation meeting and to participate
in the study. In addition, an invitation was extended to all
parents of fourth and sixth graders to come to the interpretation
meeting. Each school was scheduled to have either an afternoon
or evening meeting for its parents.

| It became apparent that many of the people who had been called
and had agreed to participate wer2 not attending the meetings. It
was decided, therefore, that the parents who did attend the meetings,

whether they were part of the random sample or not, should become

the subjects in the study.

“”“fwmmwwww-«wamqwnmm-nw— Y e ey g v e .
-

.
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The parent meetings were usually opened with some general
comments about tests and noms. After this, the discussion was
centered on the 0ST, and copies of the SWSB were given to parents.
After the counselor felt that the parents were sufficiently
familiar with the OST and Ohio percentiles, they were asked to
estimate their child's performance. This was done in the same
manner as their children had done it in schcol. The counselor
and helpers then passed out their children's scores, and the
meeting was ended.

In the manner described above, it was possible to collect a
large amount of data on estimates of performance. As stated, these
data were collected from students, concerning their own perforxmance,
and from parents, concerning their child's performance, In the next

section, the analysis of these data is described.

DATA ANALYSIS
In the previous section, it was stated that students and

parents estimated performance. It was decided that the estimates

should be compared to actual performance in terms of differences

and relationships. Difference techniques were used to see if

students or parents estimated the students' performance significantly

higher or lower (.05) than their actual performance. In addition,

tests were computed to see if parents' estimates differed
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significantly from those of their children.

A student's estimate of his performance or his parents'’
estimate of his performance could not be considered independent
of his actual performance. Parents' and their children's estimate

would also not be independent. For this reason, it was decided

that correlated t-tests should be used.

One scaling problem had to be overcome. The estimates were
on a percentile scale, and this scale was not the same as the raw
scores used to measure actual performance. Each estimate was
transformed into a raw score equivalent. This was done by taking
an estimate and comparing it to charts which contained the Ohio
percentiles and corresponding raw scores. The charts were based on
the norms for the state. When the transformation was completed,
all comparisons could be made on the same scale,

As stated earlier, the relationskips between estimates and
actual performance and between student and parent estimates were
also of interest. Product-moment correlation coefficients were
computed to measure the degree of relationship,

In accordance with the purpose of the study, three main
comparisons were made: (1) student estimate to student performance,
(2) parent estimate to student performance, and (3) student
estimate to parent estimate. These three comparisons were made for

each of the four .=sts at the fourth and sixth grade levels. 1In
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addition, the same comparisons were made for each sex separately.
This brought the total number of comparisons to seventy-two.

The above analyses were based on data from eleven schools.

It was felt that comparisons by school would also be 6f interest.
No sex breakdown was used in the by school comparisons because this
would have cause very small N's in some of the analyses. Some
schools were omitted when there was not a sufficiently large sample
to justify analysis.

Looking at the data by schools generated 10 t-values and 198
correlation coefficients. These were in addition to the 72 of
each mentioned above. All correlated t-tests and product-moment
correlations were run at the oOhio University computer center under
the direction of Dr. Charles Harrington. Dr. Harrington also served
as statistical consultant for this study.

After the data were returned to South-Western, interesting
questions arose concerning differences between variances and
differences between correlations coefficients. Tests to determine
the significance of these differences were calculated by members
of the elementary guidance staff. The number of comparisons was,

of course, limited by the amount of time that the counselors

could spend on research activities.
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RESULTS

Student Estimates to Performance - School System (See Table V)

In the comparison of the fourth grade students' estimates
to their actual performance, the means of the estimates were
significantly higher (.05) than the means of the actual Performance
in Academic Ability, Reading, English, and Mathematics. These
same results were found when the data were analyzed by sex. Similar
results were found at the sixth grade level. Tﬂe twelve estimated
means at the sixth grade level were significantly higher than the
corresponding actual performance means.

Concerning the degree of relationship between estimates and
test scores, the correlation coefficients for all fourth graders
were as follows: Academic Ability, r = .205; Reading, r = .241;
English, r = .212; Mathematics, r - .135. All these coefficients
were significant at the .05 level. The r's for girls and boys
separately ranged from .051 to .220. Of the eight correlaﬁion
coefficients, five were significant (.05).

The correlations for all sixth graders ranged from .1l14 to
.226. When the data was broken down by sex, the r's ranged from
-174 to .348. All of these relationships, whether they were

broken down by sex or not, were significant at the .05 level.

e = e , -
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" * Equal to or greater than the state mean
* Significant at the .05 level
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TABLE V
t~Values and Correlation Coefficients -~
Test to Student Estimate - School System
GRADE 4 _
N X Y Sx Sy . xy _t

AiBoys 344 56.785 67.564 18.875 10.078  .109 -9,798*
A Girls 323 61.025 68.533 17.492 10.853  .214*% =7 +290*

Both 667 58.838 68.033 18.328 10.464  ,205% =12.397%
RiBoys 344 31.029 42.140 14.695 9.363 217%  -13.192*
D|{Girls 323 37.306 44.012 13.619 9.412 .220% ~-8.167%
G!Both 667 34,069 43.046 14.517 9.426 .241*% =15,167*
E|Boys 344 36.631 47.672 13.943 8.626 171*% -13.569%*
Nleirls 323 43.786 49.306 12.788 8.099 $121% -6.944*
G|Both 667 40.096 48.463 13.856 8.408 212% -14.793%
'ﬂ.ﬁoys 344 24,180 34.858 10.684 7.470 .051 -15.571%*
PiGirls 323 26=381 32.966 10.073 7.311 -077 ~9.,878%
Higoth 667 25.246 33.942 10.443 7.448 <135%  =18.745%
GRADE 6
§ Boys 313 60.345 70.741 15.386 7.971 +196% =11.580%

Girls 312 61.831 70.526 14.565 8.1l15 242%  .=10.278%
Digoth 625 61.112 70.634 14.989 8,037 «114%  =14,921%
RiBoys 313 32.824 40.955 11.012 6-307 $346%  ~13,334%
D|Girls 312 35.644 41.179 10.432 6.038 ~348% ~-9.707*
‘Gl Both 625 34.232 41.067 10.810 6.484 .220%  ~15,101%*
E|Boys 313 45.904 57.265 13.294 £.481  .174% -13.891*
Nleirls 312 52.394° 57.885 12.699 6.730 «212% -7..432%
G|Both 625 49.144 57.574 13.390 7.657 JA37% ~14.547%
i|Boys 313 25.661 32.514 8.334 6075 .321* -14.110%
é Girls 312 26.420 31.369 7.984 5.421 «341%  -10..963*

Both 625 26.040 31.942 38.163 5.782 «226*  ~16.628%
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Student Estimates to Performange - By School (See Table ZI)

The differences between the estimate and performance means
for fourth grade, when the means were analyzed by schools, were
found to be significant (.05) in 35 or 36 cases. School "five"
did not show a significant difference (.05) on the fourth grade
Academic Ability Test.

Similar results were found at the sixth grade level. Again,
the t-value for school "five" in Academic Ability was the onily
such value which was not significant (.05).

The relationship between fourth graders Academic Ability
estimates and performance for the nine schools ranged from
r = ,034 to x = ,364. Three of the nine values were significant
at the .05 level. For the other tests, the ranges were as follows:
Reading, =.182 to .396 with four of nine significant (.05) r's:;
English, -.100 to .367 with two significant (.05) r's; and . -
Mathematics, .005 to .1S92 with no significant (.05) r's.

The correlation coefficients for the sixth érade by school
comparison were somewhat highe#. The ranges of these coefficients
for the ten schools were as follows: Academic Ability, .044 to
.534 with eight significant (.05) r's; Reading, .052 to .527 with
eight significant (.05) r's; English, ~.008 to .552 with seven

significant (.05) r's; and Mathematics, .;02 to .634 with eight

significant (.05) r's.
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t.Values and Correlation Coefficients -
Test to Student Estimate - By School

GRADE 4
flgl;. N X Y Sy Sy Txy ¢
Al 1l 48 58.667 68.313 20.662 10.583 .104 -3.008*
cl 2 47 47.936 62.532 17.087 12.183 .109 -5.034%
Al 3 35 57.657 68.086 18.810 11.126 .056 ~2.895%
D| 4 44 46.477 72.136 15.718 13.266 .364% ~10.337%
E| 5 84 68.964° 72.405 16.575 9.539 ,104 -1,729
M| 6 114 60.149 68.658 16.884 7.536 -~.029 -4 ,861%
I| 7 109 63.752° 67.468 16.754 8.222 .218% -2.284%*
cl| 8 81 53.975 66.247 16.665 10.052 -.034 -5.,592#
9 69 56.058 65,551 15.004 12.087 .301* -4 .871%
R| 1 48 36.250 42,250 14.209 12.722 .08l -2 ,273%
E| 2 47 25.340 42,723 14.081 9.047 -.182 -6.595%*
Al 3 35 36.629 44,829 15.581 .7.820 .396% -3.368%
D| 4 44 25.750 45.864 14.371 9.540 .326% -9.250%
I{ 5 84 39.524° 46.560 13.268 8.187 .184 -4 .,526%
N|] 6 114 33.789 43.649 13.779 7.548 .162 ~7.211%
G| 7 109 35.716 42.560 14.073 8.772  .304*% -5.,055%
8 81 32.901 42,914 14:029 7.294 122 -6.006%*
9 69 32.812 38.174 13.147 12.251 .250% - -2.861%
EJ] 1 48 42,812 48.125 13.368 7.889 .068 -2 .,445%
N 2 47 31.340 45.468 13.821 7.983 -.059 -5.920%
G| 3 35 41.657 49.571 14.572 "7:465 .182 -3.097*
L] 4 44 33.614 48.341 12.141 11.540 .297 ~6.954%
I]5 84 46.429° 52,119 12.452 7.764  .001 -3.557%
S| 6 114, 40.956 49.149 13.126 6.974  .023 -5.943%
H{ 7 109 42,661 48.110 13.852 7.548  .229% -4 .,013%
8 81 37.099 49.074 12.591 6.612 ~.100 -7 .284%
9 69 36.551 45.696 13.033 11:136 .367* ~5.551%
M1l 1 48 27.667 33.104 10.519 8.106 .162 -3.089%
Al 2 47 20.979 33.000 9.708 8.143 .135 -6.986%
T] 3 35 24,457 34,314 11.057 8.411  .132 -4 ,494%
H| 4 44 18.15~ 37.091 7.695 8.725 .192 -11.998%*
5 84 30.25¢ " 36.310 10.006 6.722 .062 -4 ,746*
Dol st B SR fap 2w e
8 81 5164z 3al85 18:433 2-3%2 005  -10.51&*
9 69 23.232  31.507 9.627 8.109 .102 -5.757*

° Equal to or greater than the state mean

(CONTINUED)
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35
36
45
46
81
109
95
62
49
49
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109.°

109"

59.886
57.722
56..556
48.761
70.173°
66.092°
63.211
56.548
57.041
64,551

34.314
29.028
29.267
29,413
40.358°
37.899°
34.589
31.581
33.041
35.306

48.429
46.222
44,822
41.696
55.321-°
54.440-
50.916
43.806
45 .245
50.939

25.800
23.056
21.533
23.391
29.741-
30.450°
26.642

22,935

24,204
25.959

e. val to or greater than the
* S?gnificant gt the .

level

state mean

TABLE VI (Con't)
70.571 14,000 10.138
67..639 15.176 8.868
68.133 13.261 2.536
71.435 13.372 7.705
77 .037 12..835 6.866
72.046 14.706 6.921
70..937 13.725 8,228
70.516 14.368 6.303
69.796 12.378 8.132
68.143 13,460 9+449
39.514 10,473 8.212
40.417 11.528 6.487
38.756 11,391 7.583
41.000 10.277 "6.346
42 .691 8.636 5.288
42 .817 10.370 5.205
40 .905 10.712 6.383
41.468 10.017 5.548
39.796 9.247 7,411
38.878 92.894 7.899
55.143 12.601 9.075
56.806 12.767 8.211
53.267 14 .412 S$.757
57.326 11.151 8.184
59.469 10,500 6.557
58.605 11.681 6.532
58.021 13.767 7.089
59.210 13.122 6.494
56.898 12.414 5.924
55.265 12.214 9,539
30.371 5.984 5.391
30.222 8.579 5.243
29.778 7.057 64633
33.000 7.028 .'5.680
32.778 6.899 5.000
33,394 ‘84287 5.090
31.716 8.088 5.690
31.565 7.983 6.540
32.143 7,323 54719
30.347 7.530 6.566

A Sy
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«349%
»534%
422%*
241

.044

JA9T*
2282%
+393%
e423%
+475%

«467*
«414*
«417%
«034

052

2631%
«330%
37 9%
«763%
e527*

269
«550%
«552%
<029

= ,008

«350*
«327%*
«360%
«283%
«454*

«102

+431%
«304%*
«390%*
.181

+634%
«313%
¥D64%

«491%
«623%*

-4 ,474%
~4-4630%
=6,140*
~114200%
-1,174
=4,870%
-5.431%*
q8%312*
=7 «705%
-2 .055%*

~3,126%*
=6 ,425%
-5.930*
~6,607*
“2,123%
=-6.294%
-5.860%
-8,820%
=7 .901%
~2,833%*

-2.,963%*
-=5.147%
-4 ,662%
=7 ,773%
~34:005%*
-3,879%*
~5,222%
-9,806*
-64716*
~2:612*

532542¥
-5:447*%

=6 +840%

~-9,166%*
=3 ,525%
~4,795%
~5 ;955%
-9.847*
~8,267*
-4 ;969%
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Parent Estimates to Performance - School System (See Table VII)

The next set of comparisons involved the estimates which parents

made concerning the performance of their children. The mean for
parent estimates of fourth graders was significantly (.05) higher
for three of the four OST means. Academic Ability was the exception.
The t-tests based on the data for boys followed this pattern. As
for the girls, no significant differences were found between the
mean for parent estimate and the mean for actual performance on the
ability or achievement tests. These findings indicate that the
parents of fourth grade girls were somewhat more accurate in estim-
ating level of performance than the parents of fourth grade boys.
At the sixth grade level, the results were somewhat different.
Parents rated their children significantly (.05) higher on all
tests. Significant differences (.05) were also found when the
data were divided according to sex.

The degree of relatipnship in the fourth grade between perform-
ance and parent estimates was as follows: Academic Ability,

r = -.176; Reading, r = -.189; English, r = -.167; and Mathematics,
r = -.163. Only the -.189 was found to be significant (.05). The
r's for girls were also negative and ranged from -o.324 to -~.021,
the -.324 being significant (.05). The results obtained for boys

were different. These r's varied between .192 and .275; two of these

r's were significant (.05).
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t=/alues and Correlation Coefficients - Test to
Parent Estimates - School System

Grade 4
_ N X Y Sx Sy xy _t

Al[Boys 63  64.048 63.413  18.819 12:029 .204%  =1.719
%| Girls 51  70.588 70.784 13.144 10:893 =-.021 <0081
D| poth 114  66:974 69.474 16.776 11.545 -.176 -1.215
R|Boys 63  35:.587 40.302 14.928 11.167 .275%  -2.339*%
D| Girls 51  42.784 45.706 11.288  7.414 .21l -1:414
G| Both 114  38.807 42.719 13.841 10.001 -.189%  =2.253%
E| Boys 63  42.254 46.841 13.457  8.925 232 -2.543%
N| Girls 51  49.843 51.137 10:441  6.991 =-.334*  -0.645
G| Both 114  45.649 48.763 12.726  8.363 =-.167 -2.033%
u|Boys 63  28.619 33.143 11.846  8.942 :192 -2.679*%
% Girls 51  30.961 34.137  9.276  6:122 =-.203 -1.874
Hf poth 114  29.667 33.588 10.791  7.791 -.163 ~2.927%
GRADE 6

Bt Boys 44  66.205 71932 16:179  9:355 J741%  -3.400%
S| Girls 38  ©3.947 74,316 13.299  7.933  .642* = -6.255%
D| Both 82  65.159 72.988 14.867  8.750  .719%  -6.744%
R| Boys 44  38.091 40.818 11.379  9:156  :767*% = -2.474%
p| Girls 38  38.842 43.737 10.694  6:757  .712* = -3,992%*
G| Both 82  38.439 42.171 11.005  8.216 .778%*  ~-4.880*
E| Boys 44  51.205 56.900 12.538  8.274  .714*  -4.289%
N| Girls 38  55.263 59.921 11.603  7.235  ;540% = -2.927%
G| Both 82  53.085 58,305 12.210 7.908 .693%  -5.358%
M| Boys 44  28.477 32.455 8.901  7.096 .688*  -4.036%*
Al Girls 38  27.500 34.053  8.023  6.303 .516*  -5.605*
Hl Both 82 28,024 33.317  8.468  6.575  .647*  -7.317%

Significant at the .05 level
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For sixth graders, the relationships between.parent estimate
and actual performance were markedly different from the results
found in the fourth grade. The correlation for Academic.Ability
Qas'r = .719; for Reading, r = .778; for English, r = .693; and
for Mathématics,-r = ,647. When boys and girls were separated,
‘the correlations for boys on the four tests ranged from .688 to

.767, and the girls coefficients ranged from 516 to .712. All

of the r'‘s for the sixth grade were significant at the .05 level.

Parent Estimate to Performance = 3V Schoolflseelrable VIII)

As for the relationship between parent estimates and per formance
in the several schools, the findings at the fourth grade were varied,
School "five" had r's for the tests ranging from -.181 to -.033.

In contrast, school "seven® had r's ranging from .407 to +601. The

r's for school "seven" were all significant (.05). Parents in the
schools studied did not rate their children significantly higher
gpan ;heir actual performance. In most céses, however, the estimate
méaps were samewhat higher.

At the siith'grade level, the results seémed consistent with
the values obtained on a system-wide basis. Only one t=value was

not significant at this level. The parents generally rated their

children significantly (.05) higher than actual performance.
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TABLE VIII

t-Values and Correlation Coefficients - Test to
Parent Estimate - By School

ale
1y

Significant at the .05 level

GRADE 4
Sch. —
_No, N X Y Sx Sy Ixy t
Al 5 36 71.917 72.306 15.979 13.009 -~.174 ~0.105
§ 7 30 72.133 68.967 14.795 11.598 .537* 1.334
R 5 36 42.167 43.806 12.214 11.389 =-.181 ~0.542
gl 7 30 40.667 42.167 13.368 8.883  .407*% -0.648
g 7 30 49.033 48.867 13.543 8.169  .601% 0.084
M 5 36 33.083 33.917 9.658 8.945 -.100 - .362
T 7 30 31.967 33.100 10.321 7.097  .592% -0.741
GRADE 6
Al S 22 69.636 74.727 13.124 8.113 .781* -2 .818*
A 7 30 64.800 71.433 13.637 8.067  .834% -4 .,421%
R| 5 22 43.864 45.864 7.536 5.575  .566% -1.478
Rl 7 30 37.233  40.167 10.102  7.240 .827*  -2.778*%
Rl 5 22 55.864 60.591 10.611 6.068  .498% ~2 .,401*
cl 7 30 51.200 56.233 13.187 8.016 .810% -3.368*
Ml 5 22 30.182 34.364 6.638 5.602 .635* ~3.697%
ﬁ 7 30 28.033 32.567 8.919  7.006 .657%  -3.643%*
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The relationships between astimate and score for the two
schools were as follows: school "five" r's ranged from .498 to
.781; and school "seven" r's ranged from .657 to .B34. All the

r's for the sixth grade were significant (.05).

Parent Egtimapq_tp'Studgnt Estimate - School System (See Table IX)

The last major comparison was between the estimates of parents
and the estimates of students. At the fourth grade level, there
was no significant {.05) difference between the estimate of
parents and the estimates of their daughters. Therefore, these
parents and their children rated performance at similar levels. &
The boys and their parents did differ significantly (.05) in
Reading, English, and Mathematics. When the data for the sexes
were combined, significant (.05) differences were found in Reading,
English, and Mathematics.

The amount of relationship between parents and fourth graders
estimates varied. With the data combined, the r's for Academic
Ability, Reading, English, and Mathematics were .188, .365, .076,
and .l05, respectively. Only the .365 was significant (.05).

For the girls and their parents, the r's ranged from .224 to .470.
Two of the four values were significant (.05). They were .470 for
Reading and .299 for Mathematics. As for the boys, there were no

significant (.05) relationships between their estimates and those

of their parents. The r's ranged from -.081 to .228.
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TABLE IX

t Values and Correlation Coefficients -~ Parent
Estimate to Student Estimates -~
School System

GRADE 4
N X Y Sx sy o Xy t .

A| Boys 60 67.983 69.517 11.827 11.220 -.081 -0.701
&1 cirls 48 71.167 71.521 10.610 9.689  .242 «0.196
D| Both 108 69.398 70.407 11.362 10.566 .188 ~0.750
B| Boys 60 40.000 43.800 11.096 8.839 .010 -2.085*
D| Girls 48 46.021 45.979 6.988 8.599  .470%* 0.035
G| Both 108 42.676 44.769 9,918 8.760  .365% -2.058%
E| Boys 60 46.500 50.467 8.806 7.034 .228 -3.092%
N| Girls 48 51.292 52.104 6.940 7.727 224 -0.615
G| Both 108 48.630 51.194 8.345 7.360 .076 -2 .491%
M| Boys 60 32,917 36.617 8.947 6.413  .110 ~2.750%
f|cirls 48 34.146 34,938 6.137  5.471 .299%  -0.79%

Both 108 33.463 35.870 7 .814 6.044  .105 -2.672*
GRADE 6
A| Boys 42 71.310 72.667 9.126 6.491  .419% ~1.010
g Girls 36 74.444  71.917 7.777 84188  .425% 1.770

Both 78 72.756  72.321 8.621 7.284 .397% 0.437
R| Boys 42 20.357  42.000 9.084 5.392 .561% ~1.415
D| Girls 36 43.889 43.139 6.395 6.034 .479% 0708
E| Boys 42 56.452 60.333 8,184 5.295  .572% -3.732%
N| Girls 36 60.056 58.806 6.887 7103 .194 0.844
G| Both 78 58.115 59.628 7.778 6.200 .335% -1.636
| Boys 42 32.333  34.214 6.716 4.842  .437* ~1.925
7| Girls 36 34.278 32 .444 6.111 4.626  «335% . 1.744
H| Both 78 33,231 33.397 6.477 4,795  .355% -0.225

% Significant at the .05 level
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At the sixth grade level, there was only one significant
difference between parent and student.estimates. That one was
between the boys and their parents on the English test.

The measures of relaﬁionship at the sixth grade level appear
markedly different from those found at the fourth grade level.

At the fourth grade level, three cf twelve correlation coefficients
were significant (.05), but at the sixth grade level, eleven of
Ewelve relationships were significant. When the sixth grade

data for the sexes were combined; the ris ranged from .355 to

.552. These were all significant (.05). For the boys, relation-~
ships varied between .419 and .572. These were also significant
(.05). The coxrreclation coefficients between the estimates of girls
and their parents ranged frca .194 to .479. The hypothesis of no
relationship (.05} could not be rejected for .194, but it could

be for the other values. This evidence indicates that there was

more relationship between boys and their parents than the girls

and their . parents.

Parent Estimate to Student Estimate - By School (See Table X)

In the by school comparisions, none of the t-values at the
fourth grade level were significant, and only one value was
significant at the sixth grade level. As far as relationships

were concerned, there were no significant relationships at the

fourth grade. .
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TABLE X

t=-Values and Correlation Coefficients - Parent
Estimate to Student Estimate - By School

GRADE 4

Sch.

No. N X Y Sx Sy Txy t
Al 5 34 71.618 73.118 13.057 8.090 -.181 -0.528
g 7 28 69.036 69,071 10,973 8.848 ~-.175 -0.012
D] 7 28 42 .321 43.286 8.358 5.233 .105 ~0.433
G
B 5 34 49,559 52,941 9.842 8.297 017 —17545
cl 7 28 48.607 51.214 7 .997 6.350 .035 -1.375
x 5 34 33.412 36.971 8.951 6.250 -.091 ~1.825
| 7 28 32.786 33.714 7.094 5.098 -.013 ~0.559
H
GRADE 6
é 5 19 73.474  73.053 7.784 6.753 -~.045 0.174 %
B 7 29 71.759 71.448 8.007 7 .665 .641%* 0.251 E
R|S 19 45.053 44,105 5.452 5.269 .052 0.559 g
8 7 29 40.517 41.483 7.104 5.698 .668% -0.969
Els 19 59.526 59.789  5.806  7.821 .077  =0.122 :
G}7 29 56.586 58.897 7 .917 6.366 .744% -2 .,342%
g 7 29 32.931 33.138 6.834 5.370 .510% -04181

Significant at the .05 level
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At sixth grade level, one school had r's for the four tests
ranging from .510 to .744. All these were significant (.05). The
other school had r's ranging from -.161 to .077. None of these

were significant (.05).

Other Findings - In addition to the consideration of relationships
and differences between means, a study of data revealed that there
was a difference between the variability of how a student actually
scored and the variability of perceptions of performance. Whether
students or parents estimated test performance, they did so with
less variability than the actual test scores had contained.
Estimates seemed to be more tightly grouped than scores.

In order to test whether or not the differences between the
variances occurred by chance, t-tests for the differences between
related variances were computed. ?or reasons of convenience,
t~tests were computed with the déta for the sexes combined, although
it might be mentioned that the variances obtained with sexes
separate followed the same pattern as the variances with sexes
combined. |

At the fourth grade level, there was siynificantly (.05) more
variability in test scores than in the students' estimates of
their performance. This was true for all tests. Significant

t-values were also found for all the sixth grade tests (See Table

XI1).




Differences between the variances of

TABLE XI

estimates and test scores *
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2 TESTS N | VAR VAR | r +

1 STUDENT 'S ESTIMATES - TEST SCORES :
3 FlAcad. |657 |109.495 | 335.916] .205| 15.549
E Rdg. 667 88.849 | 210.743! .241 1 11.829
: Eng. 667 70.694 | 151.989{ .212 | 13.769
3 Math 667 55.473 { 109.056] .135 8.963
4 Acad. [625 64.593 | 224.670| .114 | 16.684
! Rdg. 625 42.042 | 116.856| .220 | 13.648
3 Eng. 625 58.630 | 179.292{ .137 | 14.836
: Math. (625 33.432 66.6351 .226 9.014
3 PARENT 'S ESTIMATES - TEST SCORES

} Acad. (114 }133.287 | 281.434| -.176 4.109
1 Rdg. 114 |100.020 | 191,573} -.189 3.564
: Eng. 114 69.940 | 161.951| -.167 4,640
4 Math. [114 60.700 | 116.446}] ~.163 3.558
1 L Acad. 82 76.563 |221.028| .719 7 .146
E Rdg. 82 67.502 |121.110| .778 4,215
4 Eng. 82 62.536 |149.084| .693 5.560
3 Math. 82 43,231 71,707 |  .647 | . 3,001

* All differences significant (Alpha level .05)
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Another question which arose when the data was being
studied was, did the sixth graders rank themselves more accurately
than fourth graders? Specifically, were the correlations between

estimates and performances higher for sixth graders? Once again,

for convenience, the data for the sexes were combined. The r's
were transformed into Fisher's Z's and a critical ratio was

computed between the r's of fourth and sixth graders. No

significant (.05) differences were found between the r's for
any of the four tests (See Table XII).

The same type analysis was performed between the r's for the

parents of fourth and sixth grade students. The findings here
were different than those obtained for the students. The relation-
ships between estimates and performance were significantly (.05).
higher for the parents of sixth graders than for the parents of
fourth graders. This was true for the four tests: Academic
Ability, Reading, English, and Mathematics (See Table XII).
Critical ratios were computed to see if the parents and
children were more in agreement at thé sixth grade level than
parents and children at the fourth grade level. There was no g
significant (.05) difference found between the r's for parents %
and zhildren at the two grade levels. Although the relationships

between parents' and chilcéren's estimates were higher for sisxth

graders on all four tests, the differences were not great enough
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TABLE XII
Differences  Between r's at the  Fourth
angd Sixth cradée Levels .

FOMPARE | TESTS | FOURTH TO SIXTH DIFF

N N r N r CR

P Acad. | 667 .21] 625 | .11 | 1.785

g Rdg. |667| .24] 625 | .22 .357

to Eng. |667] .21| 625 | .14} 1.250

s Math. | 667 | .14| 625 | .23 | -1.607

7 Acad. | 667 | -.18 | 625 | .72 | -7.364%*

% {rag. |667 | -.19| 625 | .78 | -8.378*

- Eng. {667 | -.17 | 625 | .69 | ~6.891%

to Math. | 667 | -.16 | 625 | .65 | -6.351*
K

a Rdg. |667| .39 | 625 | .52 |-1.39%

g Math |667 ] .11 | 625 | .36 |-1.788

U

* Significant at .05 level
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to reject the hypothesis that these discrepancies occurred by
chance (See Table XII).

The last comparisons made concerned the differences between
correlation coefficients for boys and girls. Did the boys and the
girls differ as to the degree of relationship between their
estimates and performance? For fourth graders, no significant
(.05) differences were found for any of the tests. At the sixth
grade level, no significant (.05) differences were found between
the r's for boys and girls on any of the tests. (See Table XIII).

When comparisons were made between the parents of boys and
the parents of girls to see if the parents of either sex had a
higher relationship between an estimate of their child's perform~
ance and the actual performance, the following results were obtained.
The parents of fourth grade boys showed significantly (.05) more
agreement between estimate and performance on the English and
Mzthematic test. On the Academic Ability and Reading tests,
however, the parents of boys and girls did not differ significantly
(<05) . At the sixth grade level, no significant (.05) differences
were found for any of the tests (See Table XIII).

Concerning the relationship between estimates, a by-sex
comparison was made to see if there was a significantly (.05)
higher relationship between the boys and their parents than between

the girls and their parents. At the fourth and sixth grade level,
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TABLE XIII

" 'Differences Bettween r's for Boys and Girls

T et ey

COMPARE [ TESTS BOYS TO GIRLS DIFF
N| r I n] =« CR
T F|Acad. [344| .11 {323] .21 -1.299 |
s glrag. [324] .22 |323] .22] .000 g
T % Eng. {344| .17 |323] .12 .649 :
to |HlMath _ |344| .05 |323] .08] - .390 :
S S|Acad. [313] .20 |312] .24} - .500 E
§ % Rdg. [313) .35 | 312! .35 .000 ;E
flEng. 313} .17 |312] .21| - .500 i
ﬁ Math. 3131 .32 {312} .34} - .250 it
T *|acad. | 63| .20 | 51|-.02] 1,128 :
g %,Rdg. 63| .28 | 51| .21| .410 E
T Eng. |63] .23 | 51|-.32] 2.871% ;
to Hlmath, | 63| .19 | 514-.20] 2.000% ;
g i Acad. |44 .74 | 38| .64| .826 E
a KIRag. 44| .77 | 38] .71 .565 E
N glEng. |44 .71 | 38| .54] 1.260 :
Math. |44 .69 | 38} .52] 1.173 E
£
E FlAcad. |60 |-.08 | 48| .24 | -1.600 ]
R § Rdg. |60} .01 | 48| .47 -2.500 ;
2 = |Eng. 60 | .25 | 48| .22 .050 :
T HiMath. 60| .11 | 48| .30 -1.000 :
to S|Acad. (42| .42 | 36| .43 - .042 i
s slrdg. |42 | .56 | 36 | .48 .466 :
g 'T Eng. |42 .57 |36 |.19| 1.940
g HlmMath. |42 | .44 |36 ] .32] .506

? * Significant at the .05 level
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no significant differences were found between the sexes éoﬁcerning
agreement between parents and children. (See Table XIII).

In this last section, the analysis was limited. Often the
data was not analyéed by sexes or by scho6l when these kinds of
compafiéon actually ‘would have been possible. Two factors account
for this, one theoretical and the other practical. Sometimes
comparing sexes or schools would have resulted in small N's. Tt
was felt that inferences from such small groups would not be too
valuable. Moreover, time demands and pressures of other duties

did not permit an exhaustive analysis for all data.

CONCLUSIONS

One prupose of statistics is to enable a researcher to make
inferences. A small group, or sample, is studied:'énd on the
basis of’what is found, inferences are made cohcerﬂing a larger
group or population. The sample is intended to be fepresentative
df the population. In this stﬁdy, samples of students and parents
were drawn from the South-Western City School District.

As far as the students are concerned, it seems reasonable to
say that the sample was representative of all fourth and sixth
graders in the school system. The conclusions drawn in this
section should apply to this school system. 1In addition, it is
possible that South-Western is representative 6f other school

systems. For this reason, what follows might be applicable to
other districts.
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In this study, it can be safely said that the South-Western
students rated themselves higher than they actually performed.
This was true of both fourth and sixth graders and for both sexes
at these levels. Overrating was found in all the schools studied,
even when a particular school scored at or above the state norms.
In only one case at the fourth and one at the sixth grade (out of
72 comparisons) did the differences fail to be significant. It
must be concluded, therefore, that children such as those studied
tend to overestimate their performance.

In addition to this, the students had difficulty ranking
themselves accurately. For fourth graders, the relationships
were low and in some cases one could not clearly say a relationship
even existed. The results for sixth graders also followed this
ﬁattern.

Even when the fourth graders were comparing themselves within
their own schools, there was usually not much agreement between
estimate and performance. The sixth graders had varying amounts
of success ranking themselves within their own schools. In some
cases, thk2re was a substantial degree of relationship between
ectimates and performance and in others there was none. It
appears, therefore, that students had problems ranking themselves.

especially in a group as large as a school system. The fourth
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graders also had difficulty'ranking themselves within thezir
schools. In the ability to rank themselves in the school system,
no significant differences were found between the sexes or between
the fourth and sixth grades.

The parents of fourth grade boys tended to rate their children
higher than their actual performance. This occurred on three of
four tests. This did not appear to be the case when parents
rated their fourth grade daughters. Here the discrepancy between
estimate and performance was not too great. When the data was
combined across sexes, différennes were found in three of four
tests. These appear to have been obtained because of the rather
substantial difference between the estimates of parents and their
boys' performance.

on the whole, relationships between fourth graders' performance
and their parents estimates were low, often negative. In many
cases, the parents must have had little or no idea of their child's
rank among his classmates in the district.

Parents of sixth graders overrated their chiléren's perform-
ance. This was also true when the sexes were studied separately.
The relationships between estimate and performance was markedly

higher at this grade level. Parents did quite well ranking their

children.
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For the school system, in general, parents tended to overrate
their children. Parents did a rather poor job of ranking their
children in the fourth grade. This was in contrast to the very
respectable job done by sixth grade parents. It must be remembered,
however, that the children and parents in this portion of the study
were not typical of the system. Care must be taken when general-:
izing these conclusions to other groups.

When the data was amalyzed by schools, the sixth grade
findings supported the above conclusions. The findings at fourth
grade as far as relationships were concerned, were unexplainably
inconsistent.

Generally, fourth grade boys rated themselves higher than
their parents §@d. This trend was also found ;n Englisb at the
sixth grade level.

Agreement between parents and children as far as rankings
were concerned appeared to be greater at the sixth grade level.
Little agreement between parents and children was found at the
fourth grade levz=l.

When the data was analyzed by school, the findings were
uncertain at best. They seemed to support the thesis that the
differences between parents' and children's estimates were not
too great. 1In one school, it seemed that agreement in ranking

e

increased from fourth to sixth grade.

£
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As far as the original purposes of this study are concerned,
this research demonstrated the following: (1) Students have
trouble estimating the level of their performance and their rank
among their classmates; (2) Many parents experience similar
difficulties when estimating their child's performance, although
ranking ability increased between fourth and sixth grade, (3)

In general, parents and students estimated performance at a somewhat
similar level, especially sixth graders and their parents and,
although the differences in correlations were not significant,
agreement in ranking seemed to increase from fourth to sixth grade.

In addition to these findings which related to the original
purposes of study, the general observation was made that estimates
are not nearly as variable as actual performance. Estimates of
parents and children clistered in a much smaller range than the'
abilities of the children.

There are probably a great many explanatiors for the discrepan-
cies betweern estimates ani performance, but only one will bhe
considered here.

It seems likely that there is a bhreakdown in cqmmunicatiqn
between the people that have information about children and the
parents and the children themselves. Further, it seems likely that

group and individual guidance aimed at closing the gap between

estimates and performance might be indicated. If a pProgram could
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be implemented which would give parents and children the best
information available, then estimates might be more accurate.
It is felt that there are many implications here for self concept
and decision making; however, these will not be discussed at this

time.

RECOMMENDATIOS

Considering the findings of this study, the following
recommendations are offered: (1) This study might be repeated
using district instead of state norms, (2) The study might be
repeated using a more adequate parent sample, (3) A study might
be carried out which would determine if group and individual
guidance can caﬁse estimates of performance to become more

accurate.
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:‘” . Name

‘Grade-

SOUTH‘WESTERN STUDENT REPORT

WHAT YOUR OHIO SURVEY ”EST SCORES MEAN

Academic Ability -~ On this test you worked with numbers and
words. Your score shows your ability to learn school work

" and what you, your parents, and teachers might expect of vou.

Reading Achievement -~ Your reading score shows you how well
you Know what words mean and how well you can read and un-~
dexgtand sentences and paragraphs.

English Expression Achievement -~ Your score shows how well
you can tell words that are corrxectly spelled; how well you
can tell when words are correctly used in séntences; and how
well you can tell 1lf capital letters, periods, commas and
other punctuation marks are used correctly. _ s

Mathematics Achievement -~ Your mathematics score shows you
how well you are able to find the answers to new problems.
These problems were like some that you have done in arithe-

meuic.

HOW DID YOU DO ON THR TESTS?

In a few minutes, your test scores will be given to6 you.
You will have a score for each test you took. The scores .

iwill be numbers between 0 and 100.

These numbers tell you how well you did onn the tests you
have taken. ‘You may not LﬁOW’What the numbers mean. Read

further, you will find out.
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hundred students in his grade,
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OHIO PERCENTTLES

1 4

PRSI

Suppose yvou could learn if you were among the highest, the
lowest, Or near the mliddle of all the girls and boys who took
the test, wouldn't this give you some idea of how you compare
o others in your grade? Many thousands of boys and girls
from Ohioc took the tests It is not easy to talk about such
large numbers. It would be easier if you could jusz think

»f how well vou did in a grzup »f 100 boyvs and girls.

. .
LAHEI NI

Think how these one hundred boys and girls might have dons

on the test. A few would have high scores, a few would have
low scores; and there would be many with in between scores -
just like the thousands of boys and girls who took the test

{including yocu}. Remember these 100 boys and girls.

T help y%u learn mcoxz about percentiles, here are come
"pretend” scores. Let's say they are for a boy named Johu
Smith. Look at the sanpls.

SAMPLE
Name John Smith
Academic Ability Achievement
CHIO Total Reading Fna. Exp. Math, i
BTILES G2 61 57 58 :

Xow look at the row of numbers on the sample, The numbers
after OHIO %TILE tell you how well you did on the test. OHIO |
%TILE means OHIO PERCENTILE. Say out loud {Ohio per-cen~bile)*

vYou need to know what an OHIO PERCENTILE is because thisg
number tells you how well you did in a group of one hundred
boys and girls like you read about abovee.

Find the Ohio Percentile under "READING” on the sample. Write

the score hers_ . This number means that John Smith was
higher on the test than 61 boys and girls in a gxoup of one
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" Think of one hundred boye and girls standing in line cn
ighill. Pretend that the person highest up the hill’ ws;:i
‘ also be highest on the test. The lowest person on thsa }
~Wbuld be lowest on the test.

. {'\ ’Q‘- 3 ”

o ¢ £ 4

T A e 30 i e
. ! 5 .
‘r‘z':[ 10 2Q «

f’( To save room, men have onliy been\placed“at.;, 16, 26 =vo. .

- Since John Smith had 6%, show where he would be, then J.o
. » man at John's place on the hill. This shows that dun o’
one hundred boys and girls in John'’s grade, he is highax

than 61 of them.

Your CHIC PERCENTILE will tell you where you are in a gxrii
of one hundred boys and girls in your grade. You have an
OHTI0 PERCENTILE for each of thea different tesgts you have ©

. Before vou racseive your scores, you are going to have -
. £o write down how you fhink you did on the teSLa You wi:

27

E given a "profile" like the <hie on which you will nlaca y.
. real scores. This ”ploflle“ will have four lines of m=o.
L line will be like the sample you worked with above, ZThao
. will be a 1line for Academic Ability - total, Reading. En;
Expression and Mathematics. Iock at’ the instructions &b~ ,

£1lling out “How Do You Think You Did on the Test®.

&

BN S RN Bk by
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HOW DO YOU THINK YOU DID ON THE TEST

1. What do you think your score is for Academic
Ability? How many boys and girls do you think are below
you? Go up the hill marked Academic until you pass the
number of people that you think had scores below yours.
Draw a man at that place so you can tell where you think
you are in Academic Ability.

2. What do you think your score is for Reading? Go
up the hill for Reading until you pass the number of -
people yvou think had scores below yours. Draw a man.

3. Do the same for English Expression and Mathematics. ..

. - i ‘E ”_“j_\;”,.zz-———-—--ﬁ' - TO6

Readid . - ¢ w_gfe( ~Fu 75 80

~ (;-, O s *M‘é Q ’ o
)&« »-*d’"“"‘“gj_o" 25 30 O '~ A
T ‘ ‘ri 43160
_48,“ - C ‘/{‘: z{';_. _,..--"%‘ 75 - o'“‘

o & 3 1o &0 )
el Bt o
ST, 20 25
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YOUR SCORES

Academic Ability Achievement
OHIO Total Reading | Eng. EXpP. N

%TILE

you can see that you have OHIO PERCENTILES for Academic :
Ability, Reading, English Expression and Mathematics. Below 3
are lines and men like the one used in the sample before. :
There is a line for Academic Ability, Reading, English Ex~
pression and Mathematics. .

Academic

9

1. Look at your Ohio Percentile for Academic Ability.
How many boys and girls are velow you. Go up the hill o
marked Academic until you pass the number of people your b
Ohio Percentile tells you to pass. Draw a man at that place.]

2. Look at your ohio Percentile for Reading;‘ éo up .
the hill for Reading until you pass the number of people . j
your Ohio Percentile tells you to pass. Draw a man. ;

On the "hill" the grey area in the middle represents the
average or what about half the children would be expected

do. The area to the right of this is above average and the%
area to the left of the grey is below average scores. ¥
[

Write in the word that tells about your Ohio Percentile.
(average, Above Average, Below Average)

ACADEMIC ABILITY . . .

READING SCORE . + o _

ey Py~ —GEpeve Wy e ¢ W € ¥ ®_91 & % \ 4
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TEST EVALUATION: SIXTH GRADE OHIO SURVEY TEST
AMD CALIFORNIA TEST OF MENTAL MATURITY
INTRODUCTION
As part of the testing program at South-Western, the Ohio
Survey Tests (OST) were administered in late September to fourth
and sixth graders. Approximately four weeks after the completion

cf this testing, the California Test of Mental Maturity (CTMM)

*, o " L
ety AR Ry

¢ was administered to sixth grade classes.. One of the Ohio Survey
Tests was the Academic Ability Test, designed to measure a
student's ability to learn school work. The CTMM, a scholastic

i aptitude test, was designed to give information about a student's
potentialities. It seems that & school would be Primarily
interested in a student's potential to learn its curriculum. For

this reason, it seemed that the school would make approximately

et " -y Eipns £,
Lo R G g S R e ¢

the same use of the OST and CTMM. This raised *he question,
"Why were both tests given in a four week period?" Would one

of the tests give enough information abou.: students?

. | | PURPOSE

é The main purpose of this study was to evaluate the CTMM and

R\the OST Academic Ability test in terms of their relationship to
each other and their respective relationships to semester grades.
In addition, the Reading, English, znd Mathematics tests of the

OST were compared to the CTMM, OST Academic Ability Test and grades.
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SUBJECTS
The subjects for this study were 43 hoys and 59 girls in the
sixth grade at a selected elementary school in the South~Western

District. This school was considered.in William Zeitler's

unpublished doctoral dissertation to be typical of the South-Western

District.l

MATERIALS
1. The California Short Form Test of Mental Maturity, Elementary
1957: california Test Bureau |
2. The Ohio Survey Tests, 1966: Division of Guidance and Testing,

State of Ohio, Department of ;:Education

. DATA COLLECTION
A three by five card was coded for each student. On this
card, information for fifteen variables was recorded. These

variables are described more fully in Tables I, II, III.

DATA ANALYSIS
Thé above information was sent to Ohio University where,
under the direction of Dr. Charles Harrington, it was analyzed
on the IBM/360 computer. The data were analyzed by means of a
product-moment correlation analysis. The data were analyzed with

the sexes separate and for the total sample.

1William Russell Zeitler, "The Effectiveness of Cooperative

Planning Upon Children's Achievement in Science," unpublished
doctoral dissertation, 1965, Ohio State University.
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When the data were returned to South-Western, the correlations
were tested for significance. Also, some of the data were studied
for sex differences using a test for difference: between independent
correlations.
No attempt was made to tesC the significance between

correlations in a given table. The t-test for the difference

between related correlations coefficients requires lengthy

.
EPTIICY Y

computations and the number of possible ccmparisons would have

been prohibitive.

RESULTS AND CONCLUSIONS

In evaluating tests, one is always concerned witﬁ reliability.
A Kuder-Richardson (Formula 21) estimate of reliability was
computed for each test. The reliability coefficient for the
CTMM, N = 102, was .83. For the OST, Academic Ability Test -

+ Total, the r for the same group was .88. These data suggested

that the reliability of the OST Academic Ability Test was
Probably higher than the CTMM.

Concerning the degree of relationship between these tests,

Table I shows the correlation between CTMM total raw score and

OST Academic Ability total raw score as .775. Since these were
both scholastic aptitude tests, a correction for attenuation was
used to obtain a more accurate measure of their relationship. ;

After correction, the r between the two tests was .91. This would

- 5 i e = 2an, Bt . - e - - o B T ok
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TABLE I
(N = 102)
Intercorrelations Between Fifteen Variables
Total Sample
1l 2 3 4 5 6 7 8 9 10 11 12} 13

703

.
3} .889| .328
41 .914) .751 | /5
5
6
7
8
9

.7281 .368 | .747] .675
.329].230 | .311].286].329
.775] .428 [.784].7301.9341.392"
.7121.249 1.8041.559.777(.267 | .773
»703] .266 |.7731.597(.75371.212 | .739{.810
10} .688} .441 |.545].592 |.692[.349 | .766 |.675 |.597
11] .462f .120*].533.410 |.531[.221 [ .53° |.551 |.587 |.491
12} .396] .102*|.470[.318 [.470 [.176%] .499 |.535 [.585 |.433 |.752
13| .577}.284 }.591].538 [.575 {.257 | .634 [.558 {.603 [.623 |.754 [.749
14} .481] .150* }.556 [.416 |.537 |.314 [.595 |.540 [.602 |.511 |.764 |.728 |.793
15} .533].186%* |.597 |.459 |.586 [.272 [.631 |.603 658 |.572 |.896 {.866 {.916
* Not significant at .05 level

l. California Test of Mental Maturity - Total (raw score)

2. cCalifornia Test of Mental Maturity - Ifon Language (raw score)
3. California Test of Mental Maturity - Language (raw Score)

4. california Test of Mental Maturity - Intellinence Quotient
5. Ohio Survey Test - Academic Ability -~ Verbal (raw score)

6. Ohio Survey Test — Academic Ability -~ Mathematics (raw score)
7. Ohio Survey Test — Academic Ability - Total (raw score)

8. Ohio Survey Test - Reading (raw score)

9. Ohio Survey Test - English (raw score)

10. Ohio Survey Test - Mathematics {raw score)

1ll. Grades - Reading (lst semester)

12, Grades - English (lst semester)

13. Grades - Mathematics - (1st semester)

é 1l4. Grades -~ Science (lst semester)

: 15. Grades - Total (lst semester)
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| seem to confirm the fact that these two tests did measure similar
potentialities.

The total scores of both tests demonstrated a substantial
degree of relationship to semester grades. In general, it appeared
that the OST Academic Ability Test had a slightly higher correlation
with grades (See Table I).

No attempt was made to interpret the 315 intercorrelations
which are found in the three tables. Many interesting comparisons
can be made with these figures, and the reader is invited to study
them in regard to his specific interests.

One comparison which Was made concerned the sex differences
on the OST Academic Ability - Mathematics variable. This test
was compared with fourteen other variables. The girls had signifi-
cantly (.05) nigher correlation coefficients for these than the
boys did (See Tables II, III, and iV).

Concerning the original purpose of the study, the following
conclusions were drawn: (1) The OST Academic Ability Test was as
reliable or more reliable than the CTMM, (2) Both tests measured
similar factors, (3) The predictive efficiency of the OST Academic

Ability Test was good or better than that for the CTMM.

R A R LIRS N PPN
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TABLE II
(N = 43)
Intercorrelations Between Fifteen Variables
Boys

3 4 5 6 | 71 8 9 'Lgn ;;ﬂ 12. 13

.733
.7561.809{
.700}.594}.547
.495].559].6091 ,433
{-543.568] .630}.397).717

*].706] | .584] .608} .671].739
1.628].551] .649] .500] .812} 745} 806]
’ .666.6111 .685] .545! ,877] 87%; I2

8
¥
¥
H
i
£
£
5
i
i
£
H

R

; > Intercorrelation significantly different (.05) for boys
and girls

l. California Test of Mental Maturity -~ Total (raw score)
5 2. California Test of Mental Maturity - Non Language (raw score)
4 3. California Test of Mental Maturity - Language (raw score)
¢ 4. California Test of Mental Maturity - Intelligence Quotient
Ohio Survey Test -~ Academic Ability - Verbal (raw score)
6. Ohio Survey Test -~ Academic Ability ~ Mathematics (raw score)
7. Ohio Survey Test - Academic Ability - Total (raw score)
8. Ohio Survey Test - Reading (raw score)
9. Ohio Survey YTest - English (raw Score)
10. Ohio Survey Test ~ Mathematics (raw score)
ll. Grades - Reading (lst semester)
12. Grades - English (lst semester)
13. Grades - Mathematics (lst semester)
14, Grades - Science (lst semester)
15. Grades -~ Total (lst semester)

n
o

3

s
fr.
¥,
:
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TABLE III
(N = 59)
Intercorrelations Between Fifteen Variables
Girls
Ll2. 13514 ;5 6| 7|8 9l10]u:iz]|i
7081 . | & L
:886 1:346 .

-
:929 1,770 {.771
.744 1,375 ].772 1730 | )
-6441.387 1.658°].6624.657 ¢ |
-767 1,416 1,792 |.766 |.925 |.879- 1 ‘ I
+716 1.271#.802 |.624 |.e31 |.613-].613 | _ 1 _( |
2720 |.337 1760 1636 .762 |;552¢].739 [.825
101794 |.520 L.738 1769 [.791 |.768°] .858 |.787[.703 ] ‘ "
 111.500 2434514 1,470 |.551 |.566°].585 |.559].569]4590]
- 124.451 1,208%.498 1.380 |.431 |.537-].504 |,546.535 [.566 | 762
f .53§F§87°

W@ [N o s |w (N

131.600 },352 1588 {.530 *{.5911.5881.6041.,698}.,799],753 S

14]1.515 1.232*.567 |.465 |.468 |.646%] .579 «5381.5501.572].735 1,711 .778:;”A

] 15} .573 |.288 1,602 l.512 1.548 | 648 2625 1,616} 624 ;672 1,910.8891!,9 4:;_

; * Not significant at the ,05 level ’ '

' * Intercorrelations significantly different (,08) for boys
and girls

l. California Test of Mental Maturity - Total (raw Score)
California Test of Mental Maturity - Non Language (raw score)
3. California Test of Mental Maturity - Language (raw scoxe)

4, California Test of Mental Maturity = Intelligence Quotient
5. Ohio Survey Test - Academic Ability - Verbal (raw score)

6. Ohio Survey Test - Academic Ability - Mathematics (raw Score)
J: Ohio Survey Test - Academic Ability - Total (raw score)

8. Ohio Survey Test - Reading (raw score)

9. Ohio Survey Test - English (raw score)

Ohio Survey Test - Mathematics (raw Score)

ll. Grades - Reading (lst semester)

12. Grades - English (lst semester)

13. Grades - Mathematics (lst semester)

l4. Grades - Science (lst semester)

Grades = Total (lst semester)

N
.
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TABLE IV

Differences Between Intercorreiations for
Boys and Girls °

COMPARISON N (boys)r . N (girls) r CR
1 6 LI : |
CTMM-T/OST-AA-M 43 .. .17} 59g.} _.64) 3.08*
_ 6 : % : :
CTMM-NL/OST-AA-M 43 ~ .14: 59 | .39: 1.34
6 ? ' , :
CTMM#L/@STJAAQM 43 . .14 59 . .66; 3:23%
6 ‘ : ; {
-IQ/OST-AAeM143 .09 59 . .66 3.53*
6 : ; : ;
ST-AA-vgpSTaAAeM 43 - .23:.5% | .66:2:79*
; i i
osr-AA-T/bST-AA- 43 : :19' 59 . . .88} 5.92%
. 8 6 i , : -3
OST-R/OST-AA-M 43 ;. .13;.59 . .61} 2,89%
. 9 6 . i .
2. OST-E/OST-AB-M : 43 .10 59 . .55 12,50%
10 6 ' : i
OST-M/OST-AA-M (43 ! .10°'59 : .77 ;4.23%
11 6 1 : ? ‘ |
GR-R/OST-AA-M- ; 43 @ .07 .59 . .57 {2.89%
12 6 § ; s : ‘
GR-E/OST=AA-M - | 43 | .09 .59 .  .5412.54%
13 6 ; ; .
GR-M/OST=2A=M ;43 : .15 59 .59 {2.64%
: 14 6 : : ’ |
: GR-S/0ST-AA-M 43 | 422 : 59 .65<%3.79*
: 15 6 | 3 j .
3 GR-T/OST-BA-M- | 43 ! .16:59 | .65 |3.08*
3 * Significant at the .05 level
: - See Tablew I, II, or III to identify cqmpa'lsons
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The other tests of the OST were also found to have a
subétantial relationship with semester grades. The predictive
ability of these tests, along with the Academic Ability Test,

seemed to be adequate for school purposes.

RECOMMENDATION
Based on the ﬁindingé of this study and a knowledge of the
use bo which test results are put, it is recommended that the
administration of the CTMM,vwhich closely follows the OST, should

be discontinued.
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SUMMARY OF SVALUATION

The evaluation section of this report is made up of three
Parts. First, a report on the activities of the resident
counselors in the schools. The reader is referred to the
following sections of the "Description of Methods Used to
Evaluate the Project,” part 2c for a summary of counselor
contacts, part 2e for the end of year evaluation by teachers

and principals, and part 2£, the activity logs prepared by

e AT T Y YA [ 1T 6 PSR Ed 7

the resident counselors. The second area fefers to sections

2a, b, and & which concerns reports of the various studies

completed by counselors. The reader shcidld refer to the
Table of Contents to locate these reports. Each report

contains conclusions and recommendations relevant to the
study. The third part, the evaluation prepared by the

consultant staff follows below,.




" program in the South-wWestern City Schools.
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REPORT OF THE ELEMENTARY GUIDANCE PROJECT

SOUTH-WESTERN CITY SCHOOL DISTRICT

Submitted by J. Melvin Witmer, Assistant Professor
and Dean L. Hummel, Chairman

*4

Department of Guidence, Counseling, and Student Personnel
College of Education
Ohio University

June 23, 1967

INTRODUCTION

This report is an evaluative swmary of the resident counselor
project in the South-Western City Schools, one of several districts
participating in elementary school guidance projects in the shate of
Ohio for the year 1966-67. Regularly scheduled visitations were held,
both at the local South~Western schools and on the university campus by
Ohio University staff of the Department of Guidance, Counseling, and
Student Personnel with administrators, teachers, and pupil personnel ‘?
specialists including the elementary school counselors of the schools
in the district., This report is a statement of the results of the pro-
ject, the conclusions thet can be made about the activities of the year, g
;nd the recommendations made for consideration in planning future pro- i,

jects and continuing the development of an elementary school guidance

Consultation was given and assistance provided by two resident
school counselors from Ohio University in planning and cerrying out their
work as school counselors in the elementary schools, and in conducting f

several research projects. In presenting a report of this project the
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¢ cooperation and unqualified support of the staff at South-Western City
Schools must be recognized as contributing to any success which the pro-
Ject has had., The statements made in this report are based upon inter-
views held with staff personnel in the school district during several
visitations and the individual reports which have been presented in the
Previous sections of this final report of the resident counselor project.
Two research projects which are near completion, but which have not been
included in this report are: (1) Comparison of Test Pérfbrmance Esti~-
mates and Actual Test Performances, and (2) Comparison of the California
Test of Mental Maturity and the Ohio Survey Test for Sixth Graders in a

Selected School.,

RESULTS

1. In performing the counseling and consulting roles of the
elementary guidance function, the two resident counselors made the follow=-
ing minimum number of contacts with pupils, parents, and staff: (a) 607
pupil contacts (521 individusal sessions and 86 pupils in group sessions)
(b) 583 teacher interviews, (c) 113 parent conferences, and (d) 140
referrals to pupil personnel specialisté and outside agencies. Sixty
per cent of the referrals were considered as having personal-social prob-
lems and forty per cent as having educational problems. With tw6 excep~
tions, the number of referrals increased with each grade level, In
addition to the above, seventv-one different groups received an inter~
pretation of test scores,

2. The desirable features of the counseling service mentioned
most often by the teachers in a questionnaire evaluation were counseling
with pupils individuelly and in groups, communicstion with staff and

Parents, and interpretation of test results to pupils and parents.
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3. Suggestions made by teachers and principals in the questionnaire
evaluation for modifying or improving the present program included limiting
the counselor's duties so that he would have more time to counsel with
pupils, observing pupils in the classroom, more adequately communicating
with teachers and parents, and doing follow-up work with pupilse. Tea.chex.'s
and principals expressed the need for a full~-time counselor for each build-
ing.
k. There was & ‘large measure of agreement between teacher perce.p-
tion and counselor perception in a study of the functions of the elementary
school counselor. Most of the functions included in the study were
accepteble to teachers. There was some divergence of opinion in the areas
~ of assisting teachers to prepare and present to classroom groups information
concerning mental health, social relations, study habits, manners, and
honesty, and concepts dealing with our working world.
5. A study was conducted with selected third grade pupils and
teachers to evaluate several intelligence tests. Rank-order correlations
were computed t.0 determine the relationship beiween six intelligence tests
and an achievement test, between the intelligence tests and teacher rank,
and between the achievement test and teacher rank. Correlations between
'- teacher ranks and tests ranged from .32 to .94, Between the intelligence
tests and an achievement test the correlations ranged from .3% to .84. The
correlations ranged from .74 to .88 between teacher ranks and the achieve-
ment tests. The intelligence tests considered most adequate for use in
grade three include the Lorge-Thorndike Multi-Level, the California Test
of Mental Maturity, Short Form, 1963, and the Otis Short or Long Form,
6. An evaluation was made of parent reaction to and understanding

of achievement test scores from the Ohio Survey Test presented by the
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counselors at a meeting of parents for interpretation of individusl test
scores. A content analysis indicated that parent estimates of their childts
achievement tended to be higher than the test scores. Parents were unable

. to account for differences between the test scores and their estimates,
and in general felt their children hed no work habits that would limit
their test performance. Most parents felt their children had no serious 'i

educational problems, but those who digd usually felt that the home, school,

and student needed to work toward improvement.

7. A case study was conducted by one of the resident counselors tc
illustrate how an entire personnel team collaboreted to identify';roblem
areas and provide assistance to a pupil in personal, social, and school
adjustment.

8. A group guidance project wes conducted with & class of third

graders who were individually oriented in their work and pley activities

AN PR R INY €65 VI IR VA R A T IO I PRI PRI St yeT
b

rather than group oriented. Teacher observaetion of changes in classroom
% behavior indicated an incressed willingness on the part of the class to
help students who had been absent, new friendships developed among the

pupils (mostly boys), and pupils showed grester ebility to share ideas

B T R Y Py S S A
N
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wvith the class. A social acceptance scale was used to determine whether
there was any grester acceptance by the group for eight selected pupils,
Five of the eight pupils mede Positive changes that were significant. In
general there appeared to be an increase in sengitivity by the class

ﬁembers to the needs of others.

N . . T .
S v i G T T R AN A
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9. A pilot project was conducted in planning and presenting a
social studies unit on the world of work in grades one, two, and three,
General consensus of the teachers of the pilot project was very favorable.

The teachers felt that the materials helped the children to understand
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themselves as individuals and their place in society. Pupils becaue more
aware of the role a family plays in society. The materials used as the
core for the project were easily integrated with the school sukjects s and
in meny cases seemed to motivate the cl;:ildren éoward h=2tter achievement.,

Counselor consultation with the teachers was important ihroughout the

planning and preser;tirig stages -of the unit,

| 10. An experimental study was conducted in order to assess changes
in the occupationsl knowledgcie and understandings of primary children in
grades one, two, and three. This study was also concerned with the extent
to which attitudes and values might be influenced by this process. There
were eleven experimental groups and the same number of control groups.
The treatment was the use of a unit on the world of work in >which pul;ils
received vocational and economic instruction. A pre-test and a post-test
vere administered. There were significant differences between the experi-
mental and control groups in favor of the experimentsl groups in grades
two and three for occupationsl knowledge.. No significant differences were
found between the experimental and control groups in grade one. The
inclusion of vocational and economic materizls or units seemed to be a :
significant factor in the gain of occupational information by the experi=- ‘
mental groups. It was apparent that primary children showed an interest,
an eagerness, and & readiness for vocational and economic instruction and

information.

JOTIO——.
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CONCLUSIONS
1. A major factor which contributes to the effectiveness of the
counselor ls the extent to which he is able and willing to communicate
with pupils, teachers, the administrative and pupil personnel staff, ang
the parents. ;L'he counselor -is a key person in the communication network-

of the educational team which attempts to individualize and personalize

the learning experiences for the child.
2. The elementary teachers of the South-Western City Schools

seemed to have an adequate understanding of the role and functions of the
elementary school counselors, at least as it hud been defined since therg
was no wide divergence between the teachers! perception and the counselors!
perception of the functions, although teacher opirions were more conserva-
tive than those of counselors.

3. Teachers were able to predict more accurately the rank of the
pupils on an achievement test than they could predict the rank of the
pupils on the several intelligence tests used in the study. There was a
substantial to high relationship between teacher rankings and the different
intelligence tests, and a high relationship between teacher rankings and
the achievement test. The larger veriation beiween teacher rankings and
intelligence tests might have been due to such factors as different
abilities being measured by the intelligence tests or in the ability of
the different téaqhera to assess their pupils for intelligence.

4. Parents seemed to overestimate the achievement of their children
as it was measured by a standardized achievement test.

5. A team approach to group guidance including the teacher and a
counselor, appeered to help pupils in the class develop new friendships,

work together more effectively on group tasks, and become more sensitive

to the needs of others.
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6. If the number of personal comtacts are used to indicate the
importance of the different guidance functions, then consulting with
teachers and parents would be firgt, counseling with pupils second, and
coordinating pupil referrals third,

T. Approximately the same percentage of pupils were considered
as ha;ling personal-social problems as educational problems, although a
slightly larger percentage were considered as having problems primarily .
of a personal-sociel nature. )

8. Teachers considered counseling with pupils individually and
in groups, commnicating (consulting) with teachers and parents, and |
interpreting test results to pupils and parents as the more desirable
features of the counseling service.

9. Teachers favored limiting the counselor's secondary duties
so that he would be free to counsel with pupils, study child behavior,
and confer with teachers and parents. Teache:.rs and principels indicated
the need for a full-time counselor in each building,

10. The teachers who planned and presented a social studies unit
on the world of work in grades one, two, and three indicated that the
Project provided motivation which carried over to other aspects of learn-
ing, developed a better understanding of themselves and the role of the
- family in society, and increased their knowledge about how people earned
a living. Teachers as well as parents, observed changes in pupil atti-
tudes and values.

-11. Children in the primary grades, except for grade one, showed
a significant change in occupationsl knowledge gained as & result of
vocational and economic instruction. This study supports the concept
that vocational developmeni is longitudinal as well as developmental in

nature.
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12, The results of the resident counselor Project have shown that
the professional growth of a school counselor is substantially enhanced
through a resident counselor program.

13. The total staff of the district - instructional, curriculum,

administrative, and pupil personnel - has responded to the stimulus of
the resident counselor project through their support, cooperation,

innovation of ideas, and addition of counseling services for next year.
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RECOMMENDAT7.08S
1. Although the role of the elementary school counselor needs to

be periodically reappraised, there is a need for further study of the

effectiveness of the present activities in which the counselors are engaged.

2, Continued emphasis should be Placed on close working relation-
ships between the counselors eand the other Pupil personnel specialists.
More frequent staff meetings might be one means of facilitating even

better communication.

3. There needs to be & more concentrated effort toward helping
parents gain a more realistic perception of the acdemic aptitude and
achievement of their children and how they might compare with local groups
as well as state or national groups. Group meetings for irnterpretation
of test results to parents should be continued,

i, Further use of group guidance and group counseling shouid be
made to improve such aspects of personal-social relations as social
acceptance, cooperation, self-understanding, and sensitivity to the needs
and feelings oé others. Sociometric inventories and/or other appropriate
instruments should be used to measure changes which occur as a result of
the group experiences,

7« The use of vocational development meterials should be continued
and might be expanded to include more groups at the primary level with
some consideration of extending the program into several classes at the
intermediate level to conduct longitudinal studies of the vocational
development. of children. Continuous evaluation should be made of the
vocational development of boys and girls as a result of the vocational
end economic instruction. Further efforts should be made to evaluete

changes in attitudes and values.
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6. Resident counselors should continue to work with primary grade
teachers to develop and conduct units of instruction in areas pertaining
to .the world of work and economics.,

7. It is recommended that priority be given to such guidance
functions as counseling with pupils individually and in groups, studying‘
the behavior of children in the classroom, and improving communications
with staff and parents. A full-time counselor is recommended for each
building to implement the above functions to a greater extent.

8. Continued assistance to the resident counselors should be

‘provided by the staff from thé Department of Guidance, Counseling, and

Student Personnel through such consulting services as evaluating ideas
and plans, reviewing tapesv of, counseling sessions, and providing techni-
cal assistance in educational testing and research.

9. Continued study and experimentation should be carried out with

such guidance activities as individual and group counseling, vocational

and economic instruction, and interpretation of test scores to pupils and
parents. Obviously. not all of the recommendations of this report can be
carried out, but it seems important that if research is going to be con-
ducted, the quality of the research should be the major consideration
rather than the quantity. There is a need at this stage in the develop-
ment of elementary guidance to quantify some of the functions which have

been identified as the counselor's role,
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CONCLUSIONS AND RECOMMEMDATIONS
Conclusions

1. School-university cooperation to enrich an on~going
elementary guidance program thrdugh the use of resident counselors
in a supervised experienced hés been demonstrated.

2. Guidelines for an elémentary guidance program can be
established. In the present ;ituation, an Elementary Guidance
Handbook was used. However, spgcific role functions for the
counselor must »e flexible.

3. Time in a building and limiting the spectrum of counselor
responsibilities are importaﬁé considerations for increasing
counselor effectiveness.

4.' Enrichment of an ongoing program is contingent upon
the try-out of new ideas'wﬁich come with new personnel.

5. Research, both né?'and continuing, has been demonstrated
to be a vital part of an eié@entary guidance program.

6. An organized eleﬁéﬁ%ary guidance program becomes an

important factor to increase teacher involvement in guidance

activities.

Recommendations
1. Resident counselor project be continued.

2. An effort should be made to increase the time a counselor

spends in each building.

R st
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3. Limit the range of the counselor's activities to give

him more time wich children.

4, School-university cooperation be utilized to provide
for continuing education of the elementary school guidance staff.
5. Continue the sequential development of the "World of
Work" in the elementary grades so as t; utilize information

gained in the pilot project. Make this information available to

the curriculum study committee during the coming year.
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